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ASSESSMENT FILE
Ongoing formative and summative 
assessment

• Assess mastery

• Inform future instruction
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The Assessment File includes—

BOOK 1
Diagnostic and Selection Tests  
provide leveled tests for all selections 
and diagnostic tools to match the right 
assessment plan to students’ needs.

 SAMPLE INSIDE

      Student Self-Assessment: Reading      

  Directions:  Use this form to describe your attitude and thougths toward reading at 
this time. You may circle more than one answer on any item.      

  1. These are my thoughts and attitude about reading: 

  a. I like to read, both at home and at school. 
  b. I like to read for fun, but not for school. 
  c. I really don’t like to read and would rather do other things. 
  d. I would read more if I were a better reader. 
  e. I would like to read if I had more time. 

        2. These are my thoughts and attitude about reading at home:

       a. It’s a waste of time. 
  b. It helps me escape and relax. 
  c. I only read when I have to for an assignment. 
  d. I read mostly for entertainment. 
  e. I read mostly for information. 
 f. I love to read and wish I had more time for it.

  3. I consider myself to be 

  a. a very good reader c. an average reader 
  b. a good reader  d. a poor reader

        4. In order to read and understand material for school, 

           a. I read best when I’m alone in a quiet place. 
  b. I read best with things going on around me. 
  c. I read best with another student or in a small group. 
  d. I read best when the teacher tells us what to look for first. 
  e. I understand more when I have a long period of time to read. 
 f. I understand more when I read in short little spurts.
 g. I read the material twice.

 5. These problems bother me when I am reading:     

  a. There are too many words that I don’t know. 
  b. I read too slowly. 
  c. I read too fast and forget things. 
  d. I get bored quickly and stop paying attention. 
  e. My eyes get tired easily. 
 f. Other things distract me.

  BENCHMARK TEST 1 CONTINUED 

     Reading Comprehension    

    1 The author uses a point of view that helps 
the reader understand — 

A the mother and Phyllis’s thoughts and 
feelings

B what Lisa thinks and feels about 
Phyllis and her mother

C what all of the characters think and feel
D what Charlie thinks and feels      

  2 The reader can infer that Lisa lets Phyllis 
give her a permanent because Lisa — 

F trusts Phyllis’s sense of fashion
G enjoys changing her hairstyle
H hopes to look more like Phyllis
J wants to please her mother        

  3 In paragraph 2, the author characterizes 
Lisa’s mother by providing — 

A a description of her appearance
B direct comments about her
C the narrator’s reaction to her
D Phyllis’s comments about her      

  4 At the beginning of paragraph 4, the 
author uses a flashback to help the reader 
understand why Lisa — 

F is so impressed by Phyllis
G likes to talk about clothes
H enjoys visiting her mother at work
J wants to go shopping with her friends       

     5 In paragraph 4, Lisa reveals an internal 
conflict between her desire to —  

A accept her mother as she is and her 
wish that her mother were more like 
Phyllis

B improve her relationship with Phyllis 
and her hopes of spending time with 
her mother

C get along well with her friends and her 
feelings of embarrassment about her 
mother

D teach her mother to sew well and her 
need to protect her mother’s feelings      

  6 In paragraph 15, the author characterizes 
Lisa’s mother by having Lisa — 

F present her mother’s private thoughts
G comment on her mother’s speech
H reveal how others react to her mother
J describe her mother’s behavior toward 

others        

  7 In paragraph 7,  Phyllis can best be 
described as a character who is — 

A fun but inconsiderate
B dedicated but immature
C friendly but shy
D wise but self-important        

  8 In paragraph 12, Lisa escapes to her room 
because she feels —  

 F tired   
 G ill  
H overwhelmed
J jealous     

els about 

rs think and feel
feels      

sa lets Phyllis 
use Lisa — 

fashion
rstyle
Phyllis

her        

characterizes 
— 

earance
her
o her
ut her      

aph 4, the 
help the reader 

lis
es
her at work
ith her friends

Phyllis
B improve her relationship with Phyllis 

and her hopes of spending time with
her mother

C get along well with her friends and her 
feelings of embarrassment about her 
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D teach her mother to sew well and her 
need to protect her mother’s feelings      

 6 In paragraph 15, the author characterizes
Lisa’s mother by having Lisa — 

F present her mother’s private thoughts
G comment on her mother’s speech
H reveal how others react to her mother
J describe her mother’s behavior toward 

others        

 7 In paragraph 7,  Phyllis can best be 
described as a character who is — 

A fun but inconsiderate
B dedicated but immature
C friendly but shy
D wise but self-important        

 8 In paragraph 12, Lisa escapes to her room 
because she feels —  

F tired   
G ill
H overwhelmed
J jealous     

  BENCHMARK TEST 1 CONTINUED 

Read the following selections. Then answer the questions that follow 
them.

       from  How Hot Air Balloons Work 
 Tom Harris 

    Hot air balloons are based on a very basic scientific principle: warmer air  
 rises in cooler air. Essentially, hot air is lighter than cool air, because it has less  
 mass per unit of volume. A cubic foot of air weights roughly 28 grams (about  
 an ounce). If you heat that air by 100 degrees F, it weighs about 7 grams less.  
 Therefore, each cubic foot of air contained in a hot air balloon can lift about 7  
 grams. That’s not much, and this is why hot air balloons are so huge-to lift  
 1,000 pounds, you need about 65,000 cubic feet of hot air! 

    To keep the balloon rising, you need a way to reheat the air. Hot air  
 balloons do this with a burner positioned under an open balloon envelope. As  
 the air in the balloon cools, the pilot can reheat it by firing the burner.  

 

    Modern hot air balloons heat the air by burning propane, the same substance  
 commonly used in outdoor cooking grills. The propane is stored in compressed  
 liquid form, in lightweight cylinders positioned in the balloon basket. The  
 intake hose runs down to the bottom of the cylinder, so it can draw the liquid  
 out. 

    Because the propane is highly compressed in the cylinders, it flows quickly  
 through the hoses to the heating coil. The heating coil is simply a length of steel  
 tubing arranged in a coil around the burner. When the balloonist starts up the  

1

2

3

4

BOOK 2
Unit and Benchmark Tests track 
student progress as they master 
Common Core Standards.

SAMPLE INSIDE
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Diagnostic and  

Selection Tests 

Sample Pages
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Grade 9

Assessment File

Teacher’s Guide to Managing Assessment

Assessment has historically followed after instruction, informing teachers after-the-fact about 
what has been accomplished in the classroom. Today, however, assessment is at the very 
heart of the learning process, a part of every stage of instruction.

Begin at the End. Most teachers know that for instruction to be effective, planning must 
begin with the end in mind. In other words, it is critical to identify up front those skills and 
standards you want students to have mastered by the end of the lesson so that the rest of the 
lesson, as well as an assessment, can be structured to lead to student understanding and 
success. In Holt McDougal Literature, every unit is designed around a set of related Common 
Core Standards, which are listed on the Unit Goals page at the beginning of each unit. These 
concepts are then taught and reinforced through material in the Student Edition and Teacher’s 
Edition. Students are evaluated on key skills and standards through ongoing assessment as 
well as at the end of the unit in a formal assessment.

Know Your Purpose. Assessment can occur at different stages of a lesson and for 
different purposes. Remember these two very important functions of assessment.

Assessment informs instruction.

and skills during a lesson.

Assessment measures student progress.

mastering standards.

Differentiate as Needed. With Holt McDougal Literature all students are tested on the 
same skills and standards, but teachers have the option of using different assessment 
components to find out how well students are doing. For example, both Selection Tests and 
Unit Tests are available in A and B/C formats and use the same passages to assess student 
understanding. The A assessment format is for students who struggle with reading and 
literature. The questions are written at a lower readability, yet are rigorous enough for 
teachers to tell whether students have understood the concepts. The B/C format is for 
students who are working at or above grade level. Give the C writing prompts to students you 
wish to challenge.

The Assessment File contains two books, which are described below.

Diagnostic and Selection Tests
This book provides the following diagnostic and ongoing assessments.

Diagnostic Assessment. The diagnostic assessment shows what a student knows about a 
topic or concept before instruction has taken place. Holt McDougal Literature provides 
diagnostic assessment for use at the beginning of each year. These assessments give 
teachers information about how well their students perform with grade-level reading and 
writing materials. Each diagnostic assessment includes a student reading inventory and 
writing inventory for self-assessment, an Independent Reading Inventory, a cloze test, and 
a writing prompt with rubric. The student self-assessments will provide valuable insights 
into how students perceive their interests, strengths, and weaknesses. 
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45Diagnostic and Selection Tests
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Assessment File

TEACHER’S GUIDE TO MANAGING ASSESSMENT, CONTINUED

 Use this diagnostic information to determine the kind of support students might need as 
they read materials in the book as well as a means for motivating them.

Selections Test A and B/C. Selection Tests are provided for each selection or group of 
selections in the Student Edition. Each Selection Test includes multiple-choice items and 
written-response questions to assess students’ reading and vocabulary skills as well as 
literary concepts. Tests A and B/C assess the same skills using the same test passages. 
The A test is written in a simplified style. To prepare students for the Selection Tests, 
give them the Reading Check, which is provided for most selections and is available in 
the Resource Manager.

Unit and Benchmark Tests
This book provides summative assessments that take place at the end of a period of 
instruction and cover important skills and standards that have been taught up to that point.

Unit Tests A and B/C. Unit Tests are provided at the end of each unit and assess 
students’ understanding and mastery of the most commonly assessed skills taught in the 
unit. Each Unit Test includes new reading passages and assesses students in reading and 
literary concepts, vocabulary strategies, writing, and grammar. Unit Tests A and B/C 
assess the same skills with the A test written in a simplified style. The B/C test includes 
Challenge writing prompts for the advanced student.

 You can help students prepare for the Unit Tests by having them take the Assessment 
Practice at the end of each unit in the Student Edition. This test will show them and you 
how well they understand key skills and standards taught in the unit before they take the 
Unit Test. The Teacher’s Edition contains answers to questions as well as suggestions for 
walking students through the questions and answer choices.

Benchmark Tests. Benchmark Tests occur four times a year and are designed to assess 
students’ understanding of the concepts and skills that were taught in the preceding units. 
The tests are cumulative in that skills taught early in the year are carried over into 
subsequent tests. Each test includes new reading passages followed by multiple-choice and 
short-answer, open-ended questions as well as an essay prompt. These tests will also show 
how students have grown over time in their understanding of key skills and standards.

Technology Support
Assessments in the Assessment File are available through ExamView on Teacher One Stop 
DVD-ROM and Think Central Online Assessment.
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46 Assessment FileDiagnostic and Selection Tests
Grade 9

To the Teacher

This diagnostic assessment will give you information about well your students perform with 
grade-level materials in reading and writing at the beginning of the school year. Student 
self-assessments will provide valuable insights into how well students think they are doing.

Self-Assessment: Reading. Students describe their attitudes and thoughts toward 
reading.

Informal Reading Inventory. This assessment contains a passage from a book  
selection and 10 comprehension questions. You can administer this test to individual  
students or have students administer it to each other.

Cloze Test. This assessment is based on students “filling in” blanks created in a passage  
of text unfamiliar to students.

Self-Assessment: Writing. Students describe their attitudes and thoughts toward  
writing.

Writing Prompt with Rubric. Students respond to a writing prompt requiring narrative  
or expository writing. A rubric on the following page provides a quick way to evaluate  
student writing.

Student Record Sheet. You can record the results of the various inventories and use  
the information to help you determine how much support the student may need to be 
successful with classroom materials.
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Student Self-Assessment: Reading

Directions: Use this form to describe your attitude and thoughts toward reading at  
this time.You may circle more than one answer on any item.

 1. These are my thoughts and attitude about reading:

 a. I like to read, both at home and at school.

 b. I like to read for fun, but not for school.

 c. I really don’t like to read and would rather do other things.

 d. I would read more if I were a better reader.

 e. I would like to read if I had more time.

 2. These are my thoughts and attitude about reading at home:

 a. It’s a waste of time.

 b. It helps me escape and relax.

 c. I only read when I have to for an assignment.

 d. I read mostly for entertainment.

 e. I read mostly for information.

 f. I love to read and wish I had more time for it.

 3. I consider myself to be

 a. a very good reader c. an average reader

 b. a good reader d. a poor reader

 4. In order to read and understand material for school,

 a. I read best when I’m alone in a quiet place.

 b. I read best with things going on around me.

 c. I read best with another student or in a small group.

 d. I read best when the teacher tells us what to look for first.

 e. I understand more when I have a long period of time to read.

 f. I understand more when I read in short little spurts.

 g. I read the material twice.

 5. These problems bother me when I am reading:

 a. There are too many words that I don’t know.

 b. I read too slowly.

 c. I read too fast and forget things.

 d. I get bored quickly and stop paying attention.

 e. My eyes get tired easily.

 f. Other things distract me.

Diagnostic and Selection Tests
Grade 9

Assessment File
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 6. How often do you read each of the following? Circle your answer.

a. newspapers never sometimes often usually
b. magazines never sometimes often usually
c. novels never sometimes often usually
d. comic books never sometimes often usually
e. books of information never sometimes often usually

 7. How much time do you spend at home reading for enjoyment?

 a. never

 b. up to 30 minutes a week

 c. between 30 and 60 minutes a week

 d. more than an hour a week

 e. an hour a day or more

 8. Circle the topics or types of literature you like to read.

 9. What is the best book you have ever read?

 10. What is the best book you have read lately?

 11. Look at the scale below and put an X where you think you belong.

I am not good at reading. I am OK at reading. I am good at reading.

1 2 3 4 5 6 7 8 9 10

STUDENT SELF - ASSESSMENT: READING, CONTINUED

Diagnostic and Selection Tests
Grade 9

Assessment File

 a. young adult novels

 b. adventure/survival

 c. science fiction

 d. mysteries

 e. sports

 f. stories about animals

 g. humorous stories

 h. historical fiction

 i. fantasy

 j. myths and legends

 k. science

 l. poetry

 m. biographies

 n. history

 o. travel/other places

 p. news articles

48 Assessment File  Grade 9



C
op

yr
ig

ht
 ©

 H
ol

t 
M

cD
ou

ga
l, 

a 
di

vi
si

on
 o

f 
H

ou
gh

to
n 

M
iffl

in
 H

ar
co

ur
t

49

Informal Reading Inventory

This informal inventory can give an initial idea of a student’s reading level. Teachers often  
use an Informal Reading Inventory (IRI) to place students in the appropriate textbook or to  
help them find books or articles for independent reading.

