
PREVIEW: TODAY’S  
ISSUES IN LATIN 
AMERICA

UNIT ATLAS

Chapter 9
PHYSICAL GEOGRAPHY

Chapter 10
HUMAN GEOGRAPHY

Chapter 11
TODAY’S ISSUES

THE INCOME GAP

MOVEMENT Villagers from surrounding areas bring 
their goods to market in the Aztec city of Tenochtitlán, 
depicted in this mural by Diego Rivera.

HUMAN–ENVIRONMENT INTERACTION Chacobo

Indians make the dugout canoes they use to explore in 

the Amazon River basin in northern Bolivia.
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Previewing the Unit

The opening pages of this unit provide 
an overview of Latin America, a diverse 
region of many countries that spans a 
great distance on each side of the 
equator. Encompassing parts of North 
America, Central America, the 
Caribbean islands, and South America, 
Latin America is a region of diversity in 
its land, climates, and peoples.

Discussion Prompts

Exploring Prior Knowledge Ask stu-
dents the following questions about 
Latin America to determine their prior 
knowledge of the region:

America? (Atlantic and Pacific oceans, 
Gulf of Mexico, Caribbean Sea)

America? (Andes, Sierra Madres)

cities have you heard about? 
(Answers will vary.)

Interpreting Maps Ask students to 
refer to the satellite image of Latin 
America to answer the following 
questions:

(Possible answers: lakes, mountains, 
rivers)

(forests, arid mountainous 
regions)

(Answers will vary but may include 
Cuba, Mexico, Brazil.)

BOOKS FOR THE TEACHER
Honey, Martha. Ecotourism and 
Sustainable Development: Who 
Owns Paradise?
Island Press, 2008. A balanced view 
of the competing demands on the  
environment in places visited by 
tourists.

BOOKS FOR THE STUDENT
Fried, Mark, trans. Soccer in Sun 
and Shadow. Eduardo H. Galeano. 
NY: Verso Books, 1999. Soccer is 
the most popular spectator sport in 
Latin America.

Menard, Valerie. The Latino 
Holiday Book: From Cinco De 
Mayo to Dia De Los Muertos: 
The Celebrations and Traditions 
of Hispanic-Americans. NY: 
Marlowe & Co., 2000. A good intro-
duction to the holidays and festivals 
of the region.

INTERNET
For more on Latin America, visit . . .

UNIT 3   ADDITIONAL RESOURCES

UNIT 3
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RESEARCH WEB LINKS

LOCATION Latin America extends from Mexico 
southward across the equator to nearly reach 
Antarctica in the Southern Hemisphere.

REGION It is called “Latin America” because 
the two main languages spoken there—Spanish 
and Portuguese—developed from Latin. 

REGION This region is bordered by two oceans 
(Atlantic and Pacific), the Gulf of Mexico, and 
the Caribbean Sea.

For more information on Latin America . . .
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PLACE Sugarloaf Mountain is a famous landmark that looks out over Guanabara 

Bay in Rio de Janeiro, Brazil. The statue of Christ atop the mountain reflects the 

importance of the Catholic faith to millions of Latin Americans. 
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Interpreting Photographs

Tenochtitlàn 
The Aztec capital, with 300,000 inhab-
itants, was one of the largest cities in 
the 16th-century world. Built on 
islands in a lake, the city streets were 
canals.
 Ask students what they can infer 
from the picture about how people 
from surrounding villages brought 
their goods to market. (The fact that 
the marketplace was on the water sug-
gests that they traveled by boat.)

Chacobo Indians 
More than half of Bolivia’s peoples are 
indigenous. Most are poor subsistence 
farmers with close-knit families.
 Ask students what inference they 
can make about family life among the 
Chacobo Indians in Bolivia. (Having
little contact with the outside world, 
the Chacobo Indians live in the same 
way they did hundreds of years ago.)

Rio de Janeiro 
Tell students that the first schools in 
Brazil were founded by Portuguese 
Jesuits. Ask students how the Jesuits’ 
influence might be seen in modern-
day Brazil. (The country is still mostly 
Catholic.)

CREATING A COUNTRY PROFILE
Objective  To create a profile on a Latin American country
Research Time  40 minutes  Presentation Time  20 minutes 
Task  Make a video (or class presentation) about a Latin American country
Directions  Divide class into groups of four or five students. Assign each 
group a Latin American country. In this exercise, each country is vying to 
be the new home of the Latin American headquarters of a major news 
and entertainment cable channel, and has hired the student groups as 
public relations firms. As the first step in preparing their “campaigns,” all 
students in each group must gather basic information about their country, 
including physical features, major cities, cultural attractions,  

and the political situation—including potential problems. Once research is 
completed, the students should divide the following tasks among group 
members:

designer)

Each group should prepare an 8-minute video or live presentation that 
profiles its country.

ACTIVITY OPTION  COOPERATIVE LEARNING BLOCK SCHEDULING

187



CURRENT EVENTS

Exploring the Issues
1. resources What are 

some resources that are 
becoming increasingly 
scarce in the world?

2. democracy What 
are some threats to 
democracy in the world 
today? What conditions 
might be necessary for 
democracy to thrive?

3. income gap Why 
might an income gap 
exist in a country? How 
might a growing gap 
between rich and poor 
affect a country?

Agriculture and timber harvesting in Brazil are reducing the size 
of the rain forests by destroying thriving ecosystems, but are 
providing food and export products. 

For more on these issues in
Latin America . . .
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Previewing Today’s Issues

These pages provide a preview of 
issues faced by the nations of Latin 
America. These topics will be fully 
explored in Chapter 11 (pages 
244–255). Use the discussion prompts 
that follow to determine 
students’ prior knowledge and help 
them to make comparisons to local 
events.

In-Depth Resources: Unit 3

RESOURCES
Many Latin American countries have 
harvested the tropical hardwoods of 
the rain forests for export to the world 
market. Deforestation damages the 
global environment and destroys ani-
mal and plant life. Some plant species 
that might be used to make medi-
cines to treat or cure many diseases 
are facing extinction.

Discussion Prompts

deforestation? (destruction of plants 
and animals; provision of timber for 
export; provision of land for growing 
crops)

has a right to interfere in how Latin 
America manages its rain forests? 
(Answers will vary. Destruction of rain 
forests affects the global environment 
and world market.)

1. RESOURCES 2. DEMOCRACY

political stability

3. INCOME GAP
distributed because of historical circum-
stances. A growing gap between rich and 
poor might undermine stability.

EXPLORING THE ISSUES   ANSWERS

UNIT 3
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Demonstrators in Chile 
rally in support of putting 
former dictator General 
Augusto Pinochet on trial. 
The signs say, “Judgment 
for Pinochet—truth and 
justice for Chile.”

There is a growing gap between 
rich and poor in Latin America, 
with all the problems of slums, 
homeless children, and street 
crime. Here, a young girl stands 
above polluted water in a slum 
in Belém, Brazil.
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WRITING A SUMMARY
Objective To develop research skills
Class Time 20 minutes
Task Write a summary of research on the rain forests and the impact of 
deforestation on the world’s environment
Directions Direct the students to use words and phrases such as tropical
rain forests, environment, and deforestation in searching the Internet. Work 
with students to show them how to follow links to helpful sources of 

information. When students have completed their research, have them 
write a brief summary of their findings, and offer at least one suggestion 
for helping the environment or the rain forests.

OPTIONAL ACTIVITY If Internet access is limited, have the students use 
the library for this research activity. Have the librarian show students how 
to use the Reader’s Guide to Periodical Literature and other indexes to find 
articles on tropical rain forests and the effects of deforestation.

DEMOCRACY
In order for democracy to work, people 
must be educated, economically 
secure, and able to participate in free 
elections. New reforms aimed at creat-
ing such an infrastructure may give 
democracy a chance.

Discussion Prompts

Latin America that keep the people 
from gaining a voice in their govern-
ment? (Answers will vary; some stu-
dents may mention military rule or 
one-party rule.)

form of government for Latin 
American countries? (Answers will 
vary, but most students will probably 
think that democracy is better than 
the alternatives.)

INCOME GAP
In Latin America there is a large gap 
between the rich and poor, with only 
a small middle class. Political stability 
for Latin American countries depends 
on narrowing this gap between the 
wealthy elite and the poor. 

Discussion Prompts

gap in Latin America than in the 
United States? (there is a far bigger 
middle class in the United States)

for political stability? (Without eco-
nomic stability and fairness, people are 
willing to pursue radical political solu-
tions to improve their circumstances.)

UNIT 3

CASESTUDY

ACTIVITY OPTION  INTERNET RESEARCH
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Latin America

7,941,950 sq. mi.

Continental
United States

3,165,630 sq. mi.

Comparing Data

Landmass

Rivers

Mountains

Population

0 1000 2000 3000 4000 5000 6000

Length of Mountain Chains (in miles)

Nile
109,475

Mississippi
600,000

Paraná
610,700

Amazon
7,000,000

Discharge Rate 
(in cubic feet 
per second)

Atlas
1,500 miles

Alps
660 miles

Himalayas
1,500 miles

Andes
5,000 miles

0 100 200 300 400 500 600

United States
307,212,000

Latin America
581,029,000

Population (in millions)

Making Comparisons
1. Which river systems 

dominate South 
America?

2. How are the Andes 
Mountains of South 
America similar in 
location to the Rocky 
Mountains of the United 
States?

3. Compare Latin America’s 
landmass and population 
to those of the United 
States. Based on that 
data, how might the 
overall population 
densities of the two 
compare?

190 UNIT 3

1. Orinoco, Amazon, and Paraná river systems 2. Both ranges are located along the western 
edge of the continent.

3. Both in landmass and population, Latin 
America is roughly twice the size of the 
United States, so the population densities of 
the two are roughly comparable.

MAKING COMPARISONS   ANSWERS

1. Compare data on the physical 
geography of Latin America.

2. Examine key physical features of 
Latin America.

3. Identify Latin American countries 
and borders in 1800.

4. Identify current countries and 
borders of Latin America.

5. Learn about Latin American 
religions and climates.

6. Analyze language distribution and 
population density in Latin America.

Ask students what they already know 
about the physical geography of Latin 
America. Also have them list the kinds 
of information that maps and charts 
might convey about Latin America.

Comparing Data

Landmass How much larger is Latin 
America than the United States? 
(4,776,320 sq. mi.)
Population How many more people 
live in Latin America than in the 
United States? (273,817,000)
Rivers How much greater is the 
Amazon’s discharge rate than that of 
the Paraná? (6,398,300  cubic feet 
per second)
Mountains How do the Andes 
Mountains compare in length to the 
next longest mountain chain? 
(3,500 miles longer)

UNIT 3 ATLAS

ATLAS OBJECTIVES
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CREATING A DATABASE OF PHYSICAL FEATURES
Explaining the Skill A database is a collection of data, or information, 
that is organized so that you can find and retrieve information on a specif-
ic topic quickly and easily. Once a computerized database is set up, you 
can search it to find specific information without going through the entire 
database. The database will provide a list of all information in the data-
base related to your topic. Learning how to use a database will help you 
learn how to create one.

Applying the Skill Have students work in groups of five. Using the comput-
er or art materials, they should work together to create a grid with five cate-
gories across the top: “Mountain Ranges,” “River Systems,” “Highlands,”  
“Flat Land,” and “Rugged Land.” Down the side, they should write the names 
of the Latin American countries. Assign one of the categories to each mem-
ber of the group. Using the physical map as reference, students should work 
independently to research their category, then incorporate the information in 
the group’s database. Have groups compare their results.

Latin America: Physical

America? (Pacific and Atlantic)

mountains? (Andes)

Mexico? (Sierra Madres)

ocean? (Atlantic)

Puerto Rico? (Caribbean Sea)

continents? (North America and 
South America)

 In-Depth Resources: Unit 3

 Outline Maps with Activities

Map Transparencies MT16

ACTIVITY OPTION  CRITICAL THINKING

More About

The Galápagos Islands
The Galápagos Islands lie off the 
coast of Ecuador. They are famous for 

Charles Darwin visited the islands and 
collected scientific data that supplied 
the foundation for his theory of evolu-
tion by means of natural selection. 
Tourism is now restricted in order to 
protect the rare species on the 
islands.

UNIT 3 ATLAS

BLOCK SCHEDULING
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Latin America, 1800

Making Comparisons
1. What differences do 

you notice when you 
compare the 1800 map 
to the map of Latin 
America today?