To conduct an IRI, you need at least one 100-word passage from the material in question,  
and 10 comprehension questions about the material. Have the student read the same passage  
twice, the first time orally to assess oral reading skills. The student should read the passage a  
second time silently, after which he or she answers questions for assessment of reading 
comprehension. Use these suggestions to administer this IRI.

 1. Tell the student he or she will read the passage out loud, and then again silently, and 
then you will ask some questions.

 2. Give the students a copy of the passage and keep one for yourself. Have the student  
read the passage. As students read aloud, note on your copy the number of errors he  
or she makes.

Mispronunciations: Words that are mispronounced, with the exception of proper  
nouns.

Omissions: Words left out that are crucial to understanding a sentence or a concept.

Additions: Words inserted in a sentence that change the meaning of the text.

Substitutions: Words substituted for actual words in the text that change the  
meaning of a sentence. (An acceptable substitution might be the word hard for  
the word difficult.) 

Use these criteria for assessing reading levels after oral reading:

Fewer than 3 errors: The student is unlikely to have difficulty decoding text.

Between 4 and 9 errors: The student is likely to have some difficulty  
and may need special attention.

More than 10 errors: The student is likely to have great difficulty and may need  
placement in a less demanding reading program.

 3. Have the student read the passage again, silently.

 4. When the student finishes, ask the comprehension questions on the next page. Tell the  
student that he or she can look back at the passage before answering the questions.

 5. Note the number of correct responses. Use these criteria for assessing reading level  
after silent reading.

Eight or more: The student should be able to interpret the selections effectively.

Five to seven: The student is likely to have difficulty.

Fewer than five: The student needs individual help or alternate placement.

 6. Evaluate results from oral and silent reading to decide how good a match the material is  
for a student.

Diagnostic and Selection Tests
Grade 9

Assessment File
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Informal Reading Inventory

from “Marigolds”
by Eugenia Collier

Read this passage aloud.

By the time I was 14 my brother Joey and I were the only children left  

at our house, the older ones having left home for early marriage or the lure of  

the city, and the two babies having been sent to relatives who might care  

for them better than we. Joey was three years younger than I, and a boy,  

and therefore vastly inferior. Each morning our mother and father trudged  

wearily down the dirt road and around the bend, she to her domestic job and  

he to his daily unsuccessful quest for work. After our few chores around the 

tumbledown shanty, Joey and I were free to run wild in the sun with other  

children similarly situated. 

number of mispronunciations: __________

number of omissions: __________

number of additions: __________

number of substitutions: __________

Total: __________

Diagnostic and Selection Tests
Grade 9

Assessment File
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Comprehension Questions

from “Marigolds”
by Eugenia Collier

 1.  How old is the narrator?

 2. What is her brother’s name?

 3. How old is the narrator’s brother?

 4. How do you know the narrator is a girl?

 5. Why did her older siblings leave home? 

 6. Where have the two babies been sent?

 7. Where does her mother go each morning?

 8. Where does her father go?

 9. What do the narrator and her brother do when their parents leave?

 10. How does she describe her home? 

Number of correct answers: __________

Diagnostic and Selection Tests
Grade 9

Assessment File
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Administering a Cloze Test

Another test that has proven successful in determining reading skill levels is the cloze test.  
Cloze is a psychological term which refers to the human tendency to “bring to closure”  
a familiar but incomplete pattern. The test is based on “filling in” blanks created in a  
passage of text unfamiliar to students. The cloze procedure is often used to place students in 
informational texts, but it can also be used in other reading situations where you want to match  
a student’s reading level with materials. A cloze test is created in the following way:

paragraphs, preferably from the beginning of the article or book.

Use these suggestions to administer this cloze test.

 1. Give the students a copy of the passage.
 2. Tell them to read the passage and to fill in the blanks with the words that have been  

deleted from the passage.
 3. Use the following to determine reading level. This particular passage has 48 blanks.

example, some have suggested replacing significant words or every 10th word, and accepting 
synonyms; however, the scoring system above applies only when the process described 
above is used.

Diagnostic and Selection Tests
Grade 9

Assessment File
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Cloze Test: Answer

from “Two Kinds”

Amy Tan

 
present new tests, taking her examples from stories of amazing children she had read in  
Ripley’s Believe It or Not, or Good Housekeeping, Reader’s Digest, and a dozen other  
magazines she kept in a pile in our bathroom. My mother got these magazines from people  
whose houses she cleaned. And since she cleaned many houses each week, we had a great  
assortment.  would look through them all, searching for stories about remarkable children

The first night she brought out a story about a three-year-old boy who knew the capitals  
of all the states and even most of the European countries. A teacher was quoted as saying the  
little boy could also pronounce the names of the foreign cities correctly.

“What’s the capital asked me, looking at the magazine story.  
All I knew was the capital of California, because of the street we  
lived on in Chinatown. “Nairobi!” I guessed, saying the most foreign word I could think of.  

checked to see if that was possibly one way to pronounce “Helsinki” before showing  
me the answer.

The tests got harder—multiplying numbers in my head, finding the queen of hearts in a  
deck of cards, trying to stand on my head without using my hands, predicting the daily 
temperatures in Los Angeles, New York, and London

Diagnostic and Selection Tests
Grade 9

Assessment File
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Cloze Test

from “Two Kinds”
by Amy Tan
Read the passage below. On a separate sheet of paper, fill in the blanks with the words that 
have been deleted from the passage.

 
would present new [ 1 ], taking her examples from  of amazing children she[ 3 ]  
read in Ripley’s Believe [ 4 ] or Not, or Good [ 6 ] other 
magazines she kept  a pile in our [ 8 ]. My mother got these[ 9 ] from people  
whose houses[ 10 ] cleaned. And since she[ 11 ] many houses each week,   
had a great assortment.[ 13 ] would look through them[ 14 ], searching for stories  
about  children.  

The first night[ 16 ] brought out a story  a three-year-old boy who [ 18 ]the  
capitals of all [ 19 ] states and even most  the European countries. A  was  
quoted as saying  little boy could also  the names of the  cities correctly.  

“What’s the  me, looking at the  story.  
All I knew  the capital of California, [ 30 ] the  
street we lived [ 31 ] in Chinatown. “Nairobi!” I , saying the most foreign [ 33 ]  
I could think of. [ 34 ] checked to see if  was possibly one way [ 36 ] pronounce 
“Helsinki” before showing  the answer.

The tests[ 38 ] harder—multiplying numbers in [ 39 ] head, finding the queen  
[ 40 ] hearts in a deck [ 41 ] cards, trying to stand  my head without using [ 43 ]  
hands, predicting the daily[ 44 ] in Los Angeles, New , and London.

Number of correct insertions: __________

Diagnostic and Selection Tests
Grade 9

Assessment File
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Student Self-Assessment: Writing

Directions: Use this form to describe your thoughts and attitudes toward writing at this time.
You may circle more than one answer on any item.

 1. These are my thoughts and attitude toward writing:

 a. I like to write, both at home and at school.

 b. I like to write for fun, but not for school.

 c. I really don’t like to write and would rather do other things.

 d. I don’t think writing is a very useful tool for everyday living.

 e. I would write more if I were a better writer.

 f. I would like to write more if I had more time.

 2. I spend this amount of time at home writing for enjoyment:

 a. no time

 b. up to 30 minutes a week

 c. 30-60 minutes a week

 d. more than an hour a week

 e. an hour a day or more

 3. I consider myself to be

 a. a very good writer

 b. a good writer

 c. an average writer

 d. a poor writer

 4. This is how I would describe my improvement as a writer:

 a. I feel as though I am improving as a writer.

 b. I know what I need to work on as a writer.

 c. I am not improving as a writer.

 d. I don’t know what to work on to improve my writing.

 5. These problems bother me when I am writing:

 a. I have trouble thinking of topics to write about.

 b. I have trouble expressing my ideas.

 c. I have trouble thinking of just the right words.

 d. I have trouble organizing my ideas.

 e. I have trouble getting started.

 f. Other things distract me.

 6. When I am working on a writing project

 a. I would rather work alone than with a group.

 b. I would rather work with one other person.

 c. I would rather work with a group.

 d. I don’t care whether I work alone or with a group.

Diagnostic and Selection Tests
Grade 9

Assessment File
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 7. I prefer to have my writing reviewed by

 a. a peer reader

 b. a small group of peer readers

 c. a peer reader and my teacher

 d. my teacher only

 e. no one

 8. I most like to write

 9. In my free time I like to write

 10. The best piece of writing I have done is 

  I like this about it. 

 11. Look at the scale below and put an X where you belong.

  
I am not good at writing. I am OK at writing. I am good at writing.

1 2 3 4 5 6 7 8 9 10

STUDENT SELF - ASSESSMENT:  WRITING, CONTINUED

Diagnostic and Selection Tests
Grade 9

Assessment File

 a. in a diary or journal

 b. letters to friends

 c. stories or mysteries

 d. poems

 e. about my opinions

 f. directions that tell others how to do 
something

 g. about my life

 h. about other people

 i. about inventions and ideas

 j. about the news at school

 k. ____________________

 a. cartoons

 b. song lyrics

 c. notes to friends

 d. a diary or a journal

 e. plays

 f. computer notes

 g. letters

 h. jokes and puzzles
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Writing Prompt

Writing Prompt
Think about a problem you notice in your community—for example, homelessness, a poor 
recycling program, or a lack of public parks. Write a problem-solution essay in which you 
clearly present the cause of the problem and its effect on your community, and then propose 
a way to effectively address the problem.

Planning Your Essay

Diagnostic and Selection Tests
Grade 9

Assessment File
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Scoring Rubric
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Student Record

1. Informal Reading Inventory

Oral reading Total number of errors: __________

 ____ The student is unlikely to have problems decoding text. (2 or fewer errors)

 ____ The student is likely to have some difficulty decoding text and may need help. (4–9 errors)

 ____ The student is likely to have great difficulty decoding the text. (more than 10 errors)

Silent reading Total number of answers correct: __________

 ____ The student should be able to interpret selections effectively. (8 or more answers correct)

 ____ The student is likely to have difficulty. (5 to 7 answers correct)

 ____ The student may need individual help or alternate placement. (fewer than 5 answers correct)

2. Cloze Test

Number of blanks: 48 Number of correct responses: __________

 ____ independent level (Student is likely to read the material without teacher involvement.)  
(58% correct answers or more, or 28 of 4)

 ____ instructional level (Student is likely to read the material with teacher involvement.) 
 (44–57% correct answers, or 21–27 of 48)

 ____  frustration level (Student will probably get little out of reading the material.) 
 (43% correct answers or less, or fewer than 21 of 48)

3. Writing prompt

Student writing sample is     strong    average    weak

Comments:

Diagnostic and Selection Tests
Grade 9

Assessment File
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THE MOST DANGEROUS GAME

Diagnostic and Selection Tests
Grade 9

Assessment File 61

Selection Test A

Comprehension
Read each of the following questions. Then choose the letter of the best answer.  
(6 points each)

 1. What is the first conflict that Rainsford must 
face?

 A. He must speak to Ivan.

 B. He must save himself from the ocean.

 C. He must escape from the château.

 D. He must avoid a pack of vicious dogs.

 2. General Zaroff wants to hunt an animal that 
can

 A. communicate

 B. hide

 C. fly

 D. reason

 3. Which detail best helps you visualize 
Rainsford during the hunt?

 A. “Night found him leg-weary, with hands 
and face lashed by the branches . . . .”

 B. “Rest brought him new confidence and 
almost a feeling of security.”

 C. “He knew it would be insane to blunder on 
through the dark. . . .”

 D. “ . . . awakened by a sound that made him 
know that he had new things to learn about 
fear.”

 4. To win the hunting game, Rainsford must 
survive for 

 A. one night

 B. three days

 C. two weeks

 D. one month

 5. How does Ivan die? 

 A. Rainsford pushes Ivan off a cliff.

 B. Ivan is crushed by a falling tree.

 C. A knife flies into Ivan’s body.

 D. The hunting dogs attack Ivan.
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SELECTION TEST A, CONTINUED

Diagnostic and Selection Tests
Grade 9

Assessment File62

   Vocabulary 
    Choose the answer that best explains the meaning of each underlined word. (6 points each)    

    Written Response  
Short Constructed Response      Answer the following questions based on your knowledge 
of the story. Write a sentence or two on a separate sheet of paper. (10 points each)      

  11. How do their ideas about hunting bring General Zaroff and Rainsford into conflict?        

  12. Describe how one story detail helps you visualize Rainsford’s fear of General Zaroff.        

Extended Constructed Response      Answer the following question based on your 
knowledge of the story. Write one or two paragraphs on a separate a sheet of paper. 
(20 points)      

  13. What does Rainsford learn from General Zaroff about hunting? Use two details from the story to 
support your answer.                                

    6. A hunter’s  quarry  is 

  A. the hunting area 

  B. the animal being hunted 

  C. the hunter’s equipment 

  D. the bait that attracts animals       

  7. What does  disarming  mean? 

  A. causing fear 

  B. giving up courage 

  C. taking away suspicion 

  D. bringing misery       

  8. A  droll  person is 

  A. funny 

  B. athletic 

  C. rude 

  D. crazy      

     9. An action that is  imperative  is 

  A. useless 

  B. necessary 

  C. unwise 

  D. remarkable       

  10. What does  zealous  mean? 

  A. amused 

  B. concerned 

  C. furious 

  D. enthusiastic     
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THE MOST DANGEROUS GAME

Diagnostic and Selection Tests
Grade 9

Assessment File 63

Selection Test B/C

Comprehension
Read each of the following questions. Then choose the letter of the best answer.  
(6 points each)

 1. What is the first conflict in the story? 

 A. Rainsford’s arguing with his hunting 
companion, Whitney

 B. Rainsford’s fighting the sea to keep from 
drowning

 C. Rainsford’s losing his balance while 
reaching for his pipe

 D. Rainsford’s puzzling over the far-off pistol 
shots

 2. At first General Zaroff hopes that Rainsford 
will

 A. agree to go hunting with him

 B. teach him something about hunting

 C. help him find some people to hunt

 D. take Ivan’s place as his assistant

 3. Which detail in the story helps you visualize 
Rainsford’s fear and confusion?

 A. General Zaroff has many mounted animal 
heads.

 B. Ivan silently takes orders from General 
Zaroff.

 C. General Zaroff lives on an isolated island.

 D. Most of the story takes place in the dark.

 4. Rainsford refuses to

 A. use violence against General Zaroff

 B. resort to deceit and trickery

 C. endanger General Zaroff’s servant

 D. become General Zaroff’s prey

 5. The final conflict in the story consists of 
Rainsford’s

 A. being chased by a pack of hunting dogs

 B. struggling in the currents of the frothing 
sea

 C. fighting a duel with General Zaroff

 D. sleeping in General Zaroff’s bedroom
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SELECTION TEST B/C, CONTINUED

Diagnostic and Selection Tests
Grade 9

Assessment File64

   Vocabulary 
    Choose the answer that best explains the meaning of each underlined word. (6 points each)    

    Written Response  
Short Constructed Response      Answer the following questions based on your knowledge 
of the story. Write a sentence or two on a separate sheet of paper. (10 points each)      

  11. In what ways does Rainsford use his knowledge of hunting to escape General Zaroff? Give two 
examples from the story.       

  12. Explain how General Zaroff protects himself when he hunts Rainsford. Support your answer with two 
details from the story.       

Extended Constructed Response      Answer one of the following questions based on your 
knowledge of the story. Write one or two paragraphs on a separate a sheet of paper. 
(20 points)      

  13. How is the conflict between Rainsford and Ivan similar to the conflict between Rainsford and General 
Zaroff? How is it different? Provide details from the story.       

  14. Challenge  General Zaroff considers himself a civilized man. Explain his definition of the word 
civilized.  Then explain how his definition conflicts with society’s definition. Support your answer 
with at least three examples from the story.                             

    6. What does  tangible  mean? 

  A. difficult to reach 

  B. able to be touched 

  C. hard to understand 

  D. dangerous to be near       

  7. An  amenity  brings 

  A. comfort 

  B. difficulty 

  C. understanding 

  D. confusion       

  8. To  condone  means to 

  A. reject 

  B. insult 

  C. overlook 

  D. consider      

     9. What does  solicitously  mean? 

  A. with anger 

  B. with concern 

  C. with frustration 

  D. with happiness       

  10. What does  uncanny  mean? 

  A. remarkable 

  B. perfect 

  C. horrifying 

  D. normal     
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Unit and Benchmark Tests
Unit 1, Test A

67Assessment File
Grade 9

Unit 1 TEST A

Reading Comprehension
Directions Read the following selections and examine the visual representation. Then 
answer the questions that follow.

Hearts and Hands
O. Henry

 At Denver there was an influx of passengers into the coaches on the  
 eastbound B. & M. express. In one coach there sat a very pretty young woman  
 dressed in elegant taste and surrounded by all the luxurious comforts of an  
 experienced traveler. Among the newcomers were two young men, one of  
 handsome presence with a bold, frank countenance and manner; the other a  
 ruffled, glum-faced person, heavily built and roughly dressed. The two were  
 handcuffed together.

 As they passed down the aisle of the coach the only vacant seat offered  
 was a reversed one facing the attractive young woman. Here the linked couple  
 seated themselves. The young woman’s glance fell upon them with a distant,  
 swift disinterest; then with a lovely smile brightening her countenance and a  
 tender pink tingeing her rounded cheeks, she held out a little gray-gloved hand.  
 When she spoke her voice, full, sweet, and deliberate, proclaimed that its owner  
 was accustomed to speak and be heard.

 “Well, Mr. Easton, if you will make me speak first, I suppose I must.  
 Don’t you ever recognize old friends when you meet them in the West?”

 The younger man roused himself sharply at the sound of her voice,  
 seemed to struggle with a slight embarrassment which he threw off instantly, and  
 then clasped her fingers with his left hand.

 “It’s Miss Fairchild,” he said, with a smile. “I’ll ask you to excuse the  
 other hand; it’s otherwise engaged just at present.”

 He slightly raised his right hand, bound at the wrist by the shining  
 “bracelet” to the left one of his companion. The glad look in the girl’s eyes  
 slowly changed to a bewildered horror. The glow faded from her cheeks. Her  
 lips parted in a vague, relaxing distress. Easton, with a little laugh, as if amused,  
 was about to speak again when the other forestalled him. The glum-faced man  
 had been watching the girl’s countenance with veiled glances from his keen,  
 shrewd eyes.

 “You’ll excuse me for speaking, miss, but, I see you’re acquainted with  
 the marshal here. If you’ll ask him to speak a word for me when we get to the  
 pen he’ll do it, and it’ll make things easier for me there. He’s taking me to  
 Leavenworth prison. It’s seven years for counterfeiting.”

 “Oh!” said the girl, with a deep breath and returning color. “So that is  
 what you are doing out here? A marshal!”

 “My dear Miss Fairchild,” said Easton, calmly, “I had to do something.
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68

UNIT 1, TEST A CONTINUED

 Money has a way of taking wings unto itself, and you know it takes money to  
 keep step with our crowd in Washington. I saw this opening in the West, and  
 —well, a marshalship isn’t quite as high a position as that of ambassador,  
 but—”

 “The ambassador,” said the girl, warmly, “doesn’t call any more. He  
 needn’t ever have done so. You ought to know that. And so now you are one of  
 these dashing Western heroes, and you ride and shoot and go into all kinds of  
 dangers. That’s different from the Washington life. You have been missed from  
 the old crowd.”

 The girl’s eyes, fascinated, went back, widening a little, to rest upon the  
 glittering handcuffs.

 “Don’t you worry about them, miss,” said the other man. “All  
 marshals handcuff themselves to their prisoners to keep them from getting  
 away. Mr. Easton knows his business.”

 “Will we see you again soon in Washington?” asked the girl.

 “Not soon, I think,” said Easton. “My butterfly days are over, I fear.”

 “I love the West,” said the girl irrelevantly. Her eyes were shining  
 softly. She looked away out the car window. She began to speak truly and  
 simply without the gloss of style and manner: “Mamma and I spent the summer  
 in Denver. She went home a week ago because Father was slightly ill. I could live  
 and be happy in the West. I think the air here agrees with me. Money isn’t  
 everything. But people always misunderstand things and remain stupid—”

 “Say, Mr. Marshal,” growled the glum-faced man. “This isn’t quite  
 fair. I’m needing a drink, and haven’t had a smoke all day. Haven’t you talked  
 long enough? Take me in the smoker now, won’t you? I’m half dead for a pipe.” 
The bound travelers rose to their feet, Easton with the same slow smile  
 on his face.

 “I can’t deny a petition for tobacco,” he said, lightly. “It’s the one  
 friend of the unfortunate. Goodbye, Miss Fairchild. Duty calls, you know.” He  
 held out his hand for a farewell.

 “It’s too bad you are not going East,” she said, reclothing herself with  
 manner and style. “But you must go on to Leavenworth, I suppose?”

 “Yes,” said Easton, “I must go on to Leavenworth.”

 The two men sidled down the aisle into the smoker.

 The two passengers in a seat near by had heard most of the conversation.  
 Said one of them: “That marshal’s a good sort of chap. Some of these Western  
 fellows are all right.”

 “Pretty young to hold an office like that, isn’t he?” asked the other.

 “Young!” exclaimed the first speaker, “why––Oh! didn’t you catch on?  
 Say––did you ever know an officer to handcuff a prisoner to his right hand?”
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UNIT 1, TEST A CONTINUED

from The World Is My Home: A Memoir
James Michener

 I once made a long trip over the Dasht-i-Margo, the desert in Afghanistan, to  
the ancient city of Herat, where I lodged in a former mosque with earthen floors. I  
had been in my improvised quarters only a few minutes when a very thin, toothy man  
with longish black hair and a perpetual smile entered and started throwing onto the  
dirt floor twenty or thirty of the most enchantingly beautiful Persian rugs I had ever  
seen. Their designs were miraculous—intricate interweavings of Koranic symbols  
framed in geometric patterns that teased the eye—but their colors were also sheer  
delight: reds, yellows, greens and especially dark blues that were radiant.

 They made my room a museum, one rug piled atop another, all peeking out  
at me, and when they were in place and the smiling man was satisfied with his  
handiwork—I supposed that this was a service of the so-called hotel—to my  
amazement he handed me a scrap of paper on which was written in pencil in English:  
MUHAMMAD ZAQIR, RUG MERCHANT, HERAT.

 Aware at last of how I had been trapped, I protested: “No! No! No rugs!” but  
without relaxing his smile the least bit he said in English: “No necessity to buy. I leave  
here. You study, you learn to like,” and before I could protest further he was  
gone. I ran out to make him take back his rugs, for I wanted none of them, but he was  
already leading his laden camel away from the old mosque.

 I assumed he had learned from the hotel manager that I was to be in Herat for  
five days, and it was obvious that he felt confident that within that period he could  
wear me down and persuade me to buy a rug. He started on the evening of that first  
day; he came back after supper to sit with me in the shadowy light cast by a flickering  
lamp. He said: “Have you ever seen lovelier rugs? That one from my friend in  
Meshed. Those two from the dealer in Bukhara. This one from a place you know,  
maybe? Samarkand.”

 When I asked him how he was able to trade with such towns in the Soviet  
Union he shrugged: “Borders? Out here we don’t bother,” and with a sweep of his  
hand that encompassed all the rugs he said: “Not one woven in Afghanistan,” and I  
noted the compelling pronunciation he gave that name: Ahf-han-ee-stahn.

 He sat for more than an hour with me that evening, and the next day he was  
back before noon to start his serious bargaining: “Michener-sahib, name German  
perhaps?” I told him it was more likely English, at which he laughed: “English,  
Afghans, many battles, English always win but next day you march back to India,  
nothing change.” When I corrected him: “I’m not English,” he said: “I know.  
Pennsylvania. Three, four, maybe five of your rugs look great your place  
Pennsylvania.”

 “But I don’t need rugs there. I don’t really want them.”
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UNIT 1, TEST A CONTINUED

 “Would they not look fine Pennsylvania?” and as if the rugs were of little  
value, he kicked the top ones aside to reveal the glowing wonders of those below.

 When he returned that second night he got down to even more serious  
business: “The big white and gold one you like, six hundred dollars.” On and on he  
went, and when it was clear that I had no interest whatever in the big ones, he subtly  
covered them over with the smaller six- by four-foot ones already in the room; then  
he ran out to his camel to fetch seven or eight of the size that I had in some  
unconscious way disclosed I might consider, and by the end of that session he knew  
that I was at least a possible purchaser of four or five of the handsome rugs.

 “Ah, Michener-sahib, you have fine eye. That one from China, silk and wool,  
look at those tiny knots.” Then he gave me a lesson in rug making; he talked about  
the designs, the variation in knots, the wonderful compactness of the Chinese variety,  
the dazzling colors of the Samarkand. It was fascinating to hear him talk, and all the  
while he was wearing me down.

 He was a persistent rascal, always watching till he saw me return to my mosque  
after work, then pouncing on me. On the third day, as he sat drinking tea with me  
while our chairs were perched on his treasury of rugs, four and five deep at some  
places and covering the entire floor, he knocked down one after another of my  
objections: “You can’t take them with you? No traveler can. I send them to you,  
camel here, ship Karachi, train New York, truck to your home Pennsylvania.” Pasted  
onto the pages of his notebook were addresses of buyers from all parts of the world to  
whom he had shipped his rugs, and I noticed that they had gone out from Meshed in  
Iran, Mazar-e-Sharif in Afghanistan and Bukhara in Russia; apparently he really  
moved about with his laden camel. But he also had, pasted close to the shipping  
address, letters from his customers proving that the rugs had finally reached their new  
owners. In our dealings he seemed to me an honest man.

 On that third night, when it began to look as if I might escape without making  
a purchase even though I had shown an interest in six rugs, he hammered at me  
regarding payments: “Now, Michener-sahib, I can take America dollars, you know.”

 “I have no American dollars.” Rapidly he ran through the currencies that he  
would accept, British, Indian, Iranian, Pakistani, Afghani, in that descending order,  
until I had to stop him with a truthful statement: “Muhammad, my friend, I have no  
money, none of any kind,” and before the last word had been uttered he cried: “I  
take traveler’s checks, American Express, Bank America in California,” and then I  
had to tell him the sad news: “Muhammad, friend. I have no traveler’s checks. Left  
them all locked up in the American Embassy in Kabul. Because there are robbers on  
the road to Meshed.”

 “I know. I know. But you are an honest man, Michener-sahib. I take your  
personal check.”

 When I said truthfully that I had none, he asked simply: “You like those six 
rugs?”
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UNIT 1, TEST A CONTINUED

 “Yes, you have made me appreciate them. I do.”

 With a sweeping gesture he gathered the six beauties, rolled them deftly into a  
bundle and thrust them into my arms: “You take them. Send me a check when you  
get to Pennsylvania”

 “You would trust me?”

 “You look honest. Don’t I look honest?” And he picked up one of his larger  
rugs, a real beauty, and showed me the fine knots: “Bukhara. I got it there, could not  
pay. I send the money when I sell. Man in Bukhara trusts me. I trust you.”

 I said I could not impose on him in that way. Something might happen to me  
or I might prove to be a crook, and the discussion ended, except that as he left me he  
asked: “Michener, if you had the money, what rugs would you take with you?” and I  
said “None, but if you could ship them, I’d take those four,” and he said: “Those  
four you shall have. I’ll find a way.”

 Next day he was back in the mosque right after breakfast with an astonishing  
proposal: “Michener-sahib, I can let you have those four rugs, special price, four  
hundred fifty dollars.” Before I could repeat my inability to pay, he said: “Bargain  
like this you never see again. Tell you what to do. You write me a check.”

 When I said, distressed at losing such a bargain: “But I really have no blank  
checks,” he said: “You told me yesterday. I believe you. But draw me one,” and  
from his folder he produced a sheet of ordinary paper and a pencil. He showed me  
how to draw a copy of a blank check, bearing the name of the bank, address, amount,  
etc.––and for the first time in my life I actually drew a blank check, filled in the  
amount and signed it, whereupon Muhammad Zaqir placed it in his file, folded the  
four rugs I had bought, tied them with a string and attached my name and address.

 He piled the rugs onto his camel, and then mounted it to proceed on his way  
to Samarkand.

 Back home in Pennsylvania I started to receive two different kinds of letters,  
perhaps fifteen of each. The following is a sample of the first category:

   I am a shipping agent in Istanbul and a freighter arrived here from
   Karachi bringing a large package, well wrapped, addressed to you in
   Pennsylvania. Upon receipt of your check for $19.50 American I will
   forward the package to you.