2. What are some of the 
similarities between the 
1800 map and the 
contemporary map of 
Latin America?

3. What former Portuguese 
colony in South America 
is the largest country in 
the region today?

192 UNIT 3

1. There were fewer political entities in 1800. 
Essentially there were five colonial subregions 
or provinces, not the many different countries 
of today.

2. The Spanish and Portuguese spheres of influ-
ence were then, and still are, the largest.

3. Brazil

UNIT 3 ATLAS

Latin America, 1800

have territory that was part of the 
Viceroyalty of New Spain in the 
1800s? 
(the United States and Mexico)

 (the 
British, Dutch, and French)

(the
Spanish)

United States was under what coun-
try’s rule? (Spain’s)

Latin America in 1800? (Spain)

MAKING COMPARISONS  ANSWERS

More About

Viceroyalties

colonial government, Spain divided 
its American empire into provinces. 
Each province was called a viceroyal-
ty. The top official of each province 
was called the viceroy. He ruled in the 
king’s name.
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UNIT 3 ATLAS

MAKING COMPARISONS

Explaining the Skill Comparing means looking at the similarities and 
differences between two or more things. Geographers compare land-
forms, resources, climate, and vegetation, as well as other elements in 
order to understand them better. A chart can provide a useful and 
concise way to display comparative information.

Applying the Skill Have each student choose a different country in Latin 
America and then do research to discover its constituent states or 
 provinces. Students might find the information in an encyclopedia or on the 
Internet, as well as in books about individual countries. After they have 
completed their research, have them write a paragraph on the political 
structure of the country they have chosen. Then have the class as a whole 
make up a chart listing the results of the research. Display the chart in the 
classroom.

Latin America: Political 

(Mexico City)

(Brazil)

(Colombia and Peru)

(Panama; Panama City)

(Portuguese; because Brazil was set-
tled by the Portuguese)

 Outline Maps with Activities

Map Tranparencies MT17

ACTIVITY OPTION   CRITICAL THINKING
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SOURCE: Encyclopædia
Britannica Online, 2010

Religions of Latin America

Other Christian
(includes Protestant) 11.6%

Roman Catholic 80.8%

Nonreligious 3.4%

Other 4.2%

Climates of Latin America

Making Comparisons
1. What is the climate in 

much of the interior of 
South America? How 
does it differ from the 
climate along much of 
the coast? How might 
the climate have affected 
settlement in the 
interior?

2. What language do the 
people speak in Brazil? 
What language is spoken 
in most countries in the 
region?

3. Where is most of the 
population located in 
South America? Where 
is there less population? 
Why might people have 
settled in these areas 
rather than the others?

194 UNIT 3

Climates of Latin America

-

(tropical wet and dry)
-

(marine
west coast)

Religions of Latin America

(Catholicism)

(Most of Latin 
America was settled by Catholic 
Spain and Portugal.)

UNIT 3 ATLAS

1. 2. 3.

MAKING COMPARISONS  ANSWERS
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UNIT 3 ATLAS

Urbanization of Latin America

lated areas in Latin America? 
(Mexico City, Mexico; São Paulo, 
Brazil; Rio de Janeiro, Brazil; Buenos 
Aires, Argentina; and Lima, Peru)

in urban areas? (Argentina, Bahamas, 
Brazil, Chile, Cuba, Mexico, Suriname, 
Uruguay, and Venezuela)

more than 2 million people? (four:
Guadalajara, Mexico City, Monterrey, 
and Puebla)

Languages of Latin America

(Spanish)

guage in most of Latin America? 
(Most of Latin America was settled 
by Spanish-speaking peoples who 
then became the ruling class.)

ACTIVITY OPTION  INTERNET RESEARCH

PRESENTING AN ORAL REPORT
Objective
Class Time One class period
Task Research and discuss different business opportunities

Directions

195



CLASSZONE .COMDATA UPDATE

Making Comparisons
1. Which four Latin 

American countries have 
the most people? Locate 
them on the map on 
page 193. Are they also 
the largest countries?

2. Which three Latin 
American countries 
have the fewest people? 
Locate them on the 
map on page 193. 

3. Which seven Latin 
American countries 
have the highest 
GDP (gross domestic 
product)? Which 
countries have the 
lowest? What factors 
might account for this?

(continued on page 198)

* Data is available for 
commercial vehicles only.
** Figure includes 
commercial vehicles.

For updated statistics on 
Latin America . . .

Country
Flag

Country/
Capital

Population Life Expectancy
(years)

Birthrate
(per 1,000 pop.)

Infant Mortality
(per 1,000 live births)

Antigua and Barbuda
St. John’s

86,000 74.8 16.6 16.3

Argentina
Buenos Aires

40,914,000 76.6 17.9 11.4

Bahamas
Nassau

308,000 69.9 16.4 14.8

Barbados
Bridgetown

285,000 73.9 12.6 12.3

Belize
Belmopan

308,000 68.2 27.3 23.1

Bolivia
La Paz, Sucre

9,775,000 66.9 25.8 44.7

Brazil
Brasília

198,739,000 72.0 18.4 22.6

Chile
Santiago

16,602,000 77.3 14.6 7.7

Colombia
Bogotá

43,677,000 74.1 18.1 17.4

Costa Rica
San José

4,254,000 77.6 17.4 8.8

Cuba
Havana

11,452,000 77.5 11.1 5.8

Dominica
Roseau

73,000 75.6 15.7 13.7

Dominican Republic
Santo Domingo

9,650,000 73.7 22.4 26.0

Ecuador
Quito

14,573,000 75.3 20.8 20.9

El Salvador
San Salvador

7,185,000 72.3 25.3 21.5

Grenada
St. George’s

91,000 66.0 21.3 13.2

Guatemala
Guatemala City

13,277,000 70.3 28.0 27.8
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1. Argentina, Brazil, Colombia, Mexico; in gener-
al, they are also the largest in terms of area.

2. Antigua and Barbuda, Dominica, and St. Kitts 
and Nevis

3. Argentina, Brazil, Chile, Colombia, Mexico, 
Peru, and Venezuela have the highest GDPs. 
Antigua and Barbuda, Belize, Dominica, 
Grenada, St. Kitts and Nevis, Saint Lucia, 
and St. Vincent and the Grenadines have the 
lowest GDPs. Educated work force, natural 
resources, manufacturing, and geographic 
location may all play a part.

MAKING COMPARISONS  ANSWERS

Examine and compare data on Latin 
American countries.

Ask students what the literacy rate 
and the GDP (Gross Domestic 
Product) are for several different 
countries. Ask students if there is a 
connection between a low literacy 
rate and a low GDP. Ask students 
why they think this might be so.

Regional Data File

-
est life expectancy? (Bolivia, 
Grenada, Guyana, and Haiti)

-
est literacy rate? (Belize, Guatemala, 
Haiti, and Nicaragua)

($69.2 billion; $11.6 billion)

four countries. Then compare the lit-
eracy rate with the GDP, life  expec-
tancy, and infant-mortality rate in the 

can you infer about the correlation 
between literacy, GDP, and health? 
(Answers will vary depending on the 
countries students choose. Students 
will probably say that a higher literacy 
rate is correlated with a healthier 
economy and greater life expectancy.)

 In-Depth Resources: Unit 3

UNIT 3 ATLAS

DATA FILE OBJECTIVE
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Doctors
(per 100,000 pop.)

(2000–2004)

GDPa

(billions $US)
Import/Export

(billions $US)
Literacy Rate

(percentage)
Televisions

(per 1,000 pop.)
Passenger 

Cars
(per 1,000 pop.)

Total Areab

(square miles)

17 1.6 0.52/0.08 86 493 279 171

301 558 38.71/55.7 97 293 127 1,068,302

105 9.1 2.4/0.67 96 243 218 5.382

121 5.3 1.59/0.39 100 290 218 166

105 2.5 0.62/0.40 77 183 106 8,867

122 45.1 4.17/4.84 87 118 30 424,164

115 2,025 136/158.9 89 333 84 3,286,488

109 243.7 40.91/48.85 96 240 96 292,260

135 401 31.67/31.34 90 279 48 439,736

132 48.6 10.53/8.10 95 229 157 19,730

591 111.1 10.86/3.25 100 248 N/A* 42,803

50 0.7 0.29/0.09 94 232 137 291

188 80.5 12.14/5.37 87 96 75 18,815

148 108.2 14.09/13.76 91 213 28 109,483

124 42.9 7.22/4.09 80 191 21 8,124

50 1.2 0.34/0.03 96 376 174 133

90 69.2 10.91/6.77 69 61 98** 42,043

197

UNIT 3 ATLAS

More About

The Bahamas
The Bahamas consist of 700 islands. 
Located in the western Atlantic 
Ocean, off the tip of the Florida coast, 
the Bahamas are a popular tourist 
destination. One of the Caribbean’s 
major cruise-line stops, the Bahamas 
offer plenty of sandy beaches. Ask 
students why they think the Bahamas 
are a major tourist attraction. 
(Answers may include the following 
reasons: nearness to the United States, 
climate, beaches.)

ANALYZING DATA
Explaining the Skill Graphs summarize and present data in a visual format. 
To understand data, it is important to be able to read different types of 
graphs. Circle (or pie) graphs show the division of the whole. Line graphs are 
used for plotting over time. Bar graphs have vertical and horizontal axes, with 
labels that tell what is being measured and what units of measurement are 
being used. Pictographs use rows of icons to show comparisons.

Applying the Skill Have students choose three Latin American countries. 
Using the information on the maps on pages 190–195 and the information 
in the Regional Data File on pages 196–197, students should create three 
graphs that represent three types of data. Ask: Why is it important to com-
pare data about countries? What have you learned about the countries 
you created graphs for? Why did you choose these types of graphs? 
(Comparing data is a tool for learning about countries; answers will vary 
depending on the countries students choose; different graphs illustrate 
different types of data.)

ACTIVITY OPTION  CRITICAL THINKING
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Making Comparisons
(continued)

4. Latin America has several 
countries with popula-
tions under 200,000. 
Which of these has the 
smallest total area?

5. Use the map on page 
193 to identify one coun-
try in Central America 
and another in the 
Caribbean. For each 
country, calculate per 
capita GDP by dividing 
total GDP by population. 
Which country has the 
higher per capita GDP?

Sources:

Central Intelligence Agency, The 
World Factbook, 2010

The World Almanac and Book of 
Facts, 2010

World Health Organization (WHO), 
2007

Notes:
a GDP (purchasing power parity) is 

defined as the sum value of all 
goods and services produced in the 
country, valued at prices prevailing 
in the United States.

b Includes land and water, when 
figures are available

Country
Flag

Country/
Capital

Population Life Expectancy
(years)

Birthrate
(per 1,000 pop.)

Infant Mortality
(per 1,000 live births)

Guyana
Georgetown

753,000 66.3 18.3 39.1

Haiti
Port-au-Prince

9,036,000 60.8 29.1 59.7

Honduras
Tegucigalpa

7,834,000 70.5 26.3 21.7

Jamaica
Kingston

2,826,000 73.5 19.7 15.2

Mexico
Mexico City

111,212,000 76.1 19.7 18.4

Nicaragua
Managua

5,891,000 71.5 23.3 25.0

Panama
Panama City

3,360,000 77.3 20.2 12.7

Paraguay
Asunción

6,996,000 75.8 28.2 24.7

Peru
Lima

29,547,000 70.7 19.4 28.6

St. Kitts and Nevis
Basseterre

40,000 73.2 17.7 13.9

St. Lucia
Castries

160,000 76.5 15.1 13.4

St. Vincent and the 
Grenadines Kingstown

105,000 73.7 15.3 15.1

Suriname
Paramaribo

481,000 73.7 16.8 18.8

Trinidad and Tobago
Port of Spain

1,230000 70.9 14.4 29.9

Uruguay
Montevideo

3,494,000 76.4 13.9 11.3

Venezuela
Caracas

26,815,000 73.6 20.6 21.5

United States
Washington, D.C.

307,212,000 78.1 13.8 6.2

198 UNIT 3

4. Antigua and Barbuda, Dominica, Grenada, 
St. Kitts and Nevis, St. Lucia, and St. Vincent 
and the Grenadines all have populations 
under 200,000. Of these, St. Kitts and Nevis 
has the smallest area.

5. Answers will vary, depending on which 
countries students choose.

UNIT 3 ATLAS

MAKING COMPARISONS  ANSWERS

More About

Media
Paraguay, Venezuela, and Brazil have 
an abundance of telephones, television 
and radio stations, and newspapers. 
Ask students what conclusions they 
can draw about these countries from 
this information. (The countries have a 
well-developed infrastructure; their pop-
ulations have opportunities for wide-
spread communications.)
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Doctors
(per 100,000 pop.)