 From Karachi, Istanbul, Trieste, Marseilles and heavens knows where else I  
received a steady flow of letters over a three-year period, and always the sum  
demanded was less than twenty dollars, so that I would say to myself: “Well, I’ve  
invested so much in it already, I may as well risk a little more.” And off the check  
would go, with the rugs never getting any closer. Moreover, I was not at all sure that if  
they ever did reach me they would be my property, for my unusual check had never  
been submitted for payment, even though I had forewarned my local bank: “If it ever
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UNIT 1, TEST A CONTINUED

does arrive, pay it immediately, because it’s a debt of honor.”

 The second group of letters explained the long delay:

   I am serving in Kabul as the Italian ambassador and was lately in Herat
   where a rug merchant showed me that remarkable check you gave him
   for something like five hundred dollars. He asked me if I thought it
   would be paid if he forwarded it and I assured him that since you were a
   man of good reputation it would be. When I asked him why he had not
   submitted it sooner, he said: “Michener-sahib a good name. I show his
   check everybody like you, sell many rugs.”

 These letters came from French commercial travelers, English explorers,  
Indian merchants, almost anyone who might be expected to reach out-of-the-way  
Herat and take a room in that miserable old mosque.

 In time the rugs arrived, just as Muhammad Zaqir had predicted they would,  
accompanied by so many shipping papers they were a museum in themselves. And  
after my improvised check had been used as an advertisement for nearly five years, it  
too came home to roost and was honored. Alas, shortly thereafter the rugs were stolen,  
but I remember them vividly and with longing. Especially do I remember the man  
who spent four days ingeniously persuading me to buy.

From The World Is My Home: A Memoir by James A. Michener. Copyright © 1992 
 by James A. Michener. Used by permission of Random House, Inc.

Library of Congress, Prints and Photographs Division [LC-USZC2-1139]
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COMPREHENSION
Directions Answer the following questions about “Hearts and Hands.”

 1. The plot stage that describes Miss Fairchild is 
the

 A. exposition C. climax

 B. conflict D. resolution

 2. The idea that Mr. Easton does not want his old 
friend to know that he is going to prison is the 
story’s

 A. conflict C. flashback

 B. falling action D. resolution

 3. Which of these lines foreshadows the 
identities of the two men? 

 A. lines 1–4 C. lines 17–19

 B. lines 8–10 D. lines 33–34

 4. Miss Fairchild causes Mr. Easton to feel 
embarrassed about his

 A. clothes C. hair

 B. situation D. family

 5. Using a thesaurus if necessary, choose the 
word that is an antonym for the word engaged 
in line 21.

 A. rotten C. burnt

 B. full D. free

 6. Using a thesaurus if necessary, choose the 
word that is an antonym for the word horror 
in line 24.

 A. harmony C. benefit

 B. affection D. delight

 7. The Latin root luxus means “excess.” Which 
word probably comes from this root? 

 A. distress (line 25) C. luxurious (line 3)

 B. elegant (line 3) D. ruffled (line 6)

 8. Predict what Miss Fairchild is most likely to 
do as soon as she returns to Washington.

 A. Try to contact Mr. Easton.

 B. Have dinner with the ambassador.

 C. Tell others about Mr. Easton’s job.

 D. Move out West with her mother.

 9. Which lines contains an example of irony? 

 A. line 60–61 C. line 68–69

 B. line 69–70 D. line 70–71

 10. The Latin root velum means “a curtain or 
covering.” Which word probably comes from 
this root? 

 A. lovely (line 11)

 B. veiled (line 27)

 C. irrelevantly (line 52)

 D. conversation (line 70)

 11. Which action causes the passenger in lines 
70–75 to think highly of the marshal? 

 A. He sends Mr. Easton with Miss Fairchild.

 B. He lets Mr. Easton have a break.

 C. He takes good care of Mr. Easton.

 D. He hides the truth about Mr. Easton.

 12. The resolution of the plot best reveals the 
men’s

 A. fears C. regrets

 B. pasts D. identities

73Assessment File Grade 9



C
op

yr
ig

ht
 ©

 H
ol

t 
M

cD
ou

ga
l, 

a 
di

vi
si

on
 o

f 
H

ou
gh

to
n 

M
iffl

in
 H

ar
co

ur
t

Assessment File
Grade 9

Unit and Benchmark Tests
Unit 1, Test A

74

UNIT 1, TEST A CONTINUED

COMPREHENSION
Directions  Answer the following questions about The World Is My Home: A Memoir.

 13. Michener’s conflict was that he found it hard 
to resist buying the

 A. hotel rooms C. rugs

 B. mosque D. food

 14. How did the offer of a bargain price for the 
rugs affect the outcome?

 A. helped Michener trust the merchant

 B. ensured that Michener would buy rugs

 C. enabled Michener to return to his home

 D. allowed someone to steal the rugs

 15. The merchant’s attempts to sell rugs to 
Michener were ironic because Michener had no

 A. money C. house

 B. luggage D. family

 16. Using a thesaurus if necessary, choose the 
word that is a synonym for the word intricate 
in line 6.

 A. complex C. smooth

 B. lovely D. large

 17. Lines 20–21 foreshadow Michener’s 

 A. complaint about the merchant

 B. inability to refuse the merchant

 C. regret at having to leave the mosque

 D. respect for the merchant’s trade

 18. Which event happens first? 

 A. Michener arrived at the mosque.

 B. The merchant displayed the rugs.

 C. Michener wrote a check to the merchant.

 D. The merchant gave Michener his card.

 19. Using a thesaurus if necessary, choose the 
word that is a synonym for the word disclosed 
in line 45.

 A. masked C. wished

 B. explored D. revealed

 20. Which detail helps you predict that the rugs 
would arrive in Pennsylvania? 

 A. Michener’s arrival at the mosque

 B. the merchant’s lesson in rug making

 C. Michener’s lack of traveler’s checks

 D. the merchant’s letters from his customers

 21. The merchant showed customers Michener’s 
drawn check because he 

 A. was unsure Michener would pay

 B. thought it might convince them to buy rugs

 C. wanted them to draw checks as well

 D. hoped that someone would cash it

 22. The fact that someone stole the rugs after they 
finally reached Michener is an example of

 A. foreshadowing C. exposition

 B. irony D. rising action

 23. The Latin root radio means “to gleam.” 
Which word probably comes from this root? 

 A. ancient (line 2)

 B. radiant (line 8)

 C. confident (line 20)

 D. statement (line 69)

 24. The Latin root vario means “to be different.” 
Which word probably comes from this root? 

 A. variation (line 49)

 B. persistent (line 52)

 C. treasury (line 54)

 D. objections (line 56)

74 Assessment File  Grade 9



C
op

yr
ig

ht
 ©

 H
ol

t 
M

cD
ou

ga
l, 

a 
di

vi
si

on
 o

f 
H

ou
gh

to
n 

M
iffl

in
 H

ar
co

ur
t

Unit and Benchmark Tests
Unit 1, Test A

75Assessment File
Grade 9

UNIT 1, TEST A CONTINUED

COMPREHENSION
Directions Answer the following questions about both selections.

COMPREHENSION
Directions Answer the following questions about the visual representation.

Written Response

SHORT CONSTRUCTED RESPONSE
Directions Write two or three sentences to answer each question on a separate sheet of 
paper.

 29. How do you predict Miss Fairchild would most likely react if she knew the truth about  
Mr. Easton? Give one detail from the story to support your prediction.

 30. In “Hearts and Hands,” how can you tell that Miss Fairchild is dissatisfied with her life  
in Washington? Give one detail from the selection to support this inference. 

EXTENDED CONSTRUCTED RESPONSE
Directions Answer the following question. Write two or more paragraphs on a separate 
sheet of paper.

 31. In The World Is My Home: A Memoir, how can you tell that Michener respects and  
admires the rug merchant? Give two details from the selection to support this inference.

 25. In the rising action of the selections,  
Mr. Easton and the rug merchant are both 

 A. mellow C. persuasive

 B. uninformed D. exhausted

 26. Which inference can you make about the 
honesty of the marshal in “Hearts and Hands” 
and the rug merchant in Michener’s memoir?

 A. They don’t tell everything they know.

 B. They lie in order to get what they want.

 C. The rug merchant lies about everything.

 D. Both characters tell the complete truth.

 27. You can predict this poster is meant for

 A. ticket sellers

 B. passengers

 C. mechanics

 D. business people

 28. You can infer from the slogan that safety is 
seen as 

 A. helpful

 B. necessary

 C. simple

 D. impossible
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UNIT 1, TEST A CONTINUED

Revising and Editing
Directions Read the personal narrative and answer the questions that follow.

(1) Mr. Brennan, my math teacher, says that we have to show our work on 
our tests. (2) I learned the hard way to follow his instructions to the letter. (3) It 
all happened last week in an experience that I probably will not forget. 

(4) I had stopped in the hall to talk to a friend before a math test. (5) The bell 
rang. (6) I still needed to go to my locker, get my math book, and get to class for 
the test. (7) I had no idea that my friend and I had been talking for so long. (8) I 
made it to class. (9) I was fifteen minutes late. (10) The test had already begun.

(11) I wanted to do the whole test. (12) I had studied for the past two nights 
and wanted to show what I had learned. (13) I did some of the problems in my 
head, put down the last answer, and stopped writing when the bell rang.

(14) Out in the hall, Jane asked, “How did you do”?

(15) “I think all of my answers were right”, I said. (16) “I put down my last 
answer as the bell rang. (17) How did you do?”

(18) “It took a lot of time to write down all my work. (19) However, I think I 
did okay,” said Jane.

(20) “I didn’t have time to put down my work,” I said. (21) “He probably 
won’t care.”

(22) The next day when I went to class, Mr. Brennan was waiting for me. 
(23) He put his hands on his hips. (24) He looked unhappy. (25) I could tell he 
wanted to talk to me about something. (26) “It’s too bad,” he said. (27) “You had 
all the right answers on the test, but you didn’t get any points at all.”

(28) “Whatever do you mean, sir?” I asked.

(29) “You did not follow directions. (30) How do I know whether you did the 
problems yourself ?” he asked. (31) “How can I be sure without your work ?”

(32) I looked sadly at my failing grade. (33) I knew that this was one lesson I 
would never forget. (34) Following instructions was more important than I had 
known.

 1. Which prepositional phrase would best show 
where the events in sentence 3 are happening?

 A. near school C. after school

 B. by school D. at school

 2. Choose the best way to add details to sentence 
5 by using modifiers.

 A. Suddenly, the bell rang.

 B. The school bell rang abruptly.

 C. Then the bell rang.

 D. The bell rang in the hall.
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UNIT 1, TEST A CONTINUED

 3. Choose the best way to revise sentences 8, 9, 
and 10 to show sentence variety.

 A. I made it to class, but I was five minutes 
late. The test had already begun.

 B. I made it to class. But because I was five 
minutes late, the test had already begun.

 C. I made it to class. I was five minutes late; 
the test had already begun.

 D. By the time I made it to class, I was five 
minutes late, and the test had already 
begun.

 4. Choose the best way to rewrite sentence 11 by 
using a precise verb. Which of the following 
verbs would best replace the verb do?

 A. read C. see

 B. take D. complete

 5. Which of the following is the correct way to 
punctuate the dialogue in sentence 14?

 A. How did you do?”

 B. “How did you do?”

 C. How did you do? 

 D. ‘How did you do?’

 6. Which of the following is the correct way to 
punctuate the dialogue in sentence 15?

 A. answers were right,” I said.

 B. answers were right” I said.

 C. answers were right, I said.

 D. answers were right,” I said.”

 7. Choose the best way to combine sentences 18 
and 19 to create sentence variety.

 A. “It took a lot of time to write all my work 
down,” said Jane. “So I think I did okay.”

 B. “Writing all my work down took a lot of 
time, and I think I did okay,” said Jane.

 C. “It took a lot of time to write all my work 
down, okay?” said Jane.

 D. “Writing all my work down took a lot of 
time, but I think I did okay,” said Jane.

 8. Reread sentence 27. Which dialogue would be 
most realistic for the teacher? 

 A. “Your test answers were good, but you 
totally didn’t get any points at all.”

 B. “Thee had all the proper answers, but thee 
did not receive any points.”

 C. “Your answers were correct, but you did 
not receive any points.”

 D. “You had, like, all the right answers, but, 
like, you didn’t get any points at all.”
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UNIT 1, TEST A CONTINUED

Writing
Directions Read the following quotation. Then read the prompt that follows and complete 
the writing activity.

Prompt: Write a personal narrative about an important event in your life. As Willa Cather  
said, you have already experienced many events that you could write about. For example, you  
may remember when you learned how to ride a bicycle. Think about where you were, who  
was with you, and why it was an important event in your life.

Now write your narrative. The following reminders will help you.

Reminders

 9. Reread sentence 28. Which dialogue would  
be most realistic for the narrator?

 A. “Dear sir, to what are you referring?”

 B. “What do you mean, Mr. Brennan?”

 C. “Are you kidding me? Why?”

 D. “I do not know of what you speak.”

 10. Revise sentence 31 to use the subjunctive 
mood. 

 A. Your must record your work.

 B. There was no work. 

 C. If the work were there, I could be sure. 

 D. The work would make me sure. 

 11. Which prepositional phrase would add a 
necessary detail to the end of sentence 32?

 A. beside the paper

 B. above his hand

 C. on the test

 D. near the class

 12. Choose the best way to add details to sentence 
34 by using modifiers.

 A. Sometimes following instructions was 
more important than I had known.

 B. Following classroom instructions was 
more important than I had known.

 C. Following the instructions was more 
important than I had known it would be.

 D. In math, following instructions was more 
important.

   “Most of the basic material a writer works with is acquired before the age of  
fifteen.”

Willa Cather
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Unit 1 TEST B/C

Reading Comprehension
Directions Read the following selections and examine the visual representation. Then 
answer the questions that follow.

Hearts and Hands
O. Henry

 At Denver there was an influx of passengers into the coaches on the  
 eastbound B. & M. express. In one coach there sat a very pretty young woman  
 dressed in elegant taste and surrounded by all the luxurious comforts of an  
 experienced traveler. Among the newcomers were two young men, one of  
 handsome presence with a bold, frank countenance and manner; the other a  
 ruffled, glum-faced person, heavily built and roughly dressed. The two were  
 handcuffed together.

 As they passed down the aisle of the coach the only vacant seat offered  
 was a reversed one facing the attractive young woman. Here the linked couple  
 seated themselves. The young woman’s glance fell upon them with a distant,  
 swift disinterest; then with a lovely smile brightening her countenance and a  
 tender pink tingeing her rounded cheeks, she held out a little gray-gloved hand.  
 When she spoke her voice, full, sweet, and deliberate, proclaimed that its owner  
 was accustomed to speak and be heard. 

“Well, Mr. Easton, if you will make me speak first, I suppose I must. 
 Don’t you ever recognize old friends when you meet them in the West?”

 The younger man roused himself sharply at the sound of her voice,  
 seemed to struggle with a slight embarrassment which he threw off instantly, and  
 then clasped her fingers with his left hand.

 “It’s Miss Fairchild,” he said, with a smile. “I’ll ask you to excuse the  
 other hand; it’s otherwise engaged just at present.”

 He slightly raised his right hand, bound at the wrist by the shining  
 “bracelet” to the left one of his companion. The glad look in the girl’s eyes  
 slowly changed to a bewildered horror. The glow faded from her cheeks. Her  
 lips parted in a vague, relaxing distress. Easton, with a little laugh, as if amused,  
 was about to speak again when the other forestalled him. The glum-faced man  
 had been watching the girl’s countenance with veiled glances from his keen,  
 shrewd eyes.

 “You’ll excuse me for speaking, miss, but, I see you’re acquainted with  
 the marshal here. If you’ll ask him to speak a word for me when we get to the  
 pen he’ll do it, and it’ll make things easier for me there. He’s taking me to  
 Leavenworth prison. It’s seven years for counterfeiting.”

 “Oh!” said the girl, with a deep breath and returning color. “So that is  
 what you are doing out here? A marshal!”

 “My dear Miss Fairchild,” said Easton, calmly, “I had to do something.
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UNIT 1, TEST B/C CONTINUED

 Money has a way of taking wings unto itself, and you know it takes money to  
 keep step with our crowd in Washington. I saw this opening in the West, and  
 —well, a marshalship isn’t quite as high a position as that of ambassador,  
 but—”

 “The ambassador,” said the girl, warmly, “doesn’t call any more. He  
 needn’t ever have done so. You ought to know that. And so now you are one of  
 these dashing Western heroes, and you ride and shoot and go into all kinds of  
 dangers. That’s different from the Washington life. You have been missed from  
 the old crowd.”

 The girl’s eyes, fascinated, went back, widening a little, to rest upon the  
 glittering handcuffs.

 “Don’t you worry about them, miss,” said the other man. “All  
 marshals handcuff themselves to their prisoners to keep them from getting  
 away. Mr. Easton knows his business.”

 “Will we see you again soon in Washington?” asked the girl.

 “Not soon, I think,” said Easton. “My butterfly days are over, I fear.”

 “I love the West,” said the girl irrelevantly. Her eyes were shining  
 softly. She looked away out the car window. She began to speak truly and  
 simply without the gloss of style and manner: “Mamma and I spent the summer  
 in Denver. She went home a week ago because Father was slightly ill. I could live  
 and be happy in the West. I think the air here agrees with me. Money isn’t  
 everything. But people always misunderstand things and remain stupid—”

 “Say, Mr. Marshal,” growled the glum-faced man. “This isn’t quite  
 fair. I’m needing a drink, and haven’t had a smoke all day. Haven’t you talked  
 long enough? Take me in the smoker now, won’t you? I’m half dead for a pipe.” 
The bound travelers rose to their feet, Easton with the same slow smile  
 on his face.

 “I can’t deny a petition for tobacco,” he said, lightly. “It’s the one  
 friend of the unfortunate. Goodbye, Miss Fairchild. Duty calls, you know.” He  
 held out his hand for a farewell.

 “It’s too bad you are not going East,” she said, reclothing herself with  
 manner and style. “But you must go on to Leavenworth, I suppose?”

 “Yes,” said Easton, “I must go on to Leavenworth.”

 The two men sidled down the aisle into the smoker.

 The two passengers in a seat near by had heard most of the conversation.  
 Said one of them: “That marshal’s a good sort of chap. Some of these Western  
 fellows are all right.”

 “Pretty young to hold an office like that, isn’t he?” asked the other.

 “Young!” exclaimed the first speaker, “why––Oh! didn’t you catch on?  
 Say––did you ever know an officer to handcuff a prisoner to his right hand?”
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from The World Is My Home: A Memoir
James Michener

 I once made a long trip over the Dasht-i-Margo, the desert in Afghanistan, to  
the ancient city of Herat, where I lodged in a former mosque with earthen floors. I  
had been in my improvised quarters only a few minutes when a very thin, toothy man  
with longish black hair and a perpetual smile entered and started throwing onto the  
dirt floor twenty or thirty of the most enchantingly beautiful Persian rugs I had ever  
seen. Their designs were miraculous—intricate interweavings of Koranic symbols  
framed in geometric patterns that teased the eye—but their colors were also sheer  
delight: reds, yellows, greens and especially dark blues that were radiant.

 They made my room a museum, one rug piled atop another, all peeking out  
at me, and when they were in place and the smiling man was satisfied with his  
handiwork—I supposed that this was a service of the so-called hotel—to my  
amazement he handed me a scrap of paper on which was written in pencil in English:  
MUHAMMAD ZAQIR, RUG MERCHANT, HERAT.

 Aware at last of how I had been trapped, I protested: “No! No! No rugs!” but  
without relaxing his smile the least bit he said in English: “No necessity to buy. I leave  
here. You study, you learn to like,” and before I could protest further he was  
gone. I ran out to make him take back his rugs, for I wanted none of them, but he was  
already leading his laden camel away from the old mosque.

 I assumed he had learned from the hotel manager that I was to be in Herat for  
five days, and it was obvious that he felt confident that within that period he could  
wear me down and persuade me to buy a rug. He started on the evening of that first  
day; he came back after supper to sit with me in the shadowy light cast by a flickering  
lamp. He said: “Have you ever seen lovelier rugs? That one from my friend in  
Meshed. Those two from the dealer in Bukhara. This one from a place you know,  
maybe? Samarkand.”

 When I asked him how he was able to trade with such towns in the Soviet  
Union he shrugged: “Borders? Out here we don’t bother,” and with a sweep of his  
hand that encompassed all the rugs he said: “Not one woven in Afghanistan,” and I  
noted the compelling pronunciation he gave that name: Ahf-han-ee-stahn.

 He sat for more than an hour with me that evening, and the next day he was  
back before noon to start his serious bargaining: “Michener-sahib, name German  
perhaps?” I told him it was more likely English, at which he laughed: “English,  
Afghans, many battles, English always win but next day you march back to India,  
nothing change.” When I corrected him: “I’m not English,” he said: “I know.  
Pennsylvania. Three, four, maybe five of your rugs look great your place  
Pennsylvania.”

 “But I don’t need rugs there. I don’t really want them.”
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UNIT 1, TEST B/C CONTINUED

 “Would they not look fine Pennsylvania?” and as if the rugs were of little  
value, he kicked the top ones aside to reveal the glowing wonders of those below.

 When he returned that second night he got down to even more serious  
business: “The big white and gold one you like, six hundred dollars.” On and on he  
went, and when it was clear that I had no interest whatever in the big ones, he subtly  
covered them over with the smaller six- by four-foot ones already in the room; then  
he ran out to his camel to fetch seven or eight of the size that I had in some  
unconscious way disclosed I might consider, and by the end of that session he knew  
that I was at least a possible purchaser of four or five of the handsome rugs.

 “Ah, Michener-sahib, you have fine eye. That one from China, silk and wool,  
look at those tiny knots.” Then he gave me a lesson in rug making; he talked about  
the designs, the variation in knots, the wonderful compactness of the Chinese variety,  
the dazzling colors of the Samarkand. It was fascinating to hear him talk, and all the  
while he was wearing me down.

 He was a persistent rascal, always watching till he saw me return to my mosque  
after work, then pouncing on me. On the third day, as he sat drinking tea with me  
while our chairs were perched on his treasury of rugs, four and five deep at some  
places and covering the entire floor, he knocked down one after another of my  
objections: “You can’t take them with you? No traveler can. I send them to you,  
camel here, ship Karachi, train New York, truck to your home Pennsylvania.” Pasted  
onto the pages of his notebook were addresses of buyers from all parts of the world to  
whom he had shipped his rugs, and I noticed that they had gone out from Meshed in  
Iran, Mazar-e-Sharif in Afghanistan and Bukhara in Russia; apparently he really  
moved about with his laden camel. But he also had, pasted close to the shipping  
address, letters from his customers proving that the rugs had finally reached their new  
owners. In our dealings he seemed to me an honest man.

 On that third night, when it began to look as if I might escape without making  
a purchase even though I had shown an interest in six rugs, he hammered at me  
regarding payments: “Now, Michener-sahib, I can take America dollars, you know.”

 “I have no American dollars.” Rapidly he ran through the currencies that he  
would accept, British, Indian, Iranian, Pakistani, Afghani, in that descending order,  
until I had to stop him with a truthful statement: “Muhammad, my friend, I have no  
money, none of any kind,” and before the last word had been uttered he cried: “I  
take traveler’s checks, American Express, Bank America in California,” and then I  
had to tell him the sad news: “Muhammad, friend. I have no traveler’s checks. Left  
them all locked up in the American Embassy in Kabul. Because there are robbers on  
the road to Meshed.”

 “I know. I know. But you are an honest man, Michener-sahib. I take your  
personal check.”

 When I said truthfully that I had none, he asked simply: “You like those six 
rugs?”
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 “Yes, you have made me appreciate them. I do.”

 With a sweeping gesture he gathered the six beauties, rolled them deftly into a  
bundle and thrust them into my arms: “You take them. Send me a check when you  
get to Pennsylvania”

 “You would trust me?”

 “You look honest. Don’t I look honest?” And he picked up one of his larger  
rugs, a real beauty, and showed me the fine knots: “Bukhara. I got it there, could not  
pay. I send the money when I sell. Man in Bukhara trusts me. I trust you.”

 I said I could not impose on him in that way. Something might happen to me  
or I might prove to be a crook, and the discussion ended, except that as he left me he  
asked: “Michener, if you had the money, what rugs would you take with you?” and I  
said “None, but if you could ship them, I’d take those four,” and he said: “Those  
four you shall have. I’ll find a way.”

 Next day he was back in the mosque right after breakfast with an astonishing  
proposal: “Michener-sahib, I can let you have those four rugs, special price, four  
hundred fifty dollars.” Before I could repeat my inability to pay, he said: “Bargain  
like this you never see again. Tell you what to do. You write me a check.”

 When I said, distressed at losing such a bargain: “But I really have no blank  
checks,” he said: “You told me yesterday. I believe you. But draw me one,” and  
from his folder he produced a sheet of ordinary paper and a pencil. He showed me  
how to draw a copy of a blank check, bearing the name of the bank, address, amount,  
etc.––and for the first time in my life I actually drew a blank check, filled in the  
amount and signed it, whereupon Muhammad Zaqir placed it in his file, folded the  
four rugs I had bought, tied them with a string and attached my name and address.

 He piled the rugs onto his camel, and then mounted it to proceed on his way  
to Samarkand.

 Back home in Pennsylvania I started to receive two different kinds of letters,  
perhaps fifteen of each. The following is a sample of the first category:

I am a shipping agent in Istanbul and a freighter arrived here from
Karachi bringing a large package, well wrapped, addressed to you in
Pennsylvania. Upon receipt of your check for $19.50 American I will
forward the package to you.

From Karachi, Istanbul, Trieste, Marseilles and heavens knows where else I  
received a steady flow of letters over a three-year period, and always the sum  
demanded was less than twenty dollars, so that I would say to myself: “Well, I’ve  
invested so much in it already, I may as well risk a little more.” And off the check  
would go, with the rugs never getting any closer. Moreover, I was not at all sure that if  
they ever did reach me they would be my property, for my unusual check had never  
been submitted for payment, even though I had forewarned my local bank: “If it ever
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does arrive, pay it immediately, because it’s a debt of honor.”

 The second group of letters explained the long delay:

     I am serving in Kabul as the Italian ambassador and was lately in Herat
     where a rug merchant showed me that remarkable check you gave him
     for something like five hundred dollars. He asked me if I thought it
     would be paid if he forwarded it and I assured him that since you were a
     man of good reputation it would be. When I asked him why he had not
     submitted it sooner, he said: “Michener-sahib a good name. I show his

   check everybody like you, sell many rugs.”

 These letters came from French commercial travelers, English explorers,  
Indian merchants, almost anyone who might be expected to reach out-of-the-way  
Herat and take a room in that miserable old mosque.

 In time the rugs arrived, just as Muhammad Zaqir had predicted they would,  
accompanied by so many shipping papers they were a museum in themselves. And  
after my improvised check had been used as an advertisement for nearly five years, it  
too came home to roost and was honored. Alas, shortly thereafter the rugs were stolen,  
but I remember them vividly and with longing. Especially do I remember the man  
who spent four days ingeniously persuading me to buy.

From The World Is My Home: A Memoir by James A. Michener. Copyright © 1992  
 by James A. Michener. Used by permission of Random House, Inc.

Library of Congress, Prints and Photographs Division [LC-USZC2-1139]
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COMPREHENSION
Directions  Answer the following questions about “Hearts and Hands.”

 1. Using a thesaurus if necessary, choose the word 
that is a synonym for the word influx in line 1.

 A. flow C. arrival

 B. encounter D. distribution

 2. It is ironic that the man in line 6 is described 
as glum-faced because he

 A. enjoys living and working in the West

 B. believes that Mr. Easton is a good man

 C. is actually the marshal, not the prisoner

 D. catches Mr. Easton for counterfeiting

 3. The word vacant in line 8 comes from the 
Latin root vacans. This root probably means  
to be

 A. empty C. large

 B. comfortable D. important

 4. Using a thesaurus if necessary, choose 
the word that is a synonym for the word 
countenance in line 11.

 A. attitude C. personality

 B. beauty D. expression

 5. The idea that Mr. Easton does not want his old 
friend to know that he is going to prison is the 
story’s 

 A. conflict C. climax

 B. falling action D. resolution

 6. Which of these lines foreshadows the 
identities of the two men? 

 A. lines 1–4 C. lines 17–19

 B. lines 8–10 D. lines 33–34

 7. The details in lines 29–32 help you predict that

 A. Mr. Easton is a responsible man

 B. Miss Fairchild will not learn the truth

 C. the marshal is a talkative man

 D. the passengers will warn Miss Fairchild

 8. The events in lines 29–32 cause Miss 
Fairchild to

 A. relax C. leave

 B. jump D. sleep

 9. After the marshal leaves his seat with  
Mr. Easton, you can best predict the marshal 
will

 A. lecture Mr. Easton on his past

 B. wait for Mr. Easton to thank him

 C. say nothing about the incident

 D. tell Miss Fairchild that he lied

 10. The other passenger thinks that the marshal is 
a good man because he shields Mr. Easton’s 

 A. reputation C. job

 B. clothing D. family

 11. The resolution of the plot best reveals the 
men’s

 A. suspicions C. ambitions

 B. pasts D. identities
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COMPREHENSION
Directions Answer the following questions about The World Is My Home: A Memoir.