(2000–2004)

GDPa

(billions $US)
Import/Export

(billions $US)
Literacy Rate

(percentage)
Televisions

(per 1,000 pop.)
Passenger 

Cars
(per 1,000 pop.)

Total Areab

48 2.8 1.07/0.65 99 70 81 83,000

25 11.9 2.02/0.52 53 5 10 10,714

57 33.2 7.57/5.25 80 95 6 43,278

85 23.2 4.62/1.42 88 191 37 4,244

198 1,482 234.4/229.7 91 272 132 761,606

37 16.5 3.97/2.34 68 69 14 49,998

150 40.3 13.62/11.41 92 192 75 30,193

111 28.3 6.50/3.17 94 205 52 157,047

117 253.0 20.3/23.1 93 147 31 496,226

119 0.8 0.38/0.08 98 256 225 101

517 1.8 0.79/0.28 90 368 149 238

87 1.6 0.58/0.19 96 230 133 150

45 4.3 1.30/1.39 90 241 158 63,039

79 28.4 7.45/10.64 99 337 260 1,980

365 44.5 6.58/6.32 98 531 135 68,039

194 350.1 41.04/51.99 93 185 93 352,144

256 14,260.0 1,445/994.7 99 844 725 3,794,083

199

RESEARCHING DATA
Objective To gather information and present it in a graphic 
Class Time 30 minutes
Task Make a bar graph to compare data on communications in different 
Latin American countries.

Directions Have students choose three communication categories to 
research. Categories may include radio stations, television stations, daily 
newspapers, magazines, telephones, and so forth. Then have students use 
the Internet, encyclopedias, or library for their research. Once students 
have compiled the data, they should illustrate the data in a bar graph. 
Collect the graphs and display them around the room.

ACTIVITY OPTION  INTERNET RESEARCH

More About

Bolivia
High in the Andes Mountains of 
South America, Bolivia has the high-
est golf course, the highest ski resort, 
and the highest capital city in the 
world. Located between two moun-
tain ranges, La Paz, Bolivia, is 12,000 
feet above sea level.

UNIT 3 ATLAS

199



TAKING NOTES

INTERACTIVE MAP

Chapter

Essential Question
Which cultures have influenced 
Latin America?

Four Subregions of Latin America

HUMAN GEOGRAPHY OF LATIN AMERICA

Use the graphic 
organizer online to 
take notes on Latin 
America’s history, 
economics, culture, 
and modern life.

Mexico’s Ancient 
Civilizations

What You Will Learn
In this chapter you will 
compare and contrast features 

of Latin America’s human geography.

Mexico

Central America 
and the Caribbean

Spanish-Speaking
South America

Brazil

216 

TAKING NOTES

CHAPTER 10  SUPPORTING  RESOURCES

CHAPTER 10 OBJECTIVE

BOOKS FOR THE TEACHER
Peter H. Smith, Democracy in 
Latin America: Political Change 
in Comparative Perspective.
Oxford University Press, 2005. 
Analysis of issues related to the 
move toward democracy.
McCullough, David. Path Between 
the Seas. NY: Simon & Schuster, 
1999. A chronicle of the Panama 
Canal.

BOOKS FOR THE STUDENT
Santiago, Esmeralda. When I Was 
Puerto Rican. NY: Vintage Books, 
1994. A young woman’s story about 
growing up Puerto Rican.
Franz, Carl. The People’s Guide to 
Mexico: Wherever You Go . . .
There You Are!! (11th ed). NY: 
Avalon Travel Publishing, 1998. 
Comprehensive guide to Mexico.

VIDEOS
Touring Mexico. Questar Video,
Inc., 1989. A tour of Mexico, includ-
ing the history and culture.
National Geographic’s Jewels of 
the Caribbean Sea. National 
Geographic video, 1994. 
Information on the exotic sea crea-
tures in the Caribbean Sea.

INTERNET
For more on the human geography 
of Latin America, visit . . .

Identify key features of Latin
America’s blending of cultures.

Interpreting Maps

Four Subregions of Latin America
Have students examine the map, then 
name the four subregions of Latin 
America. (Mexico, Central America 
and the Caribbean, Spanish-Speaking 
South America, Brazil)

Extension Have students suggest 
other ways the region might be 
divided.

Introducing the Essential Question

Have students copy the graphic orga-
nizer online into their notebooks and 
fill it in using material from all sec-
tions in this chapter.

 Critical Thinking Transparencies 
CT10

 In-Depth Resources: Unit 3

of Latin America differ in many ways
but also share several cultural 
features.

region’s native cultures and the 
Spanish and Portuguese conquerors.

era has affected the region’s cultural 
and political history.
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Main Ideas
Native and Spanish influences 
have shaped Mexico. 

Mexico’s economy may 
expand because of 
democracy and trade.

Places & Terms
Spanish conquest

Tenochtitlán

Institutional Revolutionary 
Party (PRI)

mestizo

maquiladoras

NAFTA

Connect to the Issues
democracy Economic
development is helping to 
shape the increasingly 
democratic culture of Mexico.

PLACE Independence Monument 
stands at a busy intersection of the 
Paseo de la Reforma in Mexico City.

A HUMAN PERSPECTIVE 

Colonialism and Independence

NATIVE AMERICANS AND THE SPANISH
CONQUEST 

Spanish conquest.

Tenochtitlán

COLONY AND COUNTRY

217

SECTION 1   PROGRAM RESOURCES

CHAPTER 10 SECTION 1

SECTION 1 OBJECTIVES
1. Explain colonialism and independ-

ence in Mexico.
2. Understand the blending of the 

native and Spanish influences in 
Mexico.

3. Understand the economics of cities 
and factories in Mexico.

4. Explore Mexican life today.

SKILLBUILDER: Interpreting Maps 
and Graphs, p. 220

GeographicThinking

 Seeing Patterns, p. 219
 Making Generalizations, p. 221

 In-Depth Resources: Unit 3

 Guided Reading Workbook

 Access for Students Acquiring 
English

 Outline Maps with Activities

 Cultures Around the World

 Formal Assessment

 Integrated Assessment

INTEGRATED TECHNOLOGY 

 Critical Thinking 
Transparencies CT42

Countries
 Cultures Transparencies, CW15

colonialism and independence in the 
United States. What similarities might 

for independence and that of 
Mexico? (fought against European 
control)

Colonialism and Independence

has affected Mexico’s development? 
(native people, settlers from Spain)

Spanish conquest? (The rich fabric 
of native life was torn apart.)

Spanish had never conquered it? 
(might have been exclusively Native 
American culture)

 In-Depth Resources: Unit 3

TEST-TAKING RESOURCES

 Strategies for 
Test Preparation
 Test Practice Transparencies 
TT31
 Online Test Practice
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ONE-PARTY RULE
Institutional Revolutionary 

Party (PRI).

A Meeting of Cultures 

THE AZTECS AND THE SPANISH

Connect to 
the Issues
democracy

How did the 
PRI both help 
and hinder 
democracy?

1502
Montezuma
(right) becomes 
Aztec emperor.

2000
Vicente 
Fox (right) is
elected presi-
dent of Mexico.

1325
Aztecs found 
Tenochtitlán

1521
Cortés conquers 
Aztec empire.

1848
United States 
wins Mexican-
American War.1910

Pancho Villa 
(above) helps 
lead the Mexican 
revolution.

1821
Mexico declares 
independence
from Spain.

1624
Viceroy is recalled 
to Spain after 
rioting in Mexico 
City by Indians 
and others.

1790
Two massive 
Aztec sculptures 
are dug up in 
Mexico City.

A. Answer 
The PRI helped 
to introduce 
democracy, 
stability, and land 
reform in Mexico. 
However, it also 
tolerated fraud 
and corruption.
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TRACING FAMILY HISTORIES
Objective Help students learn about their personal heritage
Research Time 1 week; Class Time 30 minutes
Task Research and report on genealogy search
Directions Have students use the key words “genealogy” in an Internet 
search to find out about their ancestors. The key phrase will link students 
up with a number of genealogy search engines and databases. 

Some search engines have separate indexes for different countries of ori-
gin. Have students supplement their Internet research with personal inter-
views with members of older generations in their families.
 Have students try to research at least three generations back. Have 
them give a short speech on one aspect about their heritage that enriches 
their lives.

DIFFERENTIATING INSTRUCTION   GIFTED AND TALENTED STUDENTS

CHAPTER 10 SECTION 1

A Meeting of Cultures

what culture? (Aztec)

culture? (They painted the history of 
Mexico in murals.)

ancient cultures still visible? (name
“Mexico” comes from an Aztec word; 
there is a large mestizo population; 
art is a blend of European and Native 
American influences; architecture.)

 Cultures Around the World

 Cultures Transparencies CW15

Interpreting Timelines

Mexican History
Have students study the timeline 

Have them compare the following 
dates in U.S. history to those in 
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mestizo

MEXICAN PAINTERS

AN ARCHITECTURAL HERITAGE

Economics: Cities and Factories

Seeing Patterns
What does 

Mexico City’s site 
on top of the Aztec 
city suggest about 
the location?

HUMAN–
ENVIRONMENT 
INTERACTION
This painting by Juan 
O’Gorman (1905-1982) 
portrays Father Miguel 
Hidalgo, a Mexican 
priest and a leader of 
the revolt against 
Spanish rule in 1810.
What does the paint-
ing suggest about 
Hidalgo’s support 
among the people?

LA
TI

N
 A

M
ER

IC
A

B. Answer It
suggests that the 
site was a good 
one, with a 
surrounding lake 
and adequate 
amounts of 
nearby farmland.

Mexico 219

DIFFERENTIATING INSTRUCTION   STUDENTS ACQUIRING ENGLISH/ESL

CHAPTER 10 SECTION 1

RESEARCHING PERSONAL HISTORIES
Objective Help students expand their knowledge of their family history
Class Time 30 minutes
Task Research personal family history
Directions Have students interview a family member about their family’s 
heritage, and then have students write a short essay about their heritage. 
Or, students can write about a friend’s family. 

Essays should include information on the family’s history and cultural 
traditions. Have students speak a sentence or two in their native 
language, and then read the whole essay to the class in English.
 Have them include a photograph or drawing of a family memento or 
artifact that expresses their family’s heritage.

Interpreting Paintings

Juan O’Gorman Mural
Shown here is a detail of a mural 
whose title is Retablo de la 
Independencía (Altar of 
Independence), painted in 
Chapultepec Castle in Mexico City. 
Have students speculate about why a 
priest might lead a revolution against 
Spanish rule in Mexico. (Father
Hidalgo might have objected to the 
oppression of the poor peasants 
because of his religious beliefs.) 
Obtain pictures of some other murals 
by other artists, and hold a class dis-
cussion about how Mexican murals 
help to keep cultural history alive.

Economics: Cities and Factories

(job opportunities)

manufac-
turing)

(break down many economic barriers 
among the three countries, create 
jobs, and bring greater prosperity)

 Critical Thinking Transparencies 
CT42

219



110°W 100°W 90°W 80°W

Tropic of Cancer

30°N

20°N

Mexico City

Monterrey

Ciudad
Juárez

Tijuana

Guadalajara
León

Puebla

BAJA
CALIFORNIA

SUR

BAJA
CALIFORNIA SONORA

CHIHUAHUA

SINALOA DURANGO

COAHUILA

NUEVO
LEÓN

TAMAULIPAS

NAYARIT

JALISCO

VERACRUZMICHOACÁN GUERRERO

OAXACA CHIAPAS

TABASCO

CAMPECHE
QUINTANA

ROO

YUCATÁN

MORELOS

PUEBLA
TLAXCALA

DISTRITO
FEDERAL

MÉXICO

ZACATECAS

SAN LUIS
POTOSÍ

AGUASCALIENTES

GUANAJUATO

COLIMA

QUERÉTARO
HIDALGO

BELIZE

HONDURAS

CUBA

GUATEMALA

UNITED STATES

0

0 200 400 kilometers

200 400 miles

Azimuthal Equal–Area Projection

Over 5 million

3 to 5 million

1.5 to 3 million

300,000 to 1.5 million

Cities over 1 million

N

S

E

W

Population Distribution in Mexican States

Population (in millions)

Mexico, 2000
Age

0-9
10-19
20-29
30-39
40-49
50-59
60-69
70-79
80-89

024681012 0 2 4 6 8 10 12

Females Males

SOURCE: U.S. Census Bureau, International Data Base

POPULATION AND THE CITIES 

OIL AND MANUFACTURING 

Maquiladoras

NAFTA

SKILLBUILDER: Interpreting Maps and Graphs
REGION Which Mexican states have the largest populations?