 12. The word improvised in line 3 comes from the 
Latin root improv. This root probably means

 A. unadorned C. unexpected

 B. vacated D. banned

 13. The merchant left the rugs in Michener’s hotel 
room because he 

 A. needed a place to keep the rugs

 B. wanted Michener to be comfortable

 C. thought that Michener was important

 D. wanted Michener to grow fond of the rugs

 14. The word satisfied in line 10 comes from the 
Latin root satis. This root probably means

 A. enjoyed C. enticed

 B. fulfilled D. swayed

 15. Using a thesaurus if necessary, choose 
the word that is an antonym for the word 
encompassed in line 28.

 A. excluded C. enveloped

 B. retrieved D. concealed

 16. The details in lines 20–21 foreshadow 
Michener’s inability to

 A. travel back to Pennsylvania

 B. refuse the merchant

 C. write home to his family

 D. pay the hotel manager

 17. Michener’s internal conflict was that he found 
it hard to resist buying the

 A. hotel rooms C. rugs

 B. mosque D. food

 18. Lines 38–50 complicated Michener’s internal 
conflict by causing him to 

 A. think that the rugs were of poor quality

 B. develop an interest in rug making

 C. tell the merchant which rugs he wanted

 D. consider purchasing some of the rugs

 19. The word variation in line 49 comes from  
the Latin root vario. This root probably means 
to be

 A. intelligent C. different

 B. beautiful D. together

 20. The merchant’s attempts to sell rugs to 
Michener were ironic because Michener 

 A. had no money

 B. already had rugs

 C. was leaving Herat

 D. did not like the rugs

 21. The events in lines 127–129 occur in the 

 A. exposition C. falling action

 B. climax D. resolution

 22. The climax of the plot occurs when 

 A. Michener said that he had no currency

 B. the merchant gave Michener several rugs

 C. Michener drew a blank check

 D. the merchant shipped Michener’s rugs

 23. Which event happened first? 

 A. The merchant cashed Michener’s check.

 B. Michener received letters at home.

 C. The rugs arrived in Pennsylvania.

 D. Someone stole Michener’s rugs.

 24. Using a thesaurus if necessary, choose 
the word that is an antonym for the word 
ingeniously in line 135.

 A. seriously C. clumsily

 B. contentedly D. quietly

86 Assessment File  Grade 9



C
op

yr
ig

ht
 ©

 H
ol

t 
M

cD
ou

ga
l, 

a 
di

vi
si

on
 o

f 
H

ou
gh

to
n 

M
iffl

in
 H

ar
co

ur
t

Unit and Benchmark Tests
Unit 1, Test B/C

87Assessment File
Grade 9

UNIT 1, TEST B/C CONTINUED

COMPREHENSION
Directions Answer the following questions about both selections.

COMPREHENSION
Directions Answer the following questions about the visual representation.

Written Response

SHORT CONSTRUCTED RESPONSE
Directions Write two or three sentences to answer each question on a separate sheet of  
paper.

 29. In “Hearts and Hands,” which two details help you make the inference that  
Mr. Easton is used to difficult situations? 

 30. In The World Is My Home: A Memoir, which two details help you make the  
inference that the merchant was familiar with Michener’s status and background? 

EXTENDED CONSTRUCTED RESPONSE
Directions Answer one of the following questions. Write two or more paragraphs on a 
separate sheet of paper.

 31. In “Hearts and Hands,” which details help you make the inference that  
Miss Fairchild has an idealistic outlook on life in the West? Use examples to  
support your response. 

 32. Challenge Explain how Miss Fairchild’s misconception of Mr. Easton and the  
marshal creates irony in “Hearts and Hands.” Use examples from the selection in  
your response.  

 25. In the rising action of the selections,  
Mr. Easton and the rug merchant are both 

 A. mellow C. persuasive

 B. uninformed D. exhausted

 26. You can infer that both the marshal and the 
rug merchant are 

 A. lazy C. stressed

 B. observant D. forceful

 27. You might predict that this poster would  
be displayed where 

 A. train tickets are sold

 B. passengers wait for trains

 C. trains are built or repaired

 D. railroad executives work

 28. Which of the following can you infer from the 
slogan? 

 A. Safety is simple to achieve in the 
workplace. 

 B. Safety is a necessity in the workplace. 

 C. Safety is impossible to achieve in the 
workplace.

 D. Safety is helpful in the workplace.
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Revising and Editing
Directions Read the personal narrative and answer the questions that follow.

 (1) Mr. Brennan, my math teacher, says that we have to show our work on 
our tests. (2) I learned the hard way to follow his instructions to the letter. (3) It 
all happened last week in an experience I probably will not forget.

(4) I had stopped in the hall to talk to a friend before a math test. (5) The bell 
rang. (6) I still needed to go to my locker, get my math book, and get to class for 
the test. (7) I had no idea that my friend and I had been talking for so long. (8) I 
made it to class. (9) I was fifteen minutes late. (10) The test had already begun.

(11) I wanted to do the whole test. (12) I had studied for the past two nights 
and wanted to show what I had learned. (13) I did some of the problems in my 
head, put down the last answer, and stopped writing when the bell rang.

(14) Out in the hall, Jane asked, “How did you do” ? 

(15) “I think all of my answers were right ”, I said. (16) “I put down my last 
answer as the bell rang. (17) How did you do?”

(18) “It took a lot of time to write down all my work. (19) However, I think I 
did okay,” said Jane.

(20) “I didn’t have time to put down my work,” I said. (21) “He probably 
won’t care.”

(22) The next day when I went to class, Mr. Brennan was waiting for me. 
(23) He put his hands on his hips. (24) He looked unhappy. (25) I could tell he 
wanted to talk to me about something. (26) “It’s too bad,” he said. (27) “You had 
all the right answers on the test, but you didn’t get any points at all.”

(28) “Whatever do you mean, sir?” I asked.

(29) “You did not follow directions. (30) How do I know whether you did the 
problems yourself ?” he asked. (31) “How can I be sure without your work ?”

(32) I looked sadly at my failing grade. (33) I knew that this was one lesson I 
would never forget. (34) Following instructions was more important than I had 
known.

 1. Choose the precise verb that best replaces the 
word says in sentence 1.

 A. thinks C. believes

 B. wants D. requires

 2. Choose the best way to add details to sentence 
5 by using modifiers.

 A. Unexpectedly, the bell rang.

 B. The school bell rang abruptly

 C. Quite quickly, the bell rang.

 D. The bell rang in the classroom.
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 3. Which prepositional phrase would add a 
necessary detail to the end of sentence 6?

 A. beside the math room

 B. next to my locker

 C. on another floor

 D. near the class door

 4. Choose the best way to revise sentences 11 
and 12 to show sentence variety.

 A. I rushed to finish the whole test because 
I had studied for the past two nights and 
wanted to show what I had learned.

 B. I rushed to finish the whole test. I had 
studied for the past two nights; I wanted to 
show what I had learned.

 C. Wanting to show that I had studied hard 
the past two nights, I rushed to finish my 
whole test.

 D. I rushed to finish the whole test to show 
what I had learned. I had studied hard the 
past two nights.

 5. Revise sentence 14 to correct the punctuation 
of dialogue. 

 A. Out in the hall, Jane asked, How did you 
do?”

 B. Out in the hall, Jane asked, “How did you 
do?”

 C. Out in the hall, Jane asked, How did you 
do?

 D. Out in the hall, Jane asked, ‘How did you 
do?’

 6. Revise sentence 15 to correct the punctuation 
of dialogue. 

 A. “I think all my answers were right,” I said.

 B. “I think all my answers were right” I said.

 C. “I think all my answers were right, I said.

 D. I think all my answers were right,” I said.

 7. Which prepositional phrase would add a 
necessary detail to the end of sentence 22?

 A. next to the drinking fountain

 B. at the door

 C. beside my locker

 D. in my desk

 8. Choose the best way to combine sentences 23, 
24, and 25 to create sentence variety.

 A. He put his hands on his hips. He looked 
unhappy, and I could tell that he wanted to 
talk to me about something.

 B. He put his hands on his hips, looking 
unhappy. I could tell that he wanted to talk 
to me about something.

 C. He put his hands on his hips, and he 
looked unhappy. I could tell that he 
wanted to talk to me about something.

 D. Because he had his hands on his hips, I 
could tell that he was unhappy and wanted 
to talk to me about something.

 9. Choose the best way to add details to sentence 
25 by using modifiers.

 A. I really could tell that he wanted to talk  
to me about something.

 B. I could tell that he was anxious to talk to 
me about something important.

 C. Quickly I could tell that Mr. Brennan 
wanted to talk to me about something.

 D. I could tell that he wanted to talk to me 
about something really important.
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Writing
Directions Read the following quotation. Then read the prompts that follow and complete 
one of the writing activities.

Prompt: Write a personal narrative about an experience you had learning something new. 
You could write about a book you enjoyed reading or a math problem you solved.

Now write your narrative. Use the reminders that follow to help you write.

Challenge Prompt:  Write a personal narrative about a time you learned a valuable lesson 
and how the experience changed your perspective. For example, you may write about a time 
when you did not follow instructions accurately.

Now write your narrative. Use the reminders that follow to help you write.

Reminders

   “Most of the basic material a writer works with is acquired before the age of  
fifteen.”

Willa Cather

 10. Look at sentence 27. Which dialogue would 
be most realistic for Mr. Brennan? 

 A. “Your answers were, like, correct, but you 
totally did not gain any points.”

 B. “You got all the right answers, but you’re 
wrong if you think you’ll get any points.”

 C. “All of your test answers were correct, but 
you did not receive any points.”

 D. “Yeah, you scored with all the right 
answers, but you didn’t get the points.”

 11. Look at sentence 28. Which dialogue would 
be most realistic for the narrator?

 A. “I am unaware to what you are referring.”

 B. “What do you mean, Mr. Brennan?”

 C. “What! Why didn’t I get any points?”

 D. “What exactly are you saying?”

 12. Revise sentence 34 to use the subjunctive 
mood. 

 A. I had not known that following 
instructions was so important. 

 B. In the future I will know the importance of 
following instructions.

 C. We must know the importance of 
following instructions. 

 D. I wish I had known the importance of 
following instructions. 
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Read this selection. Then answer the questions that follow it.

All the Years of Her Life
Morley Callaghan

 They were closing the drugstore, and Alfred Higgins, who had just taken off  
his white jacket, was putting on his coat and getting ready to go home. The little  
gray-haired man, Sam Carr, who owned the drugstore, was bending down behind  
the cash register, and when Alfred Higgins passed him, he looked up and said softly,  
“Just a moment, Alfred. One moment before you go.”

 The soft, confident, quiet way in which Sam Carr spoke made Alfred start to  
button his coat nervously. He felt sure his face was white. Sam Carr usually said,  
“Good night,” brusquely, without looking up. In the six months he had been  
working in the drugstore Alfred had never heard his employer speak softly like that.  
His heart began to beat so loud it was hard for him to get his breath. “What is it, Mr.  
Carr?” he asked.

 “Maybe you’d be good enough to take a few things out of your pocket and  
leave them here before you go,” Sam Carr said.

 “What things? What are you talking about?”

 “You’ve got a compact and a lipstick and at least two tubes of toothpaste in  
your pockets, Alfred.”

 “What do you mean? Do you think I’m crazy?” Alfred blustered. His face  
got red and he knew he looked fierce with indignation. But Sam Carr, standing by  
the door with his blue eyes shining brightly behind his glasses and his lips moving  
underneath his gray moustache, only nodded his head a few times, and then Alfred  
grew very frightened and he didn’t know what to say. Slowly he raised his hand and  
dipped it into his pocket, and with his eyes never meeting Sam Carr’s eyes, he took  
out a blue compact and two tubes of toothpaste and a lipstick, and he laid them one  
by one on the counter.

 “Petty thieving, eh, Alfred?” Sam Carr said. “And maybe you’d be good  
enough to tell me how long this has been going on.”

 “This is the first time I ever took anything.”

 “So now you think you’ll tell me a lie, eh? What kind of a sap do I look like,  
huh? I don’t know what goes on in my own store, eh? I tell you you’ve been doing  
this pretty steady,” Sam Carr said as he went over and stood behind the cash register.

 Ever since Alfred had left school he had been getting into trouble wherever  
he worked. He lived at home with his mother and his father, who was a printer. His  
two older brothers were married and his sister had got married last year, and it would  
have been all right for his parents now if Alfred had only been able to keep a job.

 While Sam Carr smiled and stroked the side of his face very delicately with
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the tips of his fingers, Alfred began to feel that familiar terror growing in him that  
had been in him every time he had got into such trouble.

 “I liked you,” Sam Carr was saying. “I liked you and would have trusted  
you, and now look what I got to do.” While Alfred watched with his alert, frightened  
blue eyes, Sam Carr drummed with his fingers on the counter. “I don’t like to call a  
cop in point-blank,” he was saying as he looked very worried. “You’re a fool, and  
maybe I should call your father and tell him you’re a fool. Maybe I should let them  
know I’m going to have you locked up.”

 “My father’s not at home. He’s a printer. He works nights,” Alfred said.

 “Who’s at home?”

 “My mother, I guess.”

 “Then we’ll see what she says.” Sam Carr went to the phone and dialed the  
number.

 Alfred was not so much ashamed, but there was that deep fright growing in  
him, and he blurted out arrogantly, like a strong, full-grown man, “Just a minute.  
You don’t need to draw anybody else in. You don’t need to tell her.” He wanted to  
sound like a swaggering, big guy who could look after himself, yet the old, childish  
hope was in him, the longing that someone at home would come and help him.  
“Yeah, that’s right, he’s in trouble,” Mr. Carr was saying. “Yeah, your boy works  
for me. You’d better come down in a hurry.” And when he was finished Mr. Carr  
went over to the door and looked out at the street and watched the people passing in  
the late summer night. “I’ll keep my eye out for a cop,” was all he said.

 Alfred knew how his mother would come rushing in; she would rush in  
with her eyes blazing, or maybe she would be crying, and she would push him away  
when he tried to talk to her, and make him feel her dreadful contempt; yet he longed  
that she might come before Mr. Carr saw the cop on the beat passing the door.