HUMAN–ENVIRONMENT INTERACTION Is the population 
of Mexico mainly young, middle-aged, or old?

220 CHAPTER 10

COMMUNITY PLANNING
Objective To see the connection between the current population and 
future needs of the community
Class Time 30 minutes
Task Create a plan for future needs of the community
Directions Obtain information from the local chamber of commerce or 
city government, or use information from the U.S. census on the popula-
tion statistics for the community. Have students speculate what the local 

government needs to plan for in the coming years based on population 
information. Have students write a short report on their speculations.
 Their report should include specific recommendations for dealing with 
either a growing population (likely in urban locations) or a shrinking popu-
lation (possibly in rural communities). For example, if the population is 
growing, then there may be a need for more school construction, but if the 
population is shrinking, then there may be a need for school consolidation.

ACTIVITY OPTION   EXPLORING LOCAL GEOGRAPHY

CHAPTER 10 SECTION 1

Interpreting Maps

Population Distribution in Mexican 
States
Population maps can help govern-
ments plan for the future. For exam-
ple, if we see that the population is 
getting older, we would need to plan 
for more geriatric care facilities and 
hospitals. Ask students: what would 
we need to think about if the popula-
tion were getting younger? (education,
jobs, health care for newborns and 
children, and so forth)

SKILLBUILDER ANSWERS 
1. Jalisco, Veracruz, Distrito Federal, 
Puebla 2. The population of Mexico is 
very young.
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Facing Challenges

SAFETY

EMIGRATION

WORK AND SCHOOL

MOVEMENT 
Pedestrians use a 
walkway in crossing 
from Nuevo Laredo, 
Mexico, into Laredo, 
Texas. Shop signs are 
in English and Spanish.

Connect to 
the Issues
income gap

How might 
the income gap 
be narrowed in 
Mexico?

Places & Terms
Identify and explain the 
following terms.

Spanish conquest

Tenochtitlán

Institutional
Revolutionary Party (PRI)

mestizo

maquiladoras

NAFTA

Taking Notes
REGION Review the notes 
you took for this section.

Which two main cultures 
blended to form modern 
Mexico?

Where do most of Mexico’s 
people live today?

Main Ideas
a. How might democratic 

reforms and improved 
trade agreements 
contribute to a stronger 
economy in Mexico?

b. What effect might Mexico’s 
young population have on 
its development?

c. In what ways have Native 
American and Spanish 
influences shaped Mexico?

Geographic Thinking
How might a shortage of 
jobs in Mexico affect the 
movement of its people? 
Think about:

why one might travel to 
the United States in search 
of work

what factors in Mexico might 
lead people to move

MAKING COMPARISONS Pair with a partner and make a chart of the ten most heavily 
populated states of Mexico arranged in order from most to least heavily populated. Then 
compare your chart with a map, and mark those states that are closest to the U.S. border.

C. Answer 
Improved
education may 
help people get 
jobs and earn 
more money.

Mexico 221

SECTION            ASSESSMENT ANSWERS

CHAPTER 10 SECTION 1

1. Places & Terms
Spanish conquest, p. 217
Tenochtitlán, p. 217
Institutional Revolutionary 

Party, p. 218

mestizo, p. 219
maquiladoras, p. 220
NAFTA, p. 220

2. Taking Notes

3. Main Ideas
a. Both should contribute to the growth of a free-market economy that 
should lead to greater prosperity for all.

b.
educational system. If young people can be trained and educated with 

contribute to its prosperity.
c.
show the interaction of Spanish and native influences.

4. Geographic Thinking

Integrated Assessment

GeoFocus Have students complete 

diagram.
Formal Assessment

Reteaching Activity
Have students write an outline of 
this section. Have a peer evaluate 
the outline.

In-Depth Resources: Unit 3

Outline Maps with Activities

Facing Challenges

faces? (safety, emigration, work and 
school)

United States? (to find work)

(Young workers need 
education to get good jobs in an 
industrialized society.)
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Native Peoples, 1492

Main Ideas
Native peoples, Europeans, 
and Africans have shaped 
the culture of this region. 

The economies of the region 
are based primarily on 
agriculture and tourism.

Places & Terms
cultural hearth

United Provinces of Central 
America

Panama Canal

calypso

reggae

informal economy

Connect to the Issues
income gap The people 
of Central America and the 
Caribbean face an uneven 
distribution of income as one 
of the effects of colonialism.

Wooden snake carved 
by a Taino artist

A HUMAN PERSPECTIVE

Native and Colonial Central America
cultural 

hearth

SKILLBUILDER: Interpreting Maps
HUMAN–ENVIRONMENT INTERACTION Which native 
tribe gave its name to one of the subregions of Latin America?

REGION Which four bodies of water border the region?
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 In-Depth Resources: Unit 3

 Guided Reading Workbook 

 Access for Students Acquiring 
English

 Outline Maps with Activities

 Formal Assessment

 Integrated Assessment

 Cultures Around the World

INTEGRATED TECHNOLOGY 

 Cultures Transparencies 
CW14, 17

 Map Transparency MT19

Power Presentations

Test Generator

SECTION 2  PROGRAM RESOURCES

CHAPTER 10 SECTION 2

SECTION 2 OBJECTIVES
1.

2.

3.

4.

5.

SKILLBUILDERS: Interpreting Maps 
& Charts, 

GeographicThinking

(bananas, coffee, tourism)

Instruct: Objective 1 

Interpreting Maps

Native Peoples, 1492

SKILLBUILDER ANSWERS 
1. 2.

TEST-TAKING RESOURCES

 Strategies for 
Test Preparation
 Test Practice Transparencies 
TT00
 Online Test Practice
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MAYAN INFLUENCE

THE SPANISH IN CENTRAL
AMERICA 

United Provinces of Central America.

Native and Colonial Caribbean 

CARIBBEAN INFLUENCES 

Using the Atlas
Use the maps 

on pages 216 and 
222. Why might 
the Caribbean 
have been settled 
by more European 
powers than was 
Central America?

LA
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N
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M
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HUMAN–
ENVIRONMENT
INTERACTION This 
pyramid at Tikal towers 
over the great plaza of 
the ancient city. A 
temple sits on top 
of the pyramid. 
What might this and 
similar buildings at 
Tikal suggest about 
Mayan civilization?

A. Answer 
Because the 
Caribbean was 
made up of 
separate islands, 
each could be 
separately
colonized by 
European powers.
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PREPARING A NEWS BRIEF
Objective To summarize information
Class Time 45 minutes
Task To write a short news story about the discovery of Tikal
Directions Tikal began as a small farming village around 600 B.C. It grew 
slowly until, by about A.D. 700 it was one of the largest Mayan cities, 
with a population of nearly 60,000 people. Thousands more lived in the 
surrounding area.

 Students can access links through hmhsocialstudies.com to research 
Tikal. Have them find what they consider the most important three to five 
facts. Students should write a news brief that describes the discovery of 
the ancient site. Call on several students to read their news briefs. These 
may also be recorded if video equipment is available.

Native and Colonial Caribbean

the Caribbean come from? (Africans
were brought by force by slave 
 traders to replace Taino natives.)

the Caribbean, and how did most of 
them earn their wealth? (Spanish,
French, British, Dutch, and Danish; 
made their wealth in sugar trade)

Native and Colonial Central 
America

sidered a cultural hearth? (The 
Mayan people built a great civilization 
in this crossroad region.)

(When 
Mexico declared its independ ence 
from Spain, the region declared its 
independence from Mexico.)

 In-Depth Resources: Unit 3

 Map Transparency MT19

Interpreting Photographs

Pyramids at Tikal
Two massive pyramids sit at the 

Surrounding the two main pyramids 
are 350 temples and palaces 
scattered over 6.5 square miles.

CAPTION ANSWER 
tion was very advanced.

ACTIVITY OPTION INTERNET RESEARCH
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Caribbean Colonies

Country Colony
Major
Cultural Influences

Spain Cuba, Dominican Republic, 
Puerto Rico

Spanish language
Catholic religion

France Haiti, Guadeloupe, 
Martinique

French language
Catholic religion

Great Britian Jamaica, Barbados, 
St. Lucia, St. Vincent, 
Grenada, Trinidad and 
Tobago, British Virgin 
Islands

English language
Protestant and 
Catholic religions

Netherlands Netherlands Antilles Dutch language
Protestant religion

Denmark Danish West Indies 1 Danish language 2

Protestant religion

1 Became U.S. Virgin Islands in 1917. 2 English is now the official language.

A COLONIAL MOSAIC

CARIBBEAN INDEPENDENCE 

Cultural Blends

CULTURE OF CENTRAL AMERICA 

CULTURE OF THE CARIBBEAN

SKILLBUILDER: Interpreting Charts
REGION Which European country had the most colonies in 
the Caribbean?

PLACE In the colonies of which European countries was the 
Catholic religion dominant?

Making
Comparisons

How does the
culture of the 
Caribbean differ 
from the culture of 
Central America?

B. Answer The 
culture of the 
Caribbean is more 
diverse because 
of all the different 
European coun-
tries that estab-
lished colonies 
there and the 
large number of 
Africans.
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MAKING COMPARISIONS
Explaining the Skill Making comparisons involves finding both similari-
ties and differences between two or more things. Countries, events, ideas, 
beliefs, and institutions can be compared in order to understand them 
thoroughly. Tell students that making comparisons between regions and 
subregions can help them put geographic information in perspective.

For additional Skillbuilder Practice, see p. 217 in Section 1.

Applying the Skill Ask students to compare the cultures of Central 
America and the Caribbean. On the board, create a Venn diagram. Then 
ask the following question and use students’ answers to fill the diagram.

(mainly Spanish in 
Central America; Spanish, French, English, Dutch, Danish in Caribbean)

(Spanish in Central 
America; Spanish, French, English, Dutch in Caribbean)

(African influ-
ence strongest in Caribbean because of slaves on sugar plantations)

ACTIVITY OPTION SKILLBUILDER LESSON

CHAPTER 10 SECTION 2

Cultural Blends

(Native
Americans and Spanish settlers)

(Native
American, European, African and 
mixed)

(The original 
inhabitants were displaced by 
different European powers who then 
introduced the slave trade.)

 Cultures Around the World

 Cultures Transparencies CW14, 17

Interpreting Charts

Caribbean Colonies
Have students study the chart on this 
page. Point out the titles across the 
top: the country, colony, and the cul-

that to better understand the current 
culture of a country, it is useful to 
understand its history.

SKILLBUILDER ANSWERS 
1. Great Britain 2.

BLOCK SCHEDULING
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This boy is playing baseball, a sport as popular in Cuba as it is in 
the United States. Baseball traveled from the United States to Cuba in 
the late 1800s. Baseball is considered the island’s national pastime, just 
as it is in the United States.

Young people in Cuba receive many benefits from the Communist 
government, including free education and health care. The education 
system extends from preschool programs through college to graduate 
programs. However, young people, like all Cubans, live in a police state 
that limits their economic and political freedoms.

If you lived in Cuba, here are some rights you would enjoy and 
restrictions you would face:

care.

6 to somewhere between ages 11 
and 15.

ballets, and plays.

writing would be restricted.

would be very limited.

Economics: Jobs and People

FARMING AND TRADE 
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ACTIVITY OPTION LINK TO LANGUAGE ARTS

CHAPTER 10 SECTION 2

CREATING A TRAVEL JOURNAL
Objective To learn more about the subregion
Class Time 15 minutes
Task To write an entry in a travel journal about a country in Central 
America or the Caribbean
Supplies Needed

Directions 
about different countries in Central America or the Caribbean. Then have 
students write a short journal entry imagining they are traveling through 
one of the countries. If desired, students can write on additional countries 
while covering this unit.

Economics: Jobs and People

(colonialism, decline in 
sugar market, and depleted natural 
resources)

(major trade route connecting the 
Caribbean Sea and Pacific Ocean)

America and the Caribbean related 
(In Central 

America people live in rural areas and 
work as farmers; in the Caribbean 
most people live in urban areas and 
work in tourism.)

Cuba
Cuba is a multiracial society with a 
population of mainly Spanish and 
African origins. The black population 
is descended from enslaved Africans 
imported to Cuba and its neighbors, 
particularly Jamaica. 

Ask students if they are surprised 
that baseball is popular in Cuba. Ask 
what other sports might also be pop-
ular in Cuba. (soccer is also popular)
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Panama Canal,

WHERE PEOPLE LIVE AND WHY 

Popular Culture, Tourism, and Jobs

Panama is a unique crossroads, 
linking North America and South 
America and the Caribbean Sea 
and the Pacific Ocean. 
 Before the Panama Canal was 
built, sea travel from the east 
coast to the west coast of North 
America meant a journey of 
about 15,000 miles. The canal 
cut the coast-to-coast journey 
more than in half. Now, ships 
move through a series of locks 
shown on the map at right. 
 Sailing through the Panama 
Canal from the Caribbean to the 
Pacific Ocean, you actually sail 
from northwest to southeast, 
not from east to west. 

Connect to 
the Issues
resources 

What resources 
are exported from 
Central America 
and the Caribbean?
C. Answer sugar, 
bananas, citrus, 
spices, and coffee
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CREATING A TRAVEL POSTER
Objective To create a travel poster
Class Time 30 minutes
Task Have students work in small groups to create a travel poster
Supplies Needed

Directions Have students work together to extract information from this 

to individual students:

ACTIVITY OPTION COOPERATIVE LEARNING

CHAPTER 10 SECTION 2

Popular Culture, Tourism,
and Jobs

shaped music in Central America 
(Africa, Spain, 

and the United States)
( jobs 

outside official channels, without 
benefits or protection for workers)

(Reggae addresses social 
and religious issues.)

Movement: The Panama Canal

series of treaties that turned control 
-

dents why the canal is important to 
(The canal provides a shortcut 

for cargo ships, cutting a 15,000 mile 
voyage in half.)
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RESEARCH WEB LINKS

Background 
Bob Marley’s son, 
David “Ziggy” 
Marley, is carrying 
on his father’s 
musical legacy.
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HUMAN-
ENVIRONMENT 
INTERACTION Many 
of Bob Marley’s songs 
reflect his faith and 
political beliefs. 
How might popular 
culture express 
important ideas and 
political beliefs?

MAKING COMPARISONS Pair with a partner and make a poster about the Panama Canal. 
Do research on the Internet and illustrate your poster with maps and diagrams of the locks in the 
canal. Provide statistical data about the canal that compares it with other canals, such as 
the Suez Canal.

Places & Terms 
Identify and explain the 
following places and 
terms.

cultural hearth

United Provinces of 
Central America

Panama Canal

calypso

reggae

informal economy

Taking Notes 
REGION Review the notes you 
took for this section.

What European countries had 
colonies in the Caribbean?

Which European country settled 
most of Central America?

Main Ideas 
a. What are the major groups 

that blended to form the 
culture of this region?

b. What are some major 
sources of income in the 
economies of Central 
America and the 
Caribbean?

c. What forms of music have 
evolved in the region?

Geographic Thinking
Drawing Conclusions How 
did the establishment of sugar 
plantations by Europeans 
affect the settlement of the 
Caribbean? Think about:

the people brought in to 
work on the plantations

MUSIC OF THE CARIBBEAN 

Calypso

Reggae

TOURISM AND THE INFORMAL ECONOMY 

informal economy,

HUMAN-
ENVIRONMENT 
INTERACTION Many 
of Bob Marley’s songs 
reflect his faith and 
political beliefs. 
How might popular 
culture express 
important ideas and 
political beliefs?
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SECTION            ASSESSMENT ANSWERS

CHAPTER 10 SECTION 2

1. Places & Terms
cultural hearth, p. 222; United Provinces of Central America, p. 223; 
Panama Canal, p. 226; calypso, p. 227; informal economy, p. 227;
reggae, p. 227

2. Taking Notes 

3. Main Ideas
a.

American elements.

b. commercial farming, tourism, and trade
c. calypso and reggae

4. Geographic Thinking
The sugar plantations of the Caribbean attracted European settlers who, 
in using the native peoples (the Taino) as forced labor, exposed them to 
disease and mistreatment that resulted in many deaths. Africans were 
brought by force to work on the plantations.

 Integrated Assessment 

GeoFocus Have students complete 
their notes on Central America and 
the Caribbean for the cluster diagram.

 Formal Assessment

Reteaching Activity
Have students write a summary of this 
section. Call on several students to 
read their summaries to the rest 
of the class.

 In-Depth Resources: Unit 3

 Outline Maps with Activities

Interpreting Photographs

Bob Marley
Have students bring to class photos 
of their favorite recording artists. Have 
students give a little information 
about each artist.

CAPTION ANSWER The words and 
music of a popular song can commu-
nicate ideas about social justice and 

American Skin or Lauryn 
The Miseducation of Lauryn Hill.

More About

The Informal Economy
Like the informal economy, a cottage 
industry is another way in which indi-
viduals are able to survive and feed 
themselves outside the structure of 
larger businesses or industries. 
A cottage industry is a small-scale 
business carried on at home by family 
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On January 12, 2010, a catastrophic earthquake struck Haiti near its capital, Port-au-
Prince. More than 200,000 people died. Haiti is the poorest country in the Western 
Hemisphere. Rescue, health, transportation, communication, and government systems 
all broke down. A few weeks later, on February 27, a much more powerful quake hit the 
coast of Chile and was followed by severe aftershocks. The death toll was about 500. 
Although the Haiti quake hit a more densely populated area and originated closer to 
Earth’s surface, the relative wealth of the two countries also played a part in the results.

Wrecked homes occupy a Port-au-Prince 
hillside. Shoddy building techniques 
contributed to the Haiti quake’s devastation. 
The collapse of poorly built and densely 
packed shantytowns caused many deaths.

This map shows that 
Port-au-Prince is located 
almost on top of a fault.

Port-au-Prince
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BOOKS FOR THE TEACHER
U.S. Government, Haiti Earthquake 
Tragedy 2010—A Chronicle of 
the Devastation and American 
Relief Efforts, Destruction of Port 
au Prince, Operation Unified 
Response.  2010. Collection of U.S. 
government documents about the 
earthquake.

De Boer, Jelle Zeilinga and Donald 
Theodore Sanders, Earthquakes in 
Human History: The Far-
Reaching Effects of Seismic 
Disruptions. Princeton University 
Press, 2007. The repercussions of 
earthquakes on all aspects of 
human experience.

BOOKS FOR THE STUDENT
Susan Hough, Earthshaking
Science: What We Know (and 
Don’t Know) about Earthquakes.
Princeton University Press, 2004.

INTERNET
For more on the earthquakes in 
Haiti and Chile, visit . . . 

SUPPORTING RESOURCES

CHAPTER 10 DISASTERS

OBJECTIVES
1. Identify the source of the Haiti 

earthquake.
2. Evaluate the impact of the Haiti and 

Chile earthquakes.
3. Analyze the reasons for the differ-

ent outcomes of the quakes.

Interpreting Maps

Fault Lines in the Caribbean
Ask students to examine the map. 
Ask them to identify other islands that 
are threatened by the instability of the 
Gonâve microplate. (Cuba and 
Jamaica) Which two major tectonic 
plates meet in the region? (North
American and Caribbean plates)

The Haiti and Chile Earthquakes

fault play in the destruction of 
Port-au-Prince? (contributed greatly 
to the destruction, because the fault 
practically underlies the city)

uation affect the death toll caused by 
an earthquake? (In a richer country, 
rescue systems and hospitals are 
probably more advanced, expensive 
building codes can be followed, trans-
portation and communication systems 
can better get help to where it is 
needed, and so on.)
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RESEARCH WEB LINKS

MAKING A PRESENTATION

Working with a partner, use the 
Internet to research two recent 
severe earthquakes, other than the 
two discussed here, that have struck 
different countries. Then create a 
presentation comparing the two 
earthquakes.

 Build a chart like the one below 
that compares the two quakes.

 Conduct research to learn more 
about how the countries differ.

 Analyze the differences in the two 
quakes’ results and the reasons 
for those differences.

Earthquake
Details

Haiti Chile

Magnitude 7.0 8.8*

Depth of 
earthquake

8.1 miles 21.7 miles

Deaths 230,000 500

Displaced 1.3 million 800,000

People 
affected

3 million 2 million 

Damage
(in $US)

at least 
8 billion

30 billion

Per capita 
GDP 

$1,300 $14,700

Tsunamis caused by the earthquake wrecked some towns along Chile’s 
Pacific coast. In this photo, a ship rests in a Talcahuano street after the 
quake and a tsunami.

*The Chile earthquake was some 500 
times more powerful than the Haiti quake.
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ACTIVITY OPTION COOPERATIVE LEARNING

CHAPTER 10 DISASTERS

ROLE PLAYING: INTERVIEW
Objective To help students grasp the human consequences of disaster by 
putting students in someone else’s shoes
Class Time 30 minutes
Task Take turns as interviewer and interviewee
Directions Have students form pairs or break into groups of four. Have 
one student act as a journalist in the aftermath of the earthquakes of 2010 
and ask two questions of the other student(s), who represent residents of 
Haiti or Chile during the worst of the events. Have the other students 

answer the interviewer. Then have students rotate or switch roles. 
Students should each ask two questions and answer at least one, based 
on what they have learned in this section. Questions might include the fol-
lowing: Did you lose family members or friends in the disaster? What 
damage did your home sustain? Did you have to find shelter in a tent or 
elsewhere? What assistance have you received from relief agencies? How 
do you think your community will cope or rebuild?

Interpreting Photographs

Tsunamis on the Chilean Coast
The photo shows the town of 
Talcahuano, Chile, after a tsunami had 
struck. Ask students to identify the 
main threat posed by a tsunami. 
(loose debris from wrecked buildings 
and boats being pushed farther inland 
by the powerful waves)

 Integrated Assessment 

More About 

Aftershocks

Smaller quakes, called aftershocks, 
often follow a major earthquake. 
Within a week of the February 27 
quake, Chile had experienced more 
than 130 aftershocks, 13 of which 

BLOCK SCHEDULING
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Main Ideas
Native peoples and settlers 
from Spain have shaped the 
culture of South America. 

Regional economic 
cooperation will help raise 
people’s standards of living.

Places & Terms
Inca Mercosur

Quechua

Connect to the Issues
income gap The countries 
of South America are trying to 
find ways to narrow the gap 
between rich and poor.

1532–1533
   Francisco Pizarro  

invades and 
conquers the Inca 

empire in Peru.

1550
This ceremonial goblet
from Cuzco shows a 
jaguar, sacred to the Inca.

1608
Jesuit state 
of Paraguay is 
established.

1647
Santiago, Chile, is 

destroyed by an 
earthquake.

1739
Spanish establish viceroyalty of 

New Granada, encompassing 
all territory between Orinoco 

and Amazon rivers.

A HUMAN PERSPECTIVE

Conquest and the End of Spanish Rule

THE INCA Inca

230

 In-Depth Resources: Unit 3

 Guided Reading Workbook 

 Access for Students 
Acquiring English

 Outline Maps with Activities

 Formal Assessment

 Integrated Assessment

 Cultures Around the World

INTEGRATED TECHNOLOGY 

 Cultures Transparencies 
CW13, 18

SECTION 3   PROGRAM RESOURCES

CHAPTER 10 SECTION 3

SECTION 3 OBJECTIVES
1.

2.

3.

4.

SKILLBUILDER: Interpreting Maps, 

GeographicThinking

(Answers will vary.)

Conquest and the End 
of Spanish Rule

(Inca)

(Quechua language)

(Colonialism created strong 
militaries and weak governments 
undermined by social divisions.)

 In-Depth Resources: Unit 3

TEST-TAKING RESOURCES

 Strategies for 
Test Preparation
 Test Practice Transparencies 
TT33
 Online Test Practice
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THE SPANISH CONQUEST

Quechua

INDEPENDENCE MOVEMENTS

Connect to 
the Issues
democracy

What effect 
might the disrup-
tion of Inca life 
have had on the 
development of 
democracy in the 
region?

1820s
Simón Bolívar leads 
many countries of 
South America in their 
fight for independence 
from Spain.

2000
   Alberto Fujimori
resigns as president 

of Peru.

1777
Spain and 
Portugal resolve 
disputes about 
colonies in South 
America.

1780
Peruvian Indians 
rebel against 
Spain.

1946
Juan Perón is 

elected president 
of Argentina.

1873
Peace treaty fixes frontier 
between Argentina and Chile 
along the ridge of the Andes.

Seeing Patterns
How might a 

road system have 
helped to hold 
the Inca empire 
together?