 While they waited-and it seemed a long time-they did not speak, and  
when at last they heard someone tapping on the closed door, Mr. Carr, turning the  
latch, said crisply, “Come in, Mrs. Higgins.” He looked hard-faced and stern.

 Mrs. Higgins must have been going to bed when he telephoned, for her hair  
was tucked in loosely under her hat, and her hand at her throat held her light coat  
tight across her chest so her dress would not show. She came in, large and plump,  
with a little smile on her friendly face. Most of the store lights had been turned out  
and at first she did not see Alfred, who was standing in the shadow at the end of the  
counter. Yet as soon as she saw him she did not look as Alfred thought she would  
look: she smiled, her blue eyes never wavered, and with a calmness and dignity that  
made them forget that her clothes seemed to have been thrown on her, she put out  
her hand to Mr. Carr and said politely, “I’m Mrs. Higgins. I’m Alfred’s mother.”

 Mr. Carr was a bit embarrassed by her lack of terror and her simplicity, and  
he hardly knew what to say to her, so she asked, “Is Alfred in trouble?”
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 “He is. He’s been taking things from the store. I caught him red-handed.  
Little things like compacts and toothpaste and lipsticks. Stuff he can sell easily,” the  
proprietor said.

 As she listened Mrs. Higgins looked at Alfred sometimes and nodded her  
head sadly, and when Sam Carr had finished she said gravely, “Is it so, Alfred?”

 “Yes.”

 “Why have you been doing it?”

 “I been spending money, I guess.”

 “On what?”

 “Going around with the guys, I guess,” Alfred said.

 Mrs. Higgins put out her hand and touched Sam Carr’s arm with an under- 
standing gentleness, and speaking as though afraid of disturbing him, she said, “If  
you would only listen to me before doing anything.” Her simple earnestness made  
her shy; her humility made her falter and look away, but in a moment she was  
smiling gravely again, and she said with a kind of patient dignity, “What did you  
intend to do, Mr. Carr?”

 “I was going to get a cop. That’s what I ought to do.”

 “Yes, I suppose so. It’s not for me to say, because he’s my son. Yet I  
sometimes think a little good advice is the best thing for a boy when he’s at a certain  
period in his life,” she said.

 Alfred couldn’t understand his mother’s quiet composure, for if they had  
been at home and someone had suggested that he was going to be arrested, he knew  
she would be in a rage and would cry out against him. Yet now she was standing  
there with that gentle, pleading smile on her face, saying, “I wonder if you don’t  
think it would be better just to let him come home with me. He looks a big fellow,  
doesn’t he? It takes some of them a long time to get any sense,” and they both stared  
at Alfred, who shifted away with a bit of light shining for a moment on his thin face  
and the tiny pimples over his cheekbone.

 But even while he was turning away uneasily Alfred was realizing that Mr.  
Carr had become aware that his mother was really a fine woman; he knew that Sam  
Carr was puzzled by his mother, as if he had expected her to come in and plead with  
him tearfully, and instead he was being made to feel a bit ashamed by her vast  
tolerance. While there was only the sound of the mother’s soft, assured voice in the  
store, Mr. Carr began to nod his head encouragingly at her. Without being alarmed,  
while being just large and still and simple and hopeful, she was becoming dominant  
there in the dimly lit store. “Of course, I don’t want to be harsh,” Mr. Carr was  
saying. “I’ll tell you what I’ll do. I’ll just fire him and let it go at that. How’s that?”  
and he got up and shook hands with Mrs. Higgins, bowing low to her in deep  
respect.

 There was such warmth and gratitude in the way she said, “I’ll never forget
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your kindness,” that Mr. Carr began to feel warm and genial himself.

 “Sorry we had to meet this way,” he said. “But I’m glad I got in touch with  
you. Just wanted to do the right thing, that’s all,” he said.

 “It’s better to meet like this than never, isn’t it?” she said. Suddenly they  
clasped hands as if they liked each other, as if they had known each other a long  
time. “Good night, sir,” she said.

 “Good night, Mrs. Higgins. I’m truly sorry,” he said.

 The mother and son walked along the street together, and the mother was  
taking a long, firm stride as she looked ahead with her stern face full of worry.  
Alfred was afraid to speak to her, he was afraid of the silence that was between them,  
so he only looked ahead too, for the excitement and relief was still pretty strong in  
him; but in a little while, going along like that in silence made him terribly aware of  
the strength and the sternness in her; he began to wonder what she was thinking of as  
she stared ahead so grimly; she seemed to have forgotten that he walked beside her;  
so when they were passing under the Sixth Avenue elevated and the rumble of the  
train seemed to break the silence, he said in his old, blustering way, “Thank God it  
turned out like that. I certainly won’t get in a jam like that again.”

 “Be quiet. Don’t speak to me. You’ve disgraced me again and again,” she  
said bitterly.

 “That’s the last time. That’s all I’m saying.”

 “Have the decency to be quiet,” she snapped. They kept on their way,  
looking straight ahead.

 When they were at home and his mother took off her coat, Alfred saw that  
she was really only half-dressed, and she made him feel afraid again when she said,  
without even looking at him, “You’re a bad lot. God forgive you. It’s one thing after  
another and always has been. Why do you stand there stupidly? Go to bed, why  
don’t you?” When he was going, she said, “I’m going to make myself a cup of tea.  
Mind, now, not a word about tonight to your father.”

 While Alfred was undressing in his bedroom, he heard his mother moving  
around the kitchen. She filled the kettle and put it on the stove. She moved a chair.  
And as he listened there was no shame in him, just wonder and a kind of admiration  
of her strength and repose. He could still see Sam Carr nodding his head  
encouragingly to her; he could hear her talking simply and earnestly, and as he sat on  
his bed he felt a pride in her strength. “She certainly was smooth,” he thought. “Gee,  
I’d like to tell her she sounded swell.”

 And at last he got up and went along to the kitchen, and when he was at the  
door he saw his mother pouring herself a cup of tea. He watched and he didn’t  
move. Her face, as she sat there, was a frightened, broken face utterly unlike the face  
of the woman who had been so assured a little while ago in the drugstore. When she  
reached out and lifted the kettle to pour hot water in her cup, her hand trembled and
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the water splashed on the stove. Leaning back in the chair, she sighed and lifted the  
cup to her lips, and her lips were groping loosely as if they would never reach the  
cup. She swallowed the hot tea eagerly, and then she straightened up in relief, though  
her hand holding the cup still trembled. She looked very old.

 It seemed to Alfred that this was the way it had been every time he had been  
in trouble before, that this trembling had really been in her as she hurried out half- 
dressed to the drugstore. He understood why she had sat alone in the kitchen the  
night his young sister had kept repeating doggedly that she was getting married.  
Now he felt all that his mother had been thinking of as they walked along the street  
together a little while ago. He watched his mother, and he never spoke, but at that  
moment his youth seemed to be over; he knew all the years of her life by the way her  
hand trembled as she raised the cup to her lips. It seemed to him that this was the  
first time he had ever looked upon his mother.

From All the Years of Her Life by Morley Callaghan. Copyright © The Estate of Morley Callaghan 2003.  
Copyright © Exile Editions Ltd. 2003. The Complete Stories of Morley Callaghan Volume One. Reprinted  

by permission of The Estate of Morley Callaghan.

Reading Comprehension

 1. Monitor your understanding of paragraphs 1 
and 2. Mr. Carr is Alfred’s — 

A. employer

B. brother

C. friend

D. assistant

 2. What is the mood at the beginning of the 
story? 

A. Terrifying

B. Suspenseful

C. Casual

D. Lighthearted

 3. Based on his reaction to Mr. Carr’s accusation, 
Alfred could best be described as —

A. lazy

B. conceited

C. dishonest

D. boring

 4. The interaction between Mr. Carr and Alfred 
in paragraphs 3–12 affects the plot by — 

A. adding suspense

B. providing background information

C. lightening the mood

D. resolving the main conflict

 5. In the first two pages of the story, Mr. Carr — 

A. fires Alfred

B. calls Alfred’s mother

C. calls the police

D. hires Alfred
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SHORT CONSTRUCTED RESPONSES

Write two or three sentences to answer each question.

 12. The setting of the story helps create various conflicts among Mr. Carr, Alfred, and 
Mrs. Higgins. Cite one piece of evidence from the story that supports this statement. 

 13. How would the story be different if it were told by Mrs. Higgins as a first-person 
narrator? Support your response with one example from the story.

Write a paragraph to answer this question.

 14. Analyze the overall mood of “All the Years of Her Life.” What contributes most to the 
mood—the setting, the word choice, or the descriptions of the characters’ thoughts, 
feelings, and actions? Provide examples from the story to support your answer.

 6. Alfred’s internal conflict in paragraph 50 is 
between his desire to take care of himself and 
his — 

A. anger at being called a thief

B. hope that his parents will help him

C. pride in working at the drugstore

D. shame over his actions

 7. Mrs. Higgins’s behavior at the drugstore is 
ironic because she — 

A. hurries to arrive well before the police can 
get there

B. arrives dressed in a hat and coat in spite of 
the late hour

C. acts friendly and dignified instead of 
frightened or angry

D. takes the place of her husband, who 
usually rescues Alfred

 8. From the imagery at the end of paragraph 32, 
you can infer that Alfred — 

A. does not take good care of himself

B. has become bored with the situation

C. wants to ask for Mr. Carr’s forgiveness

D. is not as mature as he would like to think

 9. The silence of the setting in paragraph 38 
symbolizes — 

A. Mr. Carr’s disapproval

B. the mother’s disappointment

C. a turning point for Alfred

D. Alfred’s innocence

 10. What is ironic about the end of the story?

A. Mrs. Higgins is actually frightened instead 
of being self-assured.

B. Alfred is in more trouble with his mother 
than he would have been with the police.

B. The experience has brought Alfred and his 
mother closer together.

C. Alfred realizes how his past behavior has 
added to his mother’s grief.

 11. The fact that the story is told from the third-
person omniscient point of view helps the 
narrator —

A. give information about Alfred and Mrs. 
Higgins only

B. discuss the events from Mr. Carr’s 
perspective

C. tell the actions and thoughts of Alfred only

D. reveal the thoughts and feelings of all of 
the characters
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Read this selection. Then answer the questions that follow it.

from American Chica
Marie Arana

 The playground of the Roosevelt School was swarming with hundreds of  
children, milling about and yammering, waiting for the bell to ring. We edged  
through the gate and stood in awe.

 A girl about my age leaned against the wall and stared at us. She was  
dark-skinned, frail, her eyes bulging from her face like boiled eggs, blue-white  
and rubbery.

 “Primer día?” she asked. First day? I was gawking around me, an  
obvious newcomer. I nodded that it was so.

 “You speak English,” she said, more of a fact than a question.

 “Yes,” I answered, ready to prove it. But she continued in Spanish, and  
my affirmation hung in the air like a hiss.

 “Then you’ll be fine,” she assured me. “Don’t look so worried. I’m  
Margarita Martinez. My English is not so good. They put me in Señora  
Arellano’s class.”

 There were two streams for every grade at Roosevelt, Margarita  
explained. The main one was for English-speakers, a smaller one for those who  
spoke better Spanish. I would be tested for my abilities and streamed according  
to my tongue.

 The man who would decide my fortune was vexed in the company of  
children. I could see it the moment he called out my name. He was frowning  
and fidgety, flicking his hair with his fingers and peering impatiently at his  
wrist. I followed his orange head into a room next to the headmaster’s office.

 “Do you speak English or Spanish at home, señorita?” he asked me in  
Spanish, motioning me to a chair.

 “Both,” I replied, and stared at his hair. There was something  
miraculous about the way it cocked up on top and slicked flat around the ears.

 “Which do you read?”

 “Both,” I answered again.

 “No,” he said, drumming a long white hand on the tabletop. Gold fuzz  
sprouted on his knuckles. He was wearing a ring, ponderous as a prime  
minister’s. “You don’t understand me. There must be a difference in the level  
at which you speak and read your two languages.” Ee-dee-oh-muzz. His  
Spanish was broad and drawling, like my mother’s. He opened a green folder  
and looked through it, and then switched his questions to English. “What I’m  
asking you, missy, is which language are you more proficient in? There are no  
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records or tests here.”

 “I think I’m about the same in both,” I said.

 “Sir,” he said.

 “What?”

 “I think I am the same in both, sir.”

 I repeated the phrase after him. I had never heard anyone in the United  
States of America talk like that. I wanted to fall on the floor and squeal, his  
words were striking me as so idiotic. But there was nothing amusing about the  
man.

 “Here,” he said. “Read to me from this book.” He shoved a brown  
volume across the table, pinched two fingers, and then plucked a white shirt cuff  
out of his jacket sleeve.

 I turned the book in my hands. Indians of the Great Plains, the cover  
announced. I opened it. “What part would you like me to read?” I asked.

 “Any page,” he said. “Pick one.” He sat back and crossed his hands  
behind his head.

 I flipped through, looking at pictures. Somewhere near the middle, there  
was one labeled Medicine man with a rattle, or words to that effect. The man  
was peeking out of a tepee, holding an artifact. In the foreground, an Indian  
brave in a loinflap ran down to a river with his hair spread behind him like  
wings. The text was interesting enough, something like this: After the last  
steaming and sweating ceremony, the Indian plunged into water during the 
summer, or into a snowbank in winter. Thus purified, he was ready to make an  
offering to the Great Spirit or seek a sign from the Great Beyond.

 I stared at the words and considered my situation. I could read this aloud  
and be waved into the English stream. It was clearly as simple as that. Or I could  
play possum, as Grandpa Doc liked to say. Put one over on the prig.

 I snapped the book shut and set it down on the table. “I can’t read  
this,” I said, and looked up.

 “You’re not even going to try?”

 I shook my head. “Too hard.”

 “Well, read this, then,” he said, and slid another book at me. It was thin  
and bright as a candied wafer.

 I picked it up, leafed through. Then I smoothed it flat on the table in  
front of me. “Jane . . . puh-plays . . . wi-i-ith the . . . ball.”

 “I see,” he said, after some pages of this. “I thought as much. That will do.”  
He scribbled a long commentary into my file.

 I was put into Señora Arellano’s class and, for what seemed a very long  
time, my parents were none the wiser. I toted my children’s illustrated Historia  
del Peru, memorizing the whole litany of Inca rulers until I could recite their
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Quechua names with all the rattletybang of gunfire.

 And Margarita Martinez paid attention to me.

From American Chica by Marie Arana. Copyright © 2001 by Marie Arana. Used by permission of The Dial 
Press/Dell Publishing, a division of Random House, Inc.