A. Answer A road 
system would have 
made communi-
cation faster and 
more efficient. It 
would have made 
the movement of 
troops easier.

B. Answer It
probably made it 
more difficult for 
democracy to 
develop, since 
it undermined
a sense of 
community.
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CHAPTER 10 SECTION 3

REGION
Exploring the Theme Cultural ties are maintained or destroyed based on 
a group’s ability to control its region. When the Spanish invaded South 
America and conquered the Inca, the culture of the Inca people was 
undermined.
Understanding the Theme Discuss with students that language and reli-
gion are primary to a culture. By undermining native languages, the cul-
tural identity is threatened. By weakening native religions, the backbone of 
the culture is destroyed.

religion of the people they conquer? (Destroying native language and 
religion makes it easier for the conqueror’s language, religion, and so 
forth to find a place among the conquered.)

their language and religion were undermined? (artifacts, architecture, 
art works)

Interpreting Time Lines

South America after the Spanish 
Conquest
Ask students to look at the time line 
on this page, then ask them which 
came first, the earthquake in Chile or 
the peace treaty between Chile and 
Argentina. (earthquake) Point out to 
students that a timeline helps them 
see the events of history in the order 
in which they occurred.

More About

Simón Bolívar
Simón Bolívar became disillusioned 
with Latin America’s political chaos 
after independence. Before his death 
in 1830, he complained bitterly that 
those who worked for South American 
independence had plowed the sea.

ACTIVITY OPTION FIVE THEMES OF GEOGRAPHY
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GOVERNMENT BY THE FEW

A Cultural Mosaic

LITERATURE 

MUSIC 

ARTS AND CRAFTS

Connect to 
the Issues
democracy

How might 
better interaction 
and communica-
tion affect the 
development of 
democracy?

The socialist Salvador Allende 
became president of Chile in 
1970 in a democratic election. 
However, his victory displeased 
the wealthy and powerful in Chile.

In 1973, a group of military 
officers overthrew Allende’s dem-
ocratically elected government. 
The coup was led by General 
Augusto Pinochet (below), who 
succeeded Allende in 1973. 
Under Pinochet’s 17-year rule, 
thousands of people are believed 
to have been killed by the military 
government. A democratically 
elected government succeeded 
Pinochet in 1990.

C. Answer 
They are likely 
to improve the 
prospects of 
democracy, which 
depends upon 
the free exchange 
of ideas and 
movement of 
people.
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EXPLORING CULTURES
Objective To have a multisensory South American cultural experience
Class Time 60 minutes
Task To create mini-booths of South American food, music, and art
Supplies Needed

Directions Have students work in small groups to make food, and find 
examples of art, literature, and music from a South American country that 
they choose. Have each group use art materials to create a booth. In one 
booth, students can read literature, in another play CDs, in another serve 
food, and in another display art pieces.

CHAPTER 10 SECTION 3

A Cultural Mosaic

(societies
with different cultures living near 
each other, but keeping their sepa-
rate identities)

(popular, folk, street, 
classical)

arts and crafts of South America 
(They express the differ-

ent peoples and cultures that make 
up South America.)

 Cultures Around the World

 Cultures Transparencies CW13, 18

Democracy: Coup in Chile

commander-in-chief of the army until 

He was taken back to Chile to stand 
trial for crimes against humanity. He 
died in 2006. Since the fall of the 

increased in Chile. Ask students why 
tourism might improve with the elec-
tion of a democratic government. 
(tourists more willing to spend money 
to support a country with a democrati-
cally elected government)

ACTIVITY OPTION LINK TO HUMANITIES
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Economics: Resources and Trade

ECONOMIES OF THE REGION 

A Peruvian in Ollantaytambo carries 
craft items for sale. Her wares include 
hand-woven hats, scarves, and gloves.

Handmade furniture is still found throughout 
the region. This carpenter shows a chair that 
he has made in his workshop in Sicuani, Peru.

A Cotopaxi native woman weaves a basket 
at an open market in Alameda Park in Quito, 
Ecuador.
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CHAPTER 10 SECTION 3

RESOURCES CHART
Objective To make a chart that shows the resources of South America
Class Time 45 minutes
Task Work in small groups to create resources charts of several different 
countries in South America

Directions Assign a different country in South America to each group. 
Have groups use the material in this section, and any additional research, 
to create a chart that shows the resources of their assigned country. 
Within each group, assign the following tasks to individual students:

Interpreting Photographs

Arts and Crafts in South America
These three photographs show 
various craftspeople displaying their 
wares. Ask students if there is any 
craft (such as pottery, carpentry, or 
weaving) that they practice or would 
like to practice.

Economics: Resources and Trade

duce a wide variety of products? 
(a unique combination of resources, 
landforms, climate, and vegetation)

greatest economic success story? 
(Chile)

ACTIVITY OPTION COOPERATIVE LEARNING
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The Mercosur Trade Group
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500 1,000 miles

Azimuthal Equal–Area Projection

CHILE’S SUCCESS STORY 

Education and the Future

LITERACY IN SOUTH AMERICA 

SKILLBUILDER: Interpreting Maps
REGION How many countries in South America 
are not full members of Mercosur?

LOCATION What characteristics do the members 
of Mercosur share in terms of location?

Geographic Cooperation: 
A Common Market

Mercosur
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MAKING INFERENCES
Explaining the Skill Explain to students that inferences are ideas and 
meanings not stated in the material. Making inferences means reading 
between the lines to extend the information provided. Inferences are 
based on careful reading of what is stated in the material as well as one’s 
own common sense and previous knowledge.
Applying the Skill Have students read the information on “Education 
and the Future” in this section. Then have students write answers to the 
following questions:

America? (They are good.)

(Answers will vary. 
All should be supported by information from the text.)

(An educated public 
is economically more successful and this creates political stability.)

CHAPTER 10 SECTION 3

Education and the Future

higher or lower than in other parts 
of Latin America? (higher)

America? (South America supports 
colleges, universities, and technical 
schools, and there are many daily 
newspapers and books published)

(A high literacy rate 
means more people are educated 
and can get better jobs.)

Interpreting Maps

The Mercosur Trade Group
Point out the map and chart to stu-
dents. Remind students that the goals 
of a free-trade zone are to help make 
the economies of the member nations 
more stable and to increase trade.

SKILLBUILDER ANSWERS 
1. eight 2. All border the Atlantic 

ACTIVITY OPTION CRITICAL THINKING
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THE CASE OF CHILE 

Places & Terms 
Identify and explain the 
importance of each of 
the following. 

 Inca

 Quechua

 Mercosur

Taking Notes 
PLACE Review the notes you took 
for this section.

Which countries besides Spain 
sent settlers to South America?

Which countries in South America 
have the highest literacy rates?

Main Ideas 
a. What have been some 

obstacles to democratic 
government in South 
America?

b. What was the extent of 
the Inca empire in South 
America?

c. What are some of the arts 
and crafts of the region?

Geographic Thinking
Drawing Conclusions Why 
might the southern cone of 
South America have decided 
to form a trade group? 
Think about:

the geography of the region

the region’s economies

 See Skillbuilder 
Handbook, page R5.

REGION The writer 
Isabel Allende, niece of 
Salvador Allende, is an 
important novelist in 
Latin America. Her 
most famous book may 
be The House of the 
Spirits (1982). 

SEEING PATTERNS Pair with a partner and draw a sketch map of South America. Fill in the 
map with the names of the various countries and the dominant language spoken in each.

Spanish-Speaking South America 235

SECTION            ASSESSMENT ANSWERS

CHAPTER 10 SECTION 3

Interpreting Photographs

Isabel Allende

GeoFocus 

 Formal Assessment

Reteaching Activity

 In-Depth Resources: Unit 3

 Outline Maps with Activities

1. Places & Terms

2. Taking Notes 

3. Main Ideas
a.

b.
c.

4. Geographic Thinking

 Integrated Assessment
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0

0 1,500 3,000 kilometers

1,500 3,000 miles

Orthographic Projection

Portuguese

Spanish

A HUMAN PERSPECTIVE

History: A Divided Continent

Treaty of Tordesillas

NATIVE PEOPLES AND PORTUGUESE CONQUEST

Main Ideas
Native  peoples, Portuguese, 
and Africans have shaped 
Brazil.

Brazil has the largest territory 
and the largest population of 
any country in Latin America.

Places & Terms
Treaty of Tordesillas

Carnival

samba

capoeira

Connect to the Issues
resources Brazil is a giant 
country rich in natural 
resources that must be 
developed and used wisely. 
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 In-Depth Resources: Unit 3

 Guided Reading Workbook 

 Access for Students Acquiring 
English

 Outline Maps with Activities

 Formal Assessment

 Integrated Assessment

 Cultures Around the World

INTEGRATED TECHNOLOGY 

 Cultures Transparencies 
CW16

Power Presentations

Test Generator

SECTION 4   PROGRAM RESOURCES

CHAPTER 10 SECTION 4

SECTION 4 OBJECTIVES
1.

2.

3.

4.

SKILLBUILDER: Interpreting Maps, 

GeographicThinking

(Answers will vary.)

Interpreting Maps

Treaty of Tordesillas

native peoples)

History: A Divided Continent

(sugar)

(The interior 
was difficult to settle because it was 
heavily forested.)

 In-Depth Resources: Unit 3

TEST-TAKING RESOURCES

 Strategies for 
Test Preparation
 Test Practice Transparencies 
TT34
 Online Test Practice

236 CHAPTER 10



INDEPENDENCE FOR BRAZIL

A National Culture

THE PEOPLE OF BRAZIL 

LANGUAGE AND RELIGION 

ARCHITECTURE OF BRASÍLIA 

LA
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HUMAN-
ENVIRONMENT
INTERACTION Oscar 
Niemeyer designed 
these government 
offices for Brasília. 
The Senate meets in 
the domed building, 
and the Chamber of 
Deputies meets in the 
bowl-like building. 

Making
Comparisons

How does the 
population of Brazil 
resemble that of 
the United States?
A. Answer Like 
the United 
States, Brazil has 
welcomed immi-
grants from many 
different nations.

237

DIFFERENTIATING INSTRUCTION   LESS PROFICIENT READERS

CHAPTER 10 SECTION 4

CREATING A GRAPHIC ORGANIZER
Objective To provide a framework for recalling key terms and details
Class Time 20 minutes
Task Make a web diagram of key details
Directions Have students create a web or set of webs for history, culture, 
economics, and daily life. Around each main head, students can add facts 
and important details. You might provide a web like the one shown here 
as a model.

A National Culture

the culture of Brazil? (Portuguese,
Native American, African)

religion of Brazil? (Portuguese,
Catholic)

Interpreting Photographs

Brasília
Have students study the photograph 
on this page, then ask for their 
responses to the architecture. Ask 
them if they would like to work in the 

them if they would like to work in the 

they believe the environment where 

why not?
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Natural Resources of Brazil

An Economic Giant Awakens

AN INDUSTRIAL POWER

MIGRATION TO THE CITIES

MIGRATION TO THE INTERIOR

Connect to 
the Issues
resources

How do 
Brazil’s natural 
resources 
contribute to 
its industrial 
success?

SKILLBUILDER: Interpreting Maps
LOCATION In what part of Brazil are most of its timber 
resources located?

LOCATION Is most of Brazil’s tin located along the coasts 
or in the interior of the country?

B. Answer Rather 
than having to 
import resources 
that are converted 
into goods, Brazil 
has a rich supply 
of resources 
within the country 
to use in 
manufacturing.
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CREATING MAPS
Objective To create thematic maps of Brazil
Class Time 30 minutes
Task Create different types of maps of Brazil
Supplies Needed 

Directions 

GeoFocus Have students complete their notes on Brazil for the cluster 

CHAPTER 10 SECTION 4

An Economic Giant Awakens

(natural resources, rivers, 
reserves of oil and natural gas, vast 
area, people)

(agriculture, because grasslands 
provide rich farmland)

Interpreting Maps

Natural Resources of Brazil

(gold, petrole-
um, hydroelectric power)

SKILLBUILDER ANSWERS 
1. in the north 2. in the interior

ACTIVITY OPTION COOPERATIVE LEARNING

238 CHAPTER 10



Brazilian Life Today

FROM CARNIVAL TO MARTIAL ARTS

Carnival.

samba,

Capoeira

CITY LIFE IN RIO DE JANEIRO 

Places & Terms 
Identify and explain the 
importance of each of 
the following. 

Treaty of Tordesillas

Carnival

samba

capoeira

Taking Notes
PLACE Review the notes you took 
for this section.

Which European country sent 
the most settlers to Brazil?

Who lived in Brazil before the 
European settlers arrived?

Main Ideas
a. What crop did settlers first 

grow in Brazil and what 
effect did it have on the 
makeup of the population?

b. How do Brazil’s rivers 
contribute to its wealth?

c. What are some aspects of 
Brazilian culture that show 
an African influence?

Geographic Thinking
Drawing Conclusions What 
is the relationship between 
coast and interior in the 
settling of Brazil? Think 
about:

the patterns of settlement 
along the coast

the resources of the interior

EXPLORING LOCAL GEOGRAPHY Rio de Janeiro is almost two different cities—one rich and 
one poor. Pair with a partner and draw a map that divides your city, town, or neighborhood in 
two. Decide which parts are better off than others. What resources and features distinguish 
one part from another?

LA
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Connect to 
the Issues
income gap

What might be 
the impact of 
poverty and the 
income gap on 
democratic
government?

PLACE Young men 
practice the martial art 
of capoeira.C. Answer 

Severe poverty 
and a growing 
income gap can 
undermine a 
democracy and 
make it less 
stable.

Brazil 239

SECTION            ASSESSMENT ANSWERS

CHAPTER 10 SECTION 4

1. Places & Terms 
Treaty of Tordesillas, p. 236 samba, p. 239
Carnival, p. 239 capoeira, p. 239

2. Taking Notes 

3. Main Ideas 
a. The settlers cleared huge areas of the forest for sugar plantations. 
Many natives died on the plantations and were replaced by enslaved 
Africans brought by force to Brazil.

b. Brazil’s many rivers produce hydroelectric power.
c. Capoeira and the samba both have African elements.

4. Geographic Thinking

the interior to develop its resources.

 Integrated Assessment

 Formal Assessment

Reteaching Activity
Ask students what they found most 
interesting about Brazil. After a brief 
class discussion, have students write 
a couple of paragraphs on what they 

few of the paragraphs aloud in class.
 In-Depth Resources: Unit 3

 Outline Maps with Activities

Brazilian Life Today

Brazil? (Rio de Janeiro)

(high poverty 
level and large income gap)

abuse and high crime rates? (When 
people feel desperate, they often turn 
to drugs and crime.)

 Cultures Around the World

 Cultures Transparencies CW16
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Different cultures around the world 
have their own festivals and holidays—
occasions for celebration. Often these 
special days have a religious significance. 
Carnival, for example, is a period of 
merrymaking that is celebrated in many Christian 
countries just before Lent, a season of fasting and 
penitence. On these two pages, you will learn about 
this and other festivals around the world. Three of the 
festivals—those in Brazil, Venice, and India—have their 
roots in religion. One of the holidays—that in Hong 
Kong—celebrates the beginning of a new year.

Italy

India

China

Brazil

Samba dancers in Rio de 
Janeiro, Brazil, celebrate Carnival 
by dancing in the streets. Carnival 
is the period of merrymaking just 
before Lent.

In Venice, Italy, 
masks are used to 
celebrate Carnival, a 
revel that features 
elaborate costumes.
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BOOKS FOR THE TEACHER
Starza, O. M. The Jagannatha 
Temple at Puri: Its Architecture, 
Art and Cult (Studies in South 
Asian Culture, Vol. 15). Boston: Brill 
Academic Publishers, 1993.
Created in the 12th century, the 
temple of Jagannatha (Juggernaut) 
at Puri is one of India’s great cen-
ters of pilgrimage.

Vianna, Hermano, and John C. 
Chasteen, ed. The Mystery of 
Samba: Popular Music and 
National Identity in Brazil.
Chapel Hill: Univ of North Carolina 
Pr, 1999. A readable study of the 
popular music of Brazil, translated 
from the Portuguese.

BOOKS FOR THE STUDENT
McGowan, Chris, and Ricardo 
Pessanha. The Brazilian Sound: 
Samba, Bossa Nova, and the 
Popular Music of Brazil. 
Philadelphia: Temple Univ Pr, 1998. 
A survey of Brazilian popular
music.

INTERNET
For more on festivals and holidays 
around the world, visit . . . 

SUPPORTING RESOURCES

CHAPTER 10 CULTURES

OBJECTIVES

in festivals and holidays around the 
world.

Festivals and Holidays

vals and holidays? (celebration)

holidays often have? (religious)

not have its origin in religion? 
(Chinese New Year)

Interpreting Maps

Have students examine the world map 

them to name each country and con-
tinent represented in the photos here. 
(Brazil in South America; Italy in 
Europe; India in Asia; Hong Kong in 
Asia)
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RESEARCH WEB LINKS

FESTIVALS AND HOLIDAYS 
AROUND THE WORLD

RELIGIOUS

Christianity

Christmas

Easter

Judaism

Rosh Hashanah

Passover

Islam

Feast of Sacrifice

Festival of Breaking Fast

Ashura

Hinduism

Holi

Diwali

OTHER

Independence Day

New Year’s Day

Cinco de Mayo

Bastille Day

May Day

Kwanzaa

Thanksgiving

CREATING A POSTER
Working with a partner, use 
the Internet to research one of the 
festivals or holidays listed below. 
Then create a poster about the 
holiday. 

 Use visuals and captions to describe 
the festival or holiday you have 
chosen.

 Research a different festival and 
make a second poster to compare 
festivals from different countries.

The Juggernaut in Puri, 
India, is a wooden image 
of the Hindu god Krishna 

mounted on a cart. The 
term comes from a Sanskrit 

word that means “lord of 
the world.” The cart moves 

on 16 wheels through 
crowds of Hindu pilgrims 
on various festival days.t

In Hong Kong, a 
dragon is paraded by 
a boy to celebrate the 
New Year. In Chinese 
culture, the New Year 
is an important 
holiday. 

Comparing Cultures 241

CHAPTER 10 CULTURES

PLANNING A VACATION
Objective To develop basic research and planning skills
Class Time 30 minutes
Task Use the Internet and other means of research to create a travel
presentation

Directions Have students use the Internet to learn about vacations in one 
of the places shown on these two pages. Have students create a brochure 
that promotes tourist vacations in one of these places using computer-
generated graphics, art materials, photographs, or slides. 

Interpreting Photographs

Rio, Venice, Puri, Hong Kong
Have students examine the photo-
graphs. Ask them to describe each 
picture. Then ask them to choose one 
photograph and explain how it is sim-
ilar to or different from a holiday they 
celebrate.

More About

The Juggernaut
Sometimes during the procession of 
the Juggernaut through the streets, 
people are accidently crushed under 
the wheels of the cart. The crowds of 
pilgrims are sometimes so thick that 
careless worshippers have been 
known to fall under one of the 16 
wheels of the cart. 

GeoActivities
 Integrated Assessment

ACTIVITY OPTION INTERNET RESEARCH
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Reviewing Places & Terms

A. Briefly explain the importance of each of the following.
1. Tenochtitlán 

2. Institutional Revolutionary 
Party (PRI)

3. NAFTA 

4. cultural hearth

5. United Provinces of Central 
America

6. Panama Canal

7. Inca

8. Mercosur

9. Treaty of Tordesillas

10. Carnival

B. Answer the questions about vocabulary in complete sentences.
11. What body of water surrounded Tenochtitlán?

12. Whose election signaled the end of one-party rule in Mexico?

13. Why is the Panama Canal important to world trade?

14. Which two European powers signed the Treaty of Tordesillas?

15. Which countries are associate members of Mercosur?

16. In what city of Brazil is Carnival celebrated in a particularly 
colorful way?

17. Which countries besides Mexico are members of NAFTA?

18. Why are Central America and the Andes Mountains around 
Cuzco cultural hearths?

19. Which countries made up the United Provinces of Central America?

20. What language did the Inca speak?

Main Ideas

Mexico (pp. 217–221)
1. What was the Spanish attitude toward Aztec culture?

2. What are the maquiladoras?

Central America and the Caribbean (pp. 222–229)
3. In terms of who settled there, how is the Caribbean different from 

Mexico and Central America?

4. Which two parts of the economy provide most of the income in 
Central America and the Caribbean?

5. What are some of the most important export crops in the region?

Spanish-Speaking South America (pp. 230–235)
6. Which countries are full members of Mercosur?

7. Which countries have literacy rates higher than 90 percent?

8. What happened to the Inca language after the Spanish conquest?

Brazil (pp. 236-241)
9. What is the ethnic makeup of Brazil?

10. What are some of the darker aspects of life in Brazil today?

Native peoples and Spanish settlers 
have shaped the history and culture 
of Mexico. 

Economic expansion and an 
increasingly democratic government 
have developed together.

Native peoples, settlers from many 
European countries, and Africans 
have shaped Central America and 
the Caribbean. 

The economies of the region rely 
primarily on agriculture and tourism.

The countries of South America are 
developing strategies to improve 
their economies. 

Among these strategies are wide-
ranging trade agreements, including 
Mercosur.

Brazil is the giant of Latin America. 

Settled originally by the Portuguese, 
Brazil has welcomed immigrants from 
all over the world. 

Its economy is among the ten largest 
in the world. 

242 CHAPTER 10

1. The Spanish did not respect Aztec culture, 
and destroyed much of it.

2. They are factories in Mexico, often locat-
ed along the U.S. border, that assemble 
imported materials into manufactured 
goods for export.

3. The Caribbean had settlers from many 
countries in Europe, while Mexico and 
Central America had settlers mostly from 
Spain.

4. agriculture and tourism
5. bananas, coffee, sugar cane, citrus, and 

spices
6. Argentina, Brazil, Paraguay, and Uruguay

7. See unit Regional Data File.
8. Quechua is still spoken by millions of 

people in the Andes.
9. Brazil has taken in immigrants from 

around the world, including people from 
Portugal, Germany, Italy, Spain, Lebanon, 
Syria, Japan, and Africa.

10. poverty, slums, crime, drugs

CHAPTER 10 ASSESSMENT

Reviewing Places & Terms

A. 1. Tenochtitlán, p. 217
2. PRI, p. 218
3. NAFTA, p. 220
4. cultural hearth, p. 222
5. United Provinces of Central 

America, p. 223
6. Panama Canal, p. 226
7. Inca, p. 230
8. Mercosur, p. 234
9. Treaty of Tordesillas, p. 236

10. Carnival, p. 239

B. Possible Responses
11. Lake Texcoco surrounded 

Tenochtitlán.
12. Vicente Fox’s election signaled 

the end of one-party rule.
13. The canal cuts the distance and 

travel time for ships.
14. Spain and Portugal signed the 

Treaty of Tordesillas.
15. Chile and Bolivia are associate 

members.
16. Rio de Janeiro celebrates 

Carnival in a colorful way.
17. The United States and Canada 

are also members of NAFTA.
18. These areas were homelands to 

the Maya and the Inca.
19. El Salvador, Nicaragua, Costa 

Rica, Guatemala, and Honduras 
made up the United Provinces 
of Central America.

20. The Inca spoke Quechua.

Main Ideas
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INTERACTIVE MAPTEST PRACTICE

Critical Thinking

Geographic Skills: Interpreting Maps 

City of Tenochtitlán
Use the map to answer the questions.

1. PLACE This is a Spanish map of the 
Aztec city of Tenochtitlán. Why did the 
city require roadway connections to the 
mainland?

2. MOVEMENT Why might this site have 
been a good location for a city?

3. HUMAN–ENVIRONMENT INTERACTION
What purpose might the canals within the 
city have served?

1. Using Your Notes
Use your completed chart to answer these questions.

a. Which two European countries colonized the most 
territory in Latin America?

b. What are some of the ways in which Latin America 
is developing economically in recent years?

2. Geographic Themes
a. HUMAN–ENVIRONMENT INTERACTION How has 

the Amazon River been used and developed?

b. MOVEMENT What has restricted the movement of 
people from the coast of South America into the 
interior?

3. Identifying Themes
Interaction between European powers and native peoples 
occurred throughout the region. What are some of the 
consequences of this interaction? Which of the five 
themes are reflected in your answer?

4. Identifying and Solving Problems 
What are some of the ways that individual citizens of Latin 
America are working to improve their economic situation?

5. Making Comparisons
How are Spanish-speaking and Portuguese-speaking 
South America alike and different?

For Additional Test Practice

Use the links at hmhsocialstudies.com to do research 
on economic growth in Latin America. Focus on the 
impact of free-market reforms on the income gap.

Creating Graphs and Charts Present a report of your 
findings. Include a chart that shows which countries have 
introduced free-market reforms and what impact these 
reforms have had on closing the income gap.