31

 15. The mood at the beginning of the story can 
best be described as — 

A. depressing

B. mysterious

C. awkward

D. somber

 16. The main purpose of this selection is to — 

A. inform

B. entertain

C. persuade

D. tell feelings

 17. The main conflict in this story takes place 
between the narrator and —

A. Margarita Martinez

B. her parents

C. Señora Arellano

D. herself

 18. Monitor your understanding of paragraph 7. 
Students at the Roosevelt school — 

A. earn grades based on how well they speak 
both Spanish and English

B. take classes in Spanish or English, 
depending on their language ability

C. teach one another the main subjects, using 
their native languages

D. study English in some grades and Spanish 
in others, depending on their age

 19. The imagery in paragraph 10 appeals to which 
sense? 

A. Sight

B. Smell

C. Touch

D. Hearing

 20. The high point of the plot occurs when the 
narrator — 

A. walks through the crowded schoolyard

B. talks to Margarita about Señora Arallano

C. debates whether to show her ability

D. memorizes the names of Inca rulers

 21. The narrator’s claim that the book is too 
difficult for her is ironic because the — 

A. narrator dislikes reading and is only 
pretending to be unable to read it

B. reader realizes that the narrator is 
embarrassed by her inability to read it

C. man intentionally chose a book he knew 
would be too difficult for her

D. reader knows that she can read it but that 
the man is unaware of her ability

 22. You can tell by his actions in paragraph 29 
that the orange-haired man —

A. learned to speak Spanish before he learned 
English

B. thinks that Spanish class is more difficult 
than English class

C. hopes to inspire the narrator to work 
harder to master English

D. suspected that the narrator could not read 
English well
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SHORT CONSTRUCTED RESPONSES

Write two or three sentences to answer each question.

 25. Explain how the story’s setting affects the narrator. Support your response with one 
detail from the story. 

 26. Explain what imagery the narrator uses to characterize the man who gives her the 
reading test. Include one example from the excerpt in your response.

Write a paragraph to answer this question.

 27. Analyze the narrator’s motivation for pretending to be unable to read the book. Cite 
evidence from the story to support your response.

 23. What is the best way to paraphrase the first 
sentence in paragraph 30? 

A. Señora Arellano’s class was not 
challenging for me, and for a while my 
parents did not know that.

B. I told my parents that I was in Señora 
Arellano’s class, but they could not 
understand me.

C. Señora Arellano’s class helped me learn 
English, and she did not tell my parents 
about it.

D. I decided to be in Señora Arellano’s class, 
but I asked her not to tell my parents that I 
was studying Spanish.

 24. The point of view in this story allows the 
narrator to — 

A. be a character in the story

B. know all the other characters’ thoughts

C. observe the action without participating

D. be a voice outside the story
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Read the following selections. Then answer the questions that follow them.

from Cool Operators
Cynthia Berger

 Driving forest roads in winter, Manitoba biologist Jim Duncan will often  
spot a great gray owl sitting motionless in a roadside tree, staring at the ground with  
round, yellow eyes. “You look where the owl is looking,” says Duncan, manager of  
biodiversity conservation with Canada’s Manitoba Wildlife Branch, “and all you see  
is a blanket of snow.” Yet suddenly the bird launches from its perch, folds its wings  
and plunges headfirst toward the ground. “You think it’s committing suicide,” he  
says.

 Snow plunging looks like a desperate act, but it’s the opposite of  
suicidal—it’s how great gray owls make a living in the icy north. These owls—the  
largest in North America, reaching 33 inches in length-are diving after small  
rodents, mostly meadow voles that hunker in burrows beneath the snow.

 Great grays aren’t the only owls that hunt prey like kamikaze pilots. Joining  
them in their maneuvers are northern hawk owls and boreal owls, which share the  
great gray’s boreal-forest range in northern Canada and Alaska and sometimes the  
high-elevation conifer forests of the American Rockies, Cascades and Sierras, and  
snowy owls, which live farther north above the Arctic Circle on the treeless tundra.

 These owls share several other adaptations to their extreme environment,  
such as fluffy feathers that extend over vulnerable ankles and toes in subzero weather  
and plumage that makes them immune to the cold. The snowy’s outermost feathers,  
for example, are unusually stiff. Experts speculate that they function like a nylon  
jacket over polar fleece, blocking the tundra wind. “You’ve got to be impressed  
when you see a snowy owl sitting 100 feet up on a metal hydropole in a wind chill of  
60 below,” says Duncan. “If you left your car without a coat in that weather, your  
skin would freeze in less than a minute. This bird just sits up there, looking happy as  
a lark.”

 But the adaptation that most excites bird-watchers is when these owls start  
showing up in unexpected places. Scientists call these mass movements to the south  
irruptions because—unlike long-eared and short-eared owls, which breed in some of  
the same regions—these owls don’t migrate. Irruptions happen periodically, perhaps  
once every three to five years, most likely prompted by food shortages.

 As dietary specialists, all four species of Arctic owls favor a particular prey  
species. Great grays and northern hawk owls prefer meadow voles, boreals focus on  
red-backed voles, and snowies primarily eat lemmings. “When the meadow vole  
population crashes every three to five years,” says Duncan, “there are still plenty of  
other prey a great gray could take—thousands of red-backed voles, grouse,  
hare—but for some reason these birds are not wired to take them.”
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 They are not like great horned owls, for example, which also inhabit—and  
stay put in—the great white north because they can dine on some 200 different prey  
species. Boreal and northern hawk owls do catch and stash extra dead rodents in  
handy tree crotches to eat later, when pickings are slim—the birds sit on frozen  
carcasses to thaw them first. But when things get desperate they head south in search  
of food.

 Records of owl wanderings southward date back to 1831, when John James  
Audubon hurried to Marblehead, Massachusetts, hoping to see an errant great gray.  
(Unfortunately for the famous artist and naturalist, the owl died before he arrived.)  
During irruption years, snowy owls have been sighted as far south as North Carolina  
and Utah. During the irruption of 1986–87 observers counted 23 snowies in a single  
day at Boston’s Logan Airport. In the great gray owl irruption of 2001, birders in  
southeastern Manitoba spotted more than 100 in a single day.

 Given that northern owl populations naturally experience large fluctuations in  
size, it’s hard for wildlife managers to determine whether species are stable or  
struggling.

 To further complicate matters, the main source of data on North American  
bird population trends, the volunteer-based Breeding Bird Survey (BBS)-a  
collaboration between U.S. Geological Survey and the Canadian Wildlife  
Service-collects almost no data on northern owls. Relatively few humans, much  
less willing volunteers, live in the Canadian regions where these owls breed.

 In the United States, data on northern owl populations are being collected  
through the survey and management program of the Bureau of Land Management’s  
(BLM) Northwest Forest Plan, which requires land managers to assess potential  
impacts on rare and sensitive species whenever timber sales are proposed in old- 
growth forests. In May 2003, however, the Forest Service and BLM proposed  
eliminating some of the survey requirements. At presstime a decision was still  
pending.

 With scientists unable to get a fix on owl numbers, conservationists worry  
that loss of habitat—whether from natural disasters or human actions such as  
logging—could seriously harm owls without anyone noticing.
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logging and drilling for oil and natural gas continue at current rates.

“Cool Operators” by Cynthia Berger. Reprinted with permission from the February/March 2004 issue of National 
Wildlife magazine. Copyright 2004 by the National Wildlife Federation.

from Owls Aren’t Wise and Bats Aren’t Blind
Warner Shedd

 Snowy owls evolved as hunters on the vast, barren Arctic tundra, where they  
prefer to perch on the highest point around and wait until they spot their prey—then  
glide down to seize their victims by stealth. Thus, when they visit southern Canada  
and the United States, the big predators favor wide-open spaces (airfields such as  
Boston’s Logan Airport are often preferred hangouts) and high perches, where they  
can approximate tundra hunting conditions.

 Snowy owls do much of their hunting diurnally. This is no great surprise,  
considering that there is daylight almost twenty-four hours a day during their high  
Arctic breeding and nesting season. Conversely, they must also be efficient night  
hunters during the long stretches of almost total Arctic darkness.

 Summer prey for snowy owls consists almost entirely of mammals— 
mostly small, with lemmings making up the bulk of their diet. In  
winter, especially for those owls that migrate south, their meals are far more varied.  
Hares and ptarmigan help carry the owls through the winter in the Arctic, when  
lemmings are mostly active beneath the snow. Owls wintering farther south have  
proved quite adaptable when it comes to prey. Mice are a staple, but Norway rats are  
also prime fare. For that matter, so are pigeons, rabbits, dead fish, and almost  
anything else of suitable size that comes to the owls’ attention.

 It was once thought that these white visitors from the Arctic came south in  
winter because of the shortage of lemmings. Although it’s a complete myth that  
lemmings periodically commit suicide by throwing themselves off cliffs into the sea,  
where they drown en masse, the plump little rodents are notoriously cyclical, going  
from almost unbelievably high populations to extreme scarcity every four or five  
years. Unquestionably, lemming numbers have an effect on snowy owl populations,  
but biologists are learning that the interrelationship between these two species is far  
more complex than has heretofore been suspected.

“Great grays often nest in the tops of dead  
snags, so they require fairly good-sized trees,”  
says Priestley. Boreal owls nest in cavities 
excavated by pileated woodpeckers and northern 
flickers and also require big, old trees. The  
problem is that big trees also attract timber 
companies. A recent report published in 
Conservation Ecology predicted that most of  
the old-growth boreal forest in western  
Canada will be completely gone by 2065 if  

1

2

3

4

105Assessment File Grade 9



C
op

yr
ig

ht
 ©

 H
ol

t 
M

cD
ou

ga
l, 

a 
di

vi
si

on
 o

f 
H

ou
gh

to
n 

M
iffl

in
 H

ar
co

ur
t

Assessment File
Grade 9

Unit and Benchmark Tests
Benchmark Test 1, Units 1–3

106
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 For one thing, there’s no evidence that lemming cycles are synchronized throughout  
the Arctic, and they may be quite regional. Since snowy owls by nature are great  
travelers, it’s no special feat for them to move from an area of lemming scarcity to  
one of abundance. For another, large numbers of snowy owls migrate annually  
to the Great Plains area of Canada and the United States without apparent reference  
to lemming cycles. Much remains to be learned about the dynamics of the  
lemming/snowy owl relationship.

From Owls Aren’t Wise & Bats Aren’t Blind by Warner Shedd. Copyright ©2000 by Warner Shedd. Used by  
permission of Harmony Books, a division of Random House, Inc.

Snowy Owl Hatchling

5

Use the excerpt from “Cool Operators” (pp. 303–305) to answer  
questions 28–38.

 28. The actions of owls described in paragraphs 1 
and 2 indicate that great gray owls — 

A. have a keen sense of sight

B. use snow banks to cool off

C. have difficulty finding food

D. use burrows to escape the cold

 29. Monitor your understanding of paragraph 4. 
Great grays are protected in harsh weather 
because they have —

A. large nests made of twigs and bark

B. fluffy feathers that protect their ankles

C. highly developed immune systems

D. special diets that build layers of fat
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 74. Sentence 8 supports the key idea that horses —

A. move quickly

B. make enjoyable pets

C. promote good health

D. cost less

 75. What change, if any, should be made in 
sentence 11? 

A. Change baloney to true

B. Change baloney to a claim

C. Change baloney to false

D. Make no change

 76. The word wheels in sentence 16 is 
inappropriate because the — 

A. tone of the paragraph is too formal for a 
slang term

B. reader may not know that wheels means 
the same as car

C. Writer has a more neutral attitude about 
cars than the word suggests

D. word may have negative connotations for 
some readers

 77. What is the BEST way to revise sentence 18? 

A. A horse is also a better choice because 
they improve their health every time they 
go somewhere.

B. A horse is also a better choice because 
horses and riders improve health every 
time they go somewhere.

C. A horse is also a better choice because 
horses and riders improve each other’s 
health every time they go somewhere.

D. A horse is also a better choice because 
horses improve riders’ health every time a 
horse goes somewhere.

 78. Which precise verb would BEST replace get 
up in sentence 21? 

A. Lift up

B. Improve

C. Put up

D. Increase

 79. What is the BEST way to revise sentence 34? 

A. Finally, one cannot discount the bond a 
rider has.

B. Finally, one cannot discount the bond that 
a horse has for its rider.

C. Finally, one cannot discount the bond that 
a horse and rider have for each other.

D. Finally, one cannot discount the fact that a 
horse and rider have a bond.

107Assessment File Grade 9



C
op

yr
ig

ht
 ©

 H
ol

t 
M

cD
ou

ga
l, 

a 
di

vi
si

on
 o

f 
H

ou
gh

to
n 

M
iffl

in
 H

ar
co

ur
t

Assessment File
Grade 9

Unit and Benchmark Tests
Benchmark Test 1, Units 1–3

108

BENCHMARK TEST 1 CONTINUED

 80. What is the correct way to punctuate sentence 
28?

A. The benefits of riding a horse are, just as 
important though less tangible.

B. The benefits of riding a horse are just as 
important, though less tangible.

C. The benefits, of riding a horse, are just as 
important though less tangible.

D. The benefits of riding a horse are just, as 
important though less tangible.

 81. Which is the best way to revise sentence 32 
using an adjective clause introduced by a 
relative pronoun? 

A. Drivers who long for the open road seldom 
find it.

B. If drivers look for the open road, they 
seldom find it.

C. Drivers long for the open road, but they 
rarely find it.

D. Although drivers may long for the open 
road, they rarely find it.

 82. Which precise adjective would BEST replace 
bad in sentence 32? 

A. Poor

B. Disagreeable

C. Unpleasant

D. Dense

 83 What change, if any, should be made in 
sentence 33? 

A. Change have to has

B. Change have to had

C. Change have to were

D. Make no change

 84. Which precise adjective would BEST replace 
loud in sentence 31? 

A. noisy

B. big

C. large

D. thunderous

 85. The conclusion is satisfying because it — 

A. uses a whimsical tone to compare and 
contrast the subject

B. reveals the health benefits of owning a 
horse

C. says that teenagers would rather have 
horses for their birthdays

D. takes the comparison a step beyond factual 
information
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Writing

Directions
Read the following quotation. Then read the prompt that follows and 
complete the writing activity.

“The lives of all of us are stories. If enough of these stories are 
told, then perhaps we will begin to see that our lives are the same 
story. The differences are merely in the details.”

Julius Lester

Prompt: Write a personal narrative about something you and a friend have in 
common. Tell how the “stories of your lives” are the same, as Julius Lester would say.

Now write your essay. Use the reminders that follow to help you write.

Reminders
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