Create a map of a fortress city of your 
design. Your map should make use of 
the natural advantages afforded by the 
site you have chosen.
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MULTIMEDIA ACTIVITY

A Blending of Cultures 243

CHAPTER 10 ASSESSMENT

Latin America, students should: Grading Rubric Evaluate student performance as Exceptional,
Acceptable, or Poor in each of the following categories:

Geographic Skills

1. because surrounded by a lake
2. because the island location provid

ed some security and protection 
3. They connected the city, providing 

avenues of transportation for peo
ple and goods, for example, in get
ting products to market.

For their report on economic growth in 

MULTIMEDIA ACTIVITY

Critical Thinking

1. a. Spain and Portugal
b. maquiladoras in Mexico, the 
exploitation of resources in Brazil, 
tourism in the Caribbean, and the 
industrialization of subregions

2. a. Power plants located along the 
river produce electricity.
b. mountains and the rain forest

3. The destruction of the cultures of 
the native peoples, with the 
language and religion of the 
European countries becoming 
dominant in the region. Region is 
the theme that best applies. 

4. moving to the cities in search of 
better jobs, getting training and edu
cation, looking for work in tourism 
and other growth industries, partici
pating in the informal economy, and 
taking jobs in factories

5. Both were settled by people who 
came from a dominant country in 
Europe. Both have become more 
diverse over the years. However, 

divided into a number of countries, 

America is composed only of Brazil.

Integrated Assessment 

Formal Assessment
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long the oceanfront in Rio de Janeiro, 
Brazil, gleaming office buildings and 
hotels share the boulevards with trendy 

restaurants and exclusive shops. 
Behind all this glitter and glamour, however, is 

another world, hidden from sight—the favelas, or 
slums, of Rio. Here, the poor live among swamps 
and garbage dumps, and on barren hillsides.

These contrasting conditions are evidence of 
what economists call an income gap. This is the 
difference between the quality of life enjoyed by 
the rich and the poor. In many Latin American 
countries, the gap is widening. Some solutions 
have been proposed for this problem.

The Nature of the Problem

A MORAL ISSUE

AN ECONOMIC DILEMMA

A POLITICAL PROBLEM

Bogotá, Colombia’s 
glittering financial 
district

252 CHAPTER 11

CHAPTER 11 CASE STUDY

CASE STUDY OBJECTIVES
1. Explain the problem of the income 

gap in Latin America.
2. Describe possible solutions to the 

income gap.
3. Complete the Case Study Project by 

preparing a multimedia report on 
the income gap in Latin America.

4. Analyze primary sources for differ-
ent views on the income gap in 
Latin America.

Ask students what the presence of 
banks and other financial institutions 
tells them about Bogotá. (that there is 
a high level of economic activity in 
Bogatá; that financial institutions assist 
the movement of money and goods)

The Nature of the Problem

the income gap? (moral issue, eco-
nomic dilemma, political problem)

equality appear shut to the poor?
(little education; few marketable 
skills)

the poor? (poverty breeds 
desperation, which leads to social 
unrest)

 In-Depth Resources: Unit 3

 In-Depth Resources: Unit 3

 Guided Reading Workbook 
Case Study
 Access for Students Acquiring 
English

 Formal Assessment INTEGRATED TECHNOLOGY 

Power Presentations

Test Generator

CASE STUDY   PROGRAM RESOURCES

TEST-TAKING RESOURCES

 Strategies for 
Test Preparation
 Test Practice Transparencies 
TT37
 Online Test Practice
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Possible Solutions

EDUCATION, POLITICS, AND 
ECONOMICS

REGION A girl 
plays amid garbage 
and polluted water 
in Belém, Brazil. 
What do the photo-
graphs on these 
pages suggest about 
the distribution of 
money in the region?

SEE

PRIMARY SOURCE   A

SEE

PRIMARY SOURCE   C

The Income Gap 253

CHAPTER 11 CASE STUDY

IDENTIFYING AND SOLVING PROBLEMS
Explaining the Skill Identifying problems means finding and understand-
ing the difficulties faced by people in certain situations. Solving problems 
means understanding how people develop remedies for those problems.
 For this exercise, have students review information they have studied 
about revolutions and revolutionary leaders in Latin America. After the 
class discussion, have students write an editorial either for or against a 
revolutionary movement.

Applying the Skill Following the class discussion, students are to imag-
ine that they are newspaper editors in a Latin American country where 
rebel forces are fighting against the government. Each student should 
write an editorial stating the nature of the conflict, summarizing key events 
of the rebellion and proposing solutions to the problems that lie behind 
the conflict. Each “editor” should take a stand supporting either the rebels 
or the government, and provide reasons for his or her position.

Interpreting Photographs

Belém, Brazil
Ask students to study the photograph 
on this page. Discuss with them what 
they see in the photograph.

CAPTION ANSWER The photograph 
suggests that the income gap is wide 
and that there is money in the region 
but that it is unevenly distributed.

Possible Solutions

plish with free-market economies? 
(to narrow income gap by providing 
economic opportunity and stability)

rowing the income gap? (Democracy
provides citizens with a voice so poli-
cies can be adjusted to reflect the 
will of the people.)

narrowing the income gap? (to give 
people job skills)

ACTIVITY OPTION   CRITICAL THINKING
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SOURCE: UNICEF, State of
the World's Children, 1999

Income Distribution in Latin America

62%
of income

30%
of income

8% of income

Poorest 40 percent of 
the population has only 
8 percent of the income.

The middle 40 percent 
of the population has 30 
percent of the income.

The wealthiest 20 
percent controls 62 
percent of the income.

Poorest 40%

Wealthiest 20%

Middle 40%

RESEARCH WEB LINKS

Multimedia Report

Primary sources A, B, C, and 
D offer information about the 
income gap in Latin America. 
Use these resources along 
with your own research to 
prepare a multimedia report. 
The report should define the 
income gap, personalize it with 
accounts from the very poor, 
and identifiy possible solutions.

PRIMARY SOURCE   A

Graph

PRIMARY SOURCE   B

Cable News Story 

April 29, 1996—Four men, including three police 
officers, went on trial in Rio Monday for the 1993 
slaying of eight street children. The murder, the worst 
massacre of children on record in Brazil, took place 
outside Candelaria Cathedral in the city center. . . .
 Of all the dangers faced by Rio’s homeless children, 
the one they fear the most is being murdered by death 
squads while they sleep. “When we can, we sleep during 
the day,” said Ricardo, 13. “It’s too risky at night.”. . .
 Yvonne Bezerra de Mello has spent years helping 
Brazil’s estimated 2,000 to 3,000 street children. “Until 
now, no policemen were ever convicted for killing 
street kids. This is a very good step for Brazilian 
justice,” she said.
 She and other human rights activists say the death 
squads that murder Brazil’s homeless children are 
hired by shopkeepers and others to get rid of those 
suspected of stealing. . . .
 [O]fficial police estimates say about 500 of Rio’s 
homeless children are murdered each year.

Suggested Steps
1. Research possible solutions or 

initiatives to deal with the income gap 
in Latin America.

2. Use video, audio, online, and print 
resources to research your topic.

3. Think about the following questions 
during your research: 

gap?

the participation of the poor in 
national economies?

the problem?

4. Create charts and graphs and use 
videotapes, audio CDs, and other 
electronic media to make your report 
clear and convincing.

5. Prepare a brief talk to introduce and 
explain your topic.

Materials and Supplies

magazines

254 CHAPTER 11

DRAWING CONCLUSIONS
Explaining the Skill Tell students that drawing conclusions means ana-
lyzing what they have read and forming an opinion about its meaning. 
To draw conclusions, they look closely at facts, combine them with infer-
ences they make, and then use their common sense and experience to 
decide what the facts mean.

For addtional Skillbuilder Practice, see p. 246 in Section 1.

Applying the Skill Have students look at the information in primary 
sources A and B above. Then have them consider the following questions.

homeless children? (to get rid of those suspected of stealing)

(economic motives are given—shopkeepers accuse children of stealing)

(If there were less poverty, children might not have to live in the streets 
and steal; business owners might feel less threatened by the street crime 
they attribute to homeless children)

Using Primary Sources

Graph
population in Latin America owns 
only 8 percent of the income? 
(the poorest 40 percent)

does the wealthiest 20 percent 
control? (62 percent)

Cable News Story 
street children afraid to sleep at 
night? (the possibility of being mur-
dered by death squads)

murdered each year? (Some esti-
mates say about 500 per year)

Case Study Project: 
Multimedia Report

project? (to learn about the income 
gap and possible solutions)

in the process? (the roots of the 
income gap; effect on the poor; 
possible solutions)

project? (multimedia report including 
charts, graphs, video, CDs, and other 
electronic media)

A

B

ACTIVITY OPTION   SKILLBUILDER LESSON

CASE STUDY PROJECT
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PRIMARY SOURCE   C

Newspaper Report

PRIMARY SOURCE   D

Magazine Article

Have I . . .

fully researched my topic?

searched for a mix of media 
sources from which to build 
my report?

created informative visuals 
that make my report clear
and convincing?

practiced the delivery of my 
presentation?

made sure that I am familiar 
with the video and audio 
equipment I plan to use?

Caracas—The Sambil shopping mall in eastern 
Caracas is Latin America’s largest. It boasts 450 
stores, two movie theatres, an amusement park, a 
30,000-gallon aquarium—and a McDonald’s where 
Big Macs cost a half day’s pay for the average 
Venezuelan worker.

A slum just a few miles to the west has open 
sewers running alongside tin shacks perched on 
unstable hillsides, flies buzzing in uncollected 
garbage and idle young men nursing bullet wounds. 
Blanca Vera, 65, lifts her baby granddaughter’s 
blouse to reveal blotches on her tiny stomach. “This 
is from the pollution,” she says.

[I]nequality of wealth and opportunity is a huge 
obstacle to development in Latin America. The 
existence of so many have-nots threatens to 
undermine the success of the region’s two great 
experiments of recent years: democracy and free 
markets.

In Chile, the highest-paid 6 percent of workers 
get 30 percent of salaries, while 75 percent of 
workers get just 4 percent, according to the United 
Nations’ Economic Commission for Latin America 
and the Caribbean. 

Some blame the growing inequality on 
globalization. . . . Yet most economists say the real 
culprit is not globalization but misguided state 
policies that deprive the poor of a decent education, 
fail to collect taxes, and encourage corruption.

There’s another factor that’s harder to define but 
likely is just as real: a culture of elitism that regards 
poor people as unworthy. “You can’t operate in a 
globalized economy with a narrow, tiny elite sector 
that has absolutely no connection or appreciation of 
the vast majority of people in society,” says Michael 
Shifter, a Latin America specialist at the Washington-
based Inter-American Dialogue.

“Is it true that in your country parents can be 
jailed for beating their children?” 16-year-old Jose 
asks your correspondent. Clearly there is no need 
to ask what made him run away from home, to 
become, briefly, one of Brazil’s “street children.” 
Luckily for him, the city on whose streets he 
ended up sleeping is Pôrto Alegre. Its municipal 
council this year, for the second year running, won 
an award given by the Abrinq Foundation, a 
Brazilian children’s rights charity, to the local 
authority with the best social services for children. 
After only a short while on the streets, Jose now 
sleeps in a council-run dormitory and spends most 
of his days in the city’s “Open School,” which 
allows current and former street children to come 
and go as they please, aiming gradually to draw 
them back to something like a normal life and 
perhaps to an education. . . .

Pôrto Alegre is one of a handful of cities . . . that 
are trying. The services they offer are modest: a 
shelter where the children can sleep, eat, and wash; 
a day center staffed with a few teachers, drug 
counsellors, and so on; and some staff to patrol the 
streets at night looking for children in need.
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GeoFocus Have students complete 
the cause-and-effect charts they 
began at the start of this chapter.

Formal Assessment

Reteaching Activity
Have students write a short para-
graph describing the effects of the 

possible solutions.
In-Depth Resources: Unit 3

Using Primary Sources

Newspaper Report
great experiments in the region does 
the writer say the income gap may 
undermine? (democracy and free 
markets)

of the possible causes of the income 
gap? (globalization, poor education 
for many, tax failure, 
corruption, elitism)

Magazine Article 
does this article describe? 
(a program to help street children)

can help street children? (shelter, 
beds, food, soap and water, day 
center, teachers, drug counselors)

C

D

CASE STUDY PROJECT

RUBRIC   CASE STUDY PROJECT

MULTIMEDIA REPORT
Grading Rubric 
